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Hnoexcupane 6 mexcoynapoonu 6asu 0aHHu

2 ERIHALIE

EUROPEAN REFERENCE INDEX FOR THE
Schumitie bndectes Seevioas HUMANITIES AND SOCIAL SCIENCES

B gyerupunaneceroro cu uznanue ['onnmiauksT Ha [lenarornueckus
baxkyaTeT mpoabIKaBa Ja NPEACTaBs aKTyaJHU HU3CIEA0BATEICKHU
MO3ULIMY, BU3HpPAIIM 3HAYUMU 32 TEOpUATA U MpaKTHKaTa npoliieMu B
chepara Ha obpazoBanueTo. Hacrosmuar Opoii BKITIOYBA MaTeprail OT
XII MEXAYHAPOJAEH BAJIKAHCKHU OBPA3OBATEJIEH U
HAYYEH KOHI'PEC na tema: OBPASOBAHUE 3A )KUBOTA,
NPODPECHUOHAJUHATA PEAJIN3ALIUA U BJATOIIO-
JIYUHUETO, nposenen Ha 28 — 30 centemBpu 2017 B 1. HeceOnp,
bbrarapus. @opymbT € ¢ opraHuzatop u goMakuH Ilemarorunyecku
¢akynter kbM Tpakuiicku yHuepcuter — Crapa 3aropa u
ChOPraHU3aTOPU MAPTHHOPCKUTE MENaroruyecku (GakyiTeTu KbM
3arpedcku yHuBepcuteT — 3arpe0 (XbvpBarus), YHuBepcurer ,,CB. CB.
Kupun u Metoauit” — Cxonne (Makenonus), Tpakuiicku yHUBEpCUTET —
OnpuH (Typuus).

[Topennusar GankaHCKM KOHrpec O MOArOTBEH U peaju3upaH B
YHHUCOH C YTBbPAUJIUTE CE€ TPAAULIUU U B CHOTBETCTBHE C HAl-BUCOKUTE
€BpONENCKH CTaHIapTH, KaTO OCUTYpHU ONTHUMAJHHU YCIOBHUS 3a
npodecuoHasno obOmryBaHe, oOMsHa Ha HJIEH U OMUT MEXKIY
MPEICTaBUTEINTE HA HAaydYHO-TIelaroruueckara oOIIHOCT B ThPCEHE Ha
e()eKTUBHU ITHTUIIA 32 PELIaBaHE HA aKTYaJHUTE COLUATHO- U KYJATYpHO-
[1€1arorn4ecKy NpooOIeMH.

OcHoBHaTta MY UHTCHIUA oe Ja C€ IpeACTaBAT MHOBATHUBHU
00pa3oBaTeHU TEXHOJIOTMH, HAyYHH U IPAKTUKOOPUEHTUPAHU [TOIX0IU
3a 3ama3BaHe M YChbBBPIICHCTBAHE HA ,,Y4OBEIIKHM KamUTaa" 4ype3
q)OpMHpaHGTO Ha KJIOYOBUTC YMCHHUSA M KOMIICTCHIMUHU Yy J€lara HU
YYCHULIUTEC, Pa3BUTUCTO HAa TCXHUTC CIIOCOOHOCTH H TaJIaHTH,
XYMAHUCTHUYHUSA UM IMOTCHIHUAI U CHh3UJAATCIICH HAYMH Ha KUBOT. To3mu
3aMHCBHJ HAMEPU CBOETO YCIENIHO BBIUIBIIEHHE B MHOTOOPOMHUTE
MaTepUalik, 4acT OT KOUTO Ca BKJIIOYEHHU B HACTOSIIIOTO U3IAHUE.

W3nanuero e mpegHa3Hau€HO 3a y4€HH, CTYIEHTH, YUUTEIU U 3a
BCUYKH, KOUTO MPOSBABAT UHTEPEC KbM 00pa3oBareHaTa npooaemMaruka.
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Indexing in international databases

Scientific Indexing Services (SIS)
https://www.sindexs.org/JournalList.aspx?1D=4325
European Reference Index for the Humanities and the Social Sciences
(ERIH PLUS)
https://dbh.nsd.uib.no/publiseringskanaler/erihplus/periodical/info?id=492955

In its fourteenth issue, the Yearbook of the Faculty of Education
continues to present contemporary research problems addressing topics
ofrelevance to the theory and practice in the field of education. The current
issue comprises materials from the 12" INTERNATIONAL BALKAN
EDUCATIONAL AND SCIENTIFIC CONGRESS on the subject:
EDUCATION FOR LIFE, WORK AND WELL-BEING, held on 28-
30 September 2017 in Nessebar, Bulgaria. The Forum was organized by
the Faculty of Education at Trakia University in Stara Zagora with co-
organizers - partner faculties of pedagogy at Zagreb University - Zagreb
(Croatia), University of St. Petersburg “Ss. Cyril and Methodius - Skopje
(Macedonia) and Trakya University - Edirne (Turkey).

This Balkan Congress was organized and held in line with the
established traditions and in accordance with the highest European
standards, providing optimal conditions for professional communication,
exchange of ideas and experience among representatives of the scientific
and pedagogical community in search of effective ways of finding solutions
to current social, cultural and pedagogical problems.

Its main intention was to present innovative educational
technologies, scientific and practice-oriented approaches for the
preservation and improvement of “the human capital” through the
formation of key competences and competencies in children and students,
the development of their abilities and talents, their humanistic potential
and fulfilling way of life. The above concept has found its successful
manifestation in numerous articles, some of which are included in this
issue of the Yearbook of the Faculty of Education.

The publication is intended for scientists, students, teachers and for
everyone who is interested in educational research.
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THE ROLE OF GOVERNMENT IN EDUCATION
MANAGEMENT

Tan Baykal

ABSTRACT:

Education is the key to build a sustainable planet, to reduce poverty,
to stop gender inequities, and to promote peace. Today, education is largely
paid for and almost totally administered by governmental bodies. A good
education provides substantial benefits to individuals as well as the
community. Analysis shows that people who have access to quality
education are more likely to have stable families, find better employment
opportunities, and be participating individuals in their communities. On
the other hand, educated individuals are less likely to take advantage of
government assistance programs, the health care system or commit crimes.
Governments should be seeing education as a big investment area because
of the overall benefits. For governments, investing in education is far
more cost-effective than paying for the social and economic consequences
that would result from low quality educational system.

The purpose of this study is to examine the role of Governments in
Education Management, discuss the benefits governments investing in
Education field and provide an overview of Turkish Education policies
with emphasis on the tenth development plan. To achieve this purpose,
the researcher has utilized different sources, such as books, articles,
government documents, reports. This research will provide valuable
information regarding the importance of acquiring a quality education
and its overall impacts on improving people’s lives and sustainable
development.

Key Words: Education, Governments, Management, National
Development Plan, Turkey

INTRODUCTION

Education is one of the most important initiatives assumed by
governments in many countries of the world. Even though education may
be seen as a way of raising individuals with skills that they will need as an
adult to find a good job and live well, in reality education has wider social
and economic benefits for individuals, families and society in general.

Education is the key to allowing access to a number of Sustainable
Development Goals. People can break away from poverty when they
receive quality education. Education thus helps to reduce inequalities and
achieve gender equality. It also makes people live a healthier and
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sustainable life everywhere. Education is also important to increase
tolerance among people and contributes to more peaceful societies (United
Nations, 2017).

A better educated population has less reliance on public aids, less
unemployment and more tax revenue. On the other hand, education plays
a critical role in improving public health, reducing crime, and increasing
political and civic participation. For that reason, investing in education
system provides vast social and economic advantages for the community
(Berger and Fisher, 2013).

Almost no country in the world has been able to fully solve
educational problems. Turkey is no different than any other country in
this area. Even though, Turkey has implemented educational reforms to
democratize the education system, increase access to education, improve
the quality of education over the last several years, some challenges still
exist.

EDUCATIONAND THE TENTH DEVELOPMENT PLAN OF
TURKEY

Strong centralism is one of the characteristics of Turkey’s educational
system. Many educational policies are governed by the national
government. These include but are not limited to curricular matters,
examinations, funding of schools’ and universities, employment and
transfers of teachers and academicians (Kamal, 2017).

Even though education system in Turkey has shown remarkable
improvement since 2003 as per World Bank reports, problems in education
area continue to be serious. Inadequate public resource allocation, difficulty
in accessing to education, lack of literacy rates, problems in vocational
education, lack of vocational skills and unemployment among young
people, poor quality in education have been among the major problems
that has been faced over the last several decades (World Bank, 2013).

National development plans in Turkey are adopted after deep
discussions and a participatory process. National Development plans in
general lead to reaching a higher level of prosperity and going beyond
short-term approaches to establish long-term main objectives and priorities
(Ministry of Development, 2016) . Since 1963, educational plans have
been developed along with the national development plans in Turkey.
The Tenth Development Plan covering the 2014-2018 period is the basic
policy document that sets out the transformations that Turkey will
undertake with a holistic approach to economic, social and cultural spheres
(Kiigiiker, 2012).

10
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The Tenth Development Plan was prepared under the framework of
the Long-Term Strategy and a vision of Turkey growing steadily, sharing
income more fairly, having competitive power on a global scale,
transforming into information society, completing the integration process
for EU membership.

In development plans, education has always been an important topic
as it has been defined as one of the most effective tool of development
and is the main pathway for raising the quantity and quality of the
manpower required for development. Education increases the creative
power and productivity of society and is the most effective means of
ensuring social justice and equality of opportunity by giving people the
ability to grow according to their abilities. It also provides intellectual,
cognitive, physical and spiritual development of the people.

In the tenth Development Plan, general situation of the education
system is being analyzed. According to current analysis, Human resources
and physical infrastructure in Turkish educational system have been
enhanced. Enrollment rates especially those of girls have been increased
at all levels of education and number of students per classroom have been
reduced considerably. Various activities were carried out in order to ensure
the continuity of education for girls and poor students in education and to
strengthen on-the-job training, the duration of compulsory education was
extended and the secondary education system was restructured and the
in-service training opportunities of teachers were increased (Devlet
Planlama Teskilat, 2014).

Despite these developments, Turkey has remained below the
international average in the International Student Assessment Program
(PISA), which assesses achievement and performance in pre-school and
secondary education (OECD, 2016). During the 9th Development Plan
period, 36 universities and 41 foundation universities were established in
higher education and the number of universities reached 170 in 2013.
Thus, while there has been considerable progress in access to education,
the need for increasing quality remains. In the long run, the priority of
raising the qualified human power needed by Turkey in order for the
development continues(Devlet Planlama Teskilati, 2014).

In the direction of these determinations, raising up productive and
happy individuals who have advanced thinking, problem solving and
perception skills; have strong sense of arts and aesthetics, have sense of
responsibility, self-confidence, entrepreneurship and innovation; are being
equipped with the basic knowledge and skills required by the information
society has been the main aim of the education system (Devlet Planlama
Teskilati, 2014).

11
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On the other hand, it is aimed to reach a competitive global system
of higher education on the basis of an academic, administrative and
financial autonomous university model that is responsive to the needs of
the society and the economy, interacts with its stakeholders, transforms
into knowledge product, technology and service (Devlet Planlama
Teskilat1, 2014).

In order to achieve these goals and objectives, several policies have
been adopted by the Turkish Government as part of the tenth development
plan. Some of these policies are as follows;

v Quality-oriented transformation in the education system which
develops individual’s personality and skills, strengthens compliance with
the labor market within the framework of lifelong learning and based on
equality of opportunity will continue.

v' A transformation program, which reduces number of school
types and provides flexible transition opportunities between programs,
with increased sportive, artistic and cultural activities to support physical
and psychological development, with a curriculum that is integrated with
ICT and with a less exam oriented structure will be utilized.

v" Pre-school education which contributes to social, mental,
emotional and physical development of students will be expanded in a
way that supports the access of disadvantaged families and regions.

v Full access to primary and secondary education, especially of
disabled and female students, will be ensured. Grade repetition and drop
outs will be decreased.

v In accordance with inclusive special education, human capital
and physical infrastructure will be strengthened in order to ensure
appropriate learning environments for disabled and gifted individuals who
require special education.

v" Foreign language education will begin at an earlier age; necessary
measures will be taken to ensure that individuals learn at least one foreign
language at a decent level.

v' Transition to secondary and higher education will be structured
based on process-oriented evaluation with the support of effective
counseling and guidance services which take interests and skills of students
into account.

v To monitor students’ educational progress in a way that enables
evaluation of the performance of education system; class based success
levels, competences and standards will be identified. Multi-evaluation
and inspection mechanisms will be developed at the national level.

v’ The attractiveness of the teaching profession will be enhanced.
The interaction between schools and faculties which educate teachers will
be empowered. The system of teacher training and development will be

12
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organized in a way that is based on teachers’ and students’ competences,
promoting continuous personal and career development and performance.

v' Experienced teachers will be encouraged to work for longer
terms in disadvantaged regions and schools.

v In budgeting processes authority and responsibility of school
administrations will be increased.

v" Crowded and joint classrooms and dual education practices
will be diminished; the number of dormitories will be increased.

v' Alternative financing models in education will be developed.
Active involvement of private sector and occupational organizations in
the administrative and financial process of vocational education, and
private sectors efforts to open education institutions will be encouraged.

v'ICT infrastructure in institutions of formal and informal
education will be improved. Students’ and teachers’ ability to use these
technologies will be enhanced. FATIH Project will be completed and
impact assessment will be made through developing qualitative and
quantitative indicators about the integration of technology into education.

v" The harmony between the education system and the labor market
will be enhanced by equipping people with skills and competences required
for working life from the point of a lifelong learning perspective, by
internalizing entrepreneurship culture, and by strengthening school-
industry relations in vocational and technical education through medium
and long term sectoral projections.

v National Qualifications Framework will be created. Education
and training programs will be updated according to national vocational
standards. A certification and diploma system which contains recognition
of prior education, supports student mobility and has national and
international validity will be developed.

v" Insecondary and higher level vocational and technical education,
the integrity of the program will be pursued and the training of skilled
labor will be focused on practical training.

v Higher education system will be transformed into an
autonomous, performance oriented, quality-oriented and competitive
structure on the basis of accountability and in accordance with the
principles of specialization and diversity.

v Council of Higher Education will be restructured so as to be
responsible for setting standards, planning and coordination.

v Quality assurance system will be established in higher education.

v Higher education institutions will be encouraged to transform
into an output oriented structure which emphasizes the technology
development in collaboration with industry. Income resources of higher
education institutions will be diversified with entrepreneurial activities.

13



TRAKIA UNIVERSITY - STARA ZAGORA

v" Higher education institutions will be diversified and the system
will become the center of attraction for international students and academic
staff. (Devlet Planlama Teskilati, 2014: 30-33)

CONCLUSION

Education is a great investment for governments around the world
with tremendous advantages. Government resources invested in improving
the education and education quality should be as long-term investments
in healthy families, a quality and educated labor force, and strong
communities. Despite various improvements over the years, certain major
problems and difficulties continue to persist in Turkey’s education system
including but not limited to low enrollment levels, lack of providing high
quality education to all citizens and modest spending on education area.
In spite of its shortcomings, Turkey should continue its progress in
education field; increase its investments to promote widespread high
quality education throughout the country and pay utmost importance to
education topic in upcoming 11th Development Plan.
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INCUXOJIOI'NYECKHU ITPEAITIOCTABKHU 3A
UHTEPKYJITYPHO BB3IIMTAHUE U OGPA3OBAHUE HA
JAELA U IOHOIIU B MYITUKYJITYPHA CPEJIA

HNBan lumurpos

PSYCHOLOGICAL PRECONDITIONS FOR
INTERCULTURAL EDUCATION OF CHILDREN AND
ADOLESCENTS IN A MULTICULTURAL ENVIRONMENT

Ivan Dimitrov

ABSTRACT:

Based on long-term comparative studies of children and adolescents,
their parents and teachers, representatives of different ethno-cultural
groups, with the help of psychological questionnaires revealing their ideals
and representations, their attitude to the educational environment, their
relationships and subjective well-being, to various theoretical and practical
conclusions. According to one of them, the inviolability of honor and
dignity of people, no matter of their racial, ethnic, national and gender,
should be regarded as a universal principle. On this principle should be
get it a consensus and to be shared by the otherwise radically opposite
philosophical-methodological trends (liberalism, conservatism,
multiculturalism, etc.) in the socio-educational practices. These practices
should be having a systemic character and common goals. We consider it
particularly important that they be based on real psychological prerequisites
for the education and training of children and adolescents living in a
multicultural environment (detailed for each age group in the report).

Key words: the diversity of cultures as a higher value; nominal
psychological peculiarities for children and adolescents; equivalent
educational and training practices.

I. Teoperuko-meTon0I0rNUECcKa NOCTAHOBKA Ha IpodemMa

[Ipsikara u ,,o0paTHaTa‘“ ro6anu3anys CEpuo3HO MPOMEHSIT ,,COLUO-
KyJITYpHATa €KOJIOTHs Ha CbBPEMEHHATa FeHepanys Jela U FOHOIIHN 110
uenust cBiIT. Ho oT oco0eH uHTepec 3a Hac ca Te3H MPOLECH TYK - Ha
bankaHute, T.e. B peruoHaieH, HallUOHAJIEH U JIOKAJIEH IJIaH,
MOCJIECTBUATA HA KOUTO OW TpsiOBajo CBOEBPEMEHHO Ja Obaar
MPEIBUCHH, LINBUJIN30BAHO U 0OEKTHBHO OTPA3EHU.

[Ilo ce oTHacs 3a cTpanu kato bwearapus, enBa Ju € NPECUIIEHO,
aKo ce Kaxe, 4e Te ca 00peueHH, oHe 70 cpeara Ha Beka, Ha PUHAHCOBO-
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MKOHOMHYECKO Pa3BHTHE HE 4Ype3 COOCTBEHH CPENCTBA, a TIIABHO 4pe3
WHBECTHUIIMH OT YY)KIH CTPAaHU U TPAHCHAIMOHATIHH KOMITAHWUH, HO Te
CBIIIO C€ CHIIPOBOYXK/IAT IO PA3IMYCH HAYHH OT BIMSHUETO HA CHOTBETHUTE
YY)KIH KYJITYpH, OT KOUTO M MPOU3THYA HOBOTO W PA3IUYHOTO 32 HAC
“know how”.

1. KpaTka cTaTucTH4YeCKa KapTUHA.

Cpen MHOTOTO ,,aHOMHYHU " /J{fopkeM/ peainu y Hac e1Ha OT TSX €
0CO0EHO TpeBOKHA —TOBA € Mucpayusama. CTaTUCTUYECKUTE TaHHU COYar,
ge oT 90-Te roguan Ha XX Bek Hacam bwirapus ca st HaIryCHaJIHM OKOJIO 2
MJIH. HEWHHU TpaxaaHu, cpe kouTo 56 % ca Ha Bb3pacT Mexay 20-39
TOJIMHM, T.€. paboTOCIIOCOOHA U perpoayKTUBHA Bh3pacT. Hacenenuero
Ha bwarapust camo npe3 2016 1. e Hamansuo ¢ 6;M30 52 XUl U cera e
7 101 859 nymn. Exxeronno okosto 100 xwnsau miaam Xopa 3aMHAHABAT
7la ce ydJar B 4y)KOWHa, KaTo TPEAITOYUTAHHS TOBA J1a IPABAT U3SABSIBAT U
Bce 1o-roJisiM Opoif roHomu. 3a 2015 . oT 65 Xuil. bPBOKJIACHUIY €JHA
MeTa 4acT OT JIeara Iie ce y4u U3BBH CTpaHaTa.

Cropen Te3u ganuu beiarapus ce Hamupa B cicbka Ha 20 1bprkaBu
B CBE€Ta C Haili-HuCKa paxaaemoct /9 Ha 1000/ u eTHOBPEMEHHO C TOBA C
HapacTBallla TeHIEHIUS 110 M0Ka3aTessl CMbPTHOCT Ha HacesieHueTo /14
Ha 1000/. Br3pactaute xopa Hax 65 1. ca 20 % oT HaceneHueTo, a jenara
1o 15 1. —enBa 14 %. IlpogbikaBa u MUTpanusTa BTPE B CTpaHaTa — OT
cenara KbM rpajgosere — 5 MulH. ¥ 200 xusnsaau Obiarapu JHEC KUBEST B
rpajoBeTe, T.€. ToBa ca 73 % ot Hacenenueto. [loctosiHHO ce yBennyaBa
OpOSIT Ha MJTa/TA IBOVKH, )KMBECIII HA CEMEHHH Havdalia, HO 0€3 CKITIOUBaHE
Ha Opak. C 6muzo 1 000 e Hamassi1 OposST Ha HOBOPOACHHUTE JEIa Mpe3
2016 r., kato mpe3 chIara roAruHa ca PerucTPUPAHH IMO-MaJIKO OpaKoBe,
a B CBIIOTO BpEME Ce yBEeJIM4aBaT pa3BOJINTE — BCEKH BTOPHU Opak y Hac
MPUKIIIOYBA C Pa3BoJ, T.€. CHHIPOMBT Ha ,, pa30UTOTO CEMEUCTBO €
3acerHai u Hawus HapoJ. Cpex cTpaHuTe-uwieHKd Ha EBponeiickus cbio3
boearapus e Hait-6eqHara, ¢ Hali-HUCKH IMOKA3aTeNH 32 €CTECTBEH MPUPACT
Ha HaceJIEHUETO, a o Opoii Ha JenaTa, po/IeH! U3BbH Opaka, 3aeMa IbpPBO
MSCTO B TO3H cbt03. He TpsiOBa na ce npeHeOpersa u emuokyimypHama
cvemasnAasawa Ha THEIHATa Obiarapcka ,,ieMorpadcka xkaractpoda‘ /
H. Credanos/, cnopen kosiTo cpea HOBOPOACHHUTE Jiella MO-MaJIKO OT
MOJIOBMHATA Ca POJICHH OT €THUYECKH OBJITapCKH MallKi B CPaBHEHHE C
pbCTa Ha PaKJaeMOCT Ha TYPCKH U 0COOEHO Ha POMCKH Jiela.

2. Kparku TepMHHOJIOTUYHH YTOUHEHUS

JloOpe U3BECTHO €, Y€ BCEKH YOBEK € MPEICTABUTEN Ha CBOSI POJI U
HapOJI, ¥ TOBA € YHACJIeZICHA U IMAHEHTHA, BTPEIIHO MPHUCHINA HETOBA
4epra, a He CIIEACTBHE OT HETOBHS JINYCH, CAMOCTOSTENICH U Ch3HATEIICH
n300p. B 1031 cMUCHII ¢ TepMUHA ,, HapoO “ ce 0003HaYaBa MaKpOTpyIa
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OT X0pa, 00eIMHEHH OT OOIIUS CHU KOPEH U KPBB, POJ U MPOU3XOLI.
UyBCTBOTO M Ch3HAHHMETO 32 B3aUMOCBBP3aHOCT U OOIIHOCT /HApOTHOCT/
ce 3apakJar U pa3BUBAT 4Ype3 €3UKa, Kynrypara, penurusata. C TepMuHa
,, Hayus‘* ce BU31Mpa He caMo I0-KbCEH U MO-BUCHI €Tal OT Pa3BUTHUETO Ha
HapOJIHOCTTA, HO U MO-IIMPOKAa MAaKpOTpyla WU OOLIHOCT OT XOpa,
MIPUHA/IIEKHOCTTA KbM KOSITO MOKeE Jja ObJI€ U CIIEACTBHE OT CyOEKTUBEH
U Ch3HATEJEH U300p OT CTpaHa Ha BCEKH YOBEK, a HE 3aJbJKUTEIHO
MMaHEHTHAa M yHacjeJeHa Herosa JaJeHocT. YneHoBeTe Ha TakaBa
MaKpOOOITHOCT /HAIMOHAIIHOCT/ OCh3HABAT ceOEe CH HE CamMO KaTo
obuTaBamy €aHa U ChIlla TEPUTOPHUS, OOCAUHEHH OT OOII €3WK, HO U
TBOPSAIIN 00Ia KYJITypa U UCTOPHUS, MaKap 4e Te MOTarT Ja U3MOBSIBAT
pasuyHa PENIUTUs U Jia U3MOJI3BaT POJIHUS CH €3UK, KaKTO W Ja TadaT
YCTOUTE U TPAJIULUUTE HA CBOSITA COOCTBEHA HAPOIHOCT.

B bparapus xuBesAT NPEICTABUTEIM HA MHOI'O HAPOJHOCTH —
apMEHIU, EBPEU, POMHU, PYCHALIH, TYPIH U Ap., KOUTO ca HEpa3/iesiHa 4acT
oT ObJTapcKaTa Halusl /CIOIEISIIN 00I11a TEPUTOPHUsI, ChA0a U UCTOPHsL/
, KOETO HE M3KJIIOYBA TSAXHATAa HApOJHOCTHA cnenuduka U KOeTo He
03Ha4yaBa, Y€ BbTPE B HES €THUUYECKHUTE /HAPOAHOCTHUTE/ pa3Iuuus HE
ChIIIeCTBYBaT. IMEHHO Ta3u TsAXHA crien(pUKa U OTPa3siBaT TEPMUHUTE
., emHudecka epyna “ u ,, maiyuncmeena oownocm ‘. 3a BCUUKH TIX
ObATapcKkaTa HapoOJAHOCT € HE cCaMO W HE MNPOCTO HalHUo - U
IbprKaBooOpasyBamiaTa Kato ,,MHO3UHCTBO®, HO U MpEaH BCUYKO
€CTeCTBCHATAa ,,TbKaH ‘ Ha HallhATa, HelHAaTa MEeCTHA M ITIOCTOSTHHA 0as3a.
Paz6upa ce, ye mpruHOC U OTTOBOPHOCT 32 HAIMOHAIHUA ,,eTOC' — IyX,
CTOIAHCTBO, YCTPOMCTBO, 0€3011ACHOCT, CUTYPHOCT U peJl, HOCAT BCUUKU
CHhCTaBJISBAIlM HAlMATAa HAPOJHOCTH, HO MbPBA CPEI PaBHH 3a TAX €
OCHOBOIIOJIAraIara, ,,AMeHyBalllata eIMHuIAaTa* OT CbCTaBHU YacTH, T.€.
ObATapcKaTa eTHHYEeCKa oOutHOCT. MoXke /1a ce Kake ChIIo, Y€ TA € U
,,JOMaKMHCTBAIIATa* 3a OTIAECIHUTE MAJUMWHCTBEHHU T'PYIH, BIU3AIIUA B
cbCcTaBa Ha Obarapckara Hauus. ETo 3amo HeliHara 3arpHKEHOCT 3a
CBOsSITa COOCTBEHA €THOKYITYpHa CaMOOUTHOCT U OTTOBOPHOCTTA i 3a
HallMOHAJIHATA UJIEHTUYHOCT KaTo I5UI0 ca HE MO-MaJIKO €CTECTBEHU U
BOKHU OT T€3W Ha MAJIMHCTBEHHUTE TPylH, a HanpoTuB. M 3aToBa 1ie
noJlyepTraeM, Ye B €IHaKBa CTEIEH TPsOBa Jla ce TPUKUM KaKTo 3a [TpaBaTa
Ha MaJIIMHCTBATa B HALMATA, TaKa U JIOSITHOCTTA U OTTOBOPHOCTTA UM
npexn Hanusra. M taka, 3ax TepMuHA ,,eTHHYECKa rpyna‘“ Wiun
»MAaJIIMHCTBEHA Ipyna‘ JeKU 3HAYEHUETO HA ,,0THOCHUTEJICH I Ha
najieHa OOIIHOCT OT HACENEHUETO M HalUATa ChC CBOU (PU3UYECKU U
€THOKYJITYPHH OCOOCHOCTH /€3UK M/UiH BepousnoBeaanue/. Tam, KbaeTo
HSMa ChOTBETCTBHUE MEXJy MpaBaTa U OTTOBOPHOCTUTE HA OTICITHHUTE
€THUYECKU TPYNH, CE€ HaCTaHsABA MPHUBHUIETUPOBAHOCTTA U
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HECHpaBEeIJIIMBOCTTA, a OTTYK — HEJOBEPHUETO M CHMHEHHUETO,
HEAPYXKEITIOOHOCTTA U BPaXACOHOCTTa MEXKIY TSIX.

JloOpe u3BECTHO €, Y€ ChAbPKAHUETO Ha TEPMUHA ,, HAYUOHATHO
manyuncmeo “ ce Tpethpa oT BueHckara nexnapaius 3a HallMOHAJHUTE
MannuHeTrBa oT 9.10.1993 r.,, ciopen kosito B bearapus takusa HAMa,
THH KaTo TS HE € 3aBJIaJsIBAJIa YYK/IU TEPUTOPUHU, Ha KOUTO Jia ca OCTaHAIIN
J1a KUBEST MPEJCTABUTENIN HA ChOTBETHUTE HAaMK. VMI3BECTHO € ChIIo,
ye bearapus e cpes CTpaHuTe, HCTOPUYECKU IPaHNYeIa ChC caMmaTa cede
CH, T.€. HEWHUTE ,,KOPEHU‘ ca OTBB/I CETAIIHUTE il TPAHUIU, TAKa Y€ TaM
TEXHUTE ,,M3IbHKHU ca II'bJIHONPABHU, criopel BueHckara neknapanus,
OBATAPCKU HAITMOHATHU MaJIIIUHCTBA.

3. ®m10co(CKO-METOI0IOTHUECKH PAMKHI

[IpuemaneTo Ha 3a00MKAISIIIIOTO HA MHOTOOOpa3ue OT HAPOIU U
KYJATYPH B PAMKUTE HA OTPAaHUYEHU reorpad)CKu MPOCTPAHCTBA, TAXHATA
B3aMMHA TOJIEPAHTHOCT, CHKUTEICTBO U CHTPYIHHYECTBO € HACHIIEH U
00JIC3HEH UMIIEPATUB Ha BPEMETO U PErHOHA, B KOUTO xKuBeeM. CMsTame,
4Ye Ch3HAHMETO 3a MYITHUKYITypaiu3Ma U WHTEPKYITypajiu3Ma KaTo
HachIHA COIMAJIHA U JINYHA IIEHHOCT MOXe J1a Obae popmupaHo Haii-
BEUE Upe3 CpPelICTBaTa Ha HA-XyMaHHUS U IEMOKPAaTHYEH HHCTPYMEHT —
oOpa3oBanueTo. Upes oOpa3zoBaTenHaTa cUcTeMa, B KOSATO € BKIIIOUYEHA
[oJipacTpalliaTa reHepalusi, oue oT 0emckama epaoura u y4uiuuemo,
MOJKE J1a C€ IOCTHUTHE JI0 pa30upaHe Ha ETHOKYITYPHHUTE Pa3InIUSI MEXKIY
MPEACTABUTEINTE HA OTICITHUTE HAPOAU U KYITYpPH, IO TOJEPAHTHOCT
KBM TSX, B3aUMHO YBOXEHHE M MpHUEMaHE Ha 3a00MKaJISAMIOTO HU
pa3zHooOpa3ue KaTo rapaHiiisi He CaMo 32 HETOBOTO ChXpaHsIBaHE, HO U
3a HErOBOTO €IMHCTBO B IMO-IITMpOKaTa HallMOHAHA cuctema. Ho Tyk
cieiBa Jla ce cbhOIto1aBa cieqHara Mocjael0BaTeIHOCT: Chb3HAHUETO 32
€AMHCTBOTO MMa 3a CBOS HEOOXoaMMa MPEAnoCcTaBKa IIEHHOCTTa Ha
MHOT000pa3neTo.

,» MHocoobpazuemo om pacu, Hapoou u UHOUBUOU e He CaMO HAli-
bocamusam npooyKm Ha NPUpOOHama u KyAmypHama ucmopus, Ho U Hatl-
MOWHUAM eCmeCmeer 2eHepamop Ha pa3eumuemo, Hat-Ha0elcOHUsm
2apaunm Ha 0voeuemo 3a 6CeKU Y08eK U Hapoo, 3a Y08e4ecmeomo Kamo
ysino *“ /Conocenuyun, 1998/.

He xpanum obaue wunrwo3uara, ye paborara 6v6 u upes
obpazosanuemo 1€ € N0CTaThbuHa, 3a Ja Ce MPeNoTBPaTAT U u3derHar
HEZ0pa3yMEHUATa, HAMPEKEHUATA U KOH(PIUKTUTE, U J1a CE OCHTYPST
HY)KHUTE 32 BCUYKA HU MUPHO CHKHUTEJICTBO U ChTPYIHUYECTBO MEXTY
MPEACTABUTEINTE HA PA3IMYHUTE €THOCH U KYATYPH, U HE CaMO MOPaIn
TOBa, Y€ MPEHEOPEKEHUETO W HE3aYMTAHETO, MAJITPETUPAHETO H
€KCIUIOATUPAHETO Ha ,,APYTUTE™, ,,pa3JIMYHUTE" U ,,4y’KIUTE" TIO PACOB,
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KJIACOB, €THUYECKHU, PEIUTHO3EH, W MOJOB MPHU3HAK UMAT CBOSTA
cTapoJaBHA TPAJUIMsI 110 CBeTa. B Hamm qHM 32 eJHA 110100Ha TPAaKTHKA
Ha ,,CTUTMAaTHU3UpaHe’ CM OCTaBa MOCTOSIHHA, 33 APYTH - aKkTyajHa, a 3a
TpPEeTH — HOBa U NPUBJIEKaTeIHA, U 3aTOBA HE TPsI0Ba Ja ObJieM ITpeKaIeHO
CaMOYBEPEHH B KEJTAHHETO CH 32 HEHHOTO MpEeCHYaHe U U3KOPEHSBaHE.
Ho cme yOenenu B ToBa, 4e UMEHHO 00pa30BaHUETO € Hal-e(PEKTUBHOTO
cpenctBo 3a 6opba cpemy cTUrMaTu3amuiaTa Ha ,,Jpyrute’ u
,paznmuyHuTEe . 3a HAaC — OBJIrapuTe, BpenaHa ou Ovia v eHa Apyra WITto3us,
MPOM3THYAIIA OT TOBA, Y€ CME HAMAJIH UMIIEPCKA MPAKTHKA B HCTOPUATA
CH KaTO Hapo.I ¥, CJIEZIOBATEITHO, IOCOUYEHOTO MTO-TOPE HE € Hall IIpolIieM.
Ho Tps6Ba 511 1a noxa3zpame, 4e 0 J0OHU SIBICHUS YECTO C€ HHCIUPUPAT
OTBBH U Y€ MHOTO JIECHO C€ ,,IPUCAXK/IAT U MPUXBAIIAT‘ OT HAC CaMUTE,
aKo JIMIICBA CBOEBPEMEHHA HA/ICKTHA ,, AMYHH3AIIHS * Ha [TOIpacTBaIaTa
reHepamnus Jema, IOHOIHM U MIIAJeXHu, T.e. BBTPEIIHA COI[MAJIHO-
TICUXO0JIOTHYECcKa 6aprepa v CbOTBETHA KYJITypa Ha O0IIyBaHe C ,,IPyTH U
pazmuunu’? Ho nopu u a gomycHeM Wito3usiTa, ye obpa3zoBaTesiHaTa
CHUCTEMa MOXe Jia pemn nmpoliemMa WM Ja KOMIIEHCHpPa COIMATHO-
MOJUTHYECKUTE U WKOHOMHYECKUTE TMPUYMHU 33 HEOIAaromorydusTa B
OTHONICHHATA MEXKIY PA3IMYHUTE €THOCH, W TOTaBa HE TpsOBa Ja
3abpaBsiMe, Y€ YIWIIAIIETO U OOMIECTBOTO HE MOTAT JIa C€ CaMOM30JIUpaT
emHo oT pyro. HeoOXoauMocCTTa OT CHHEPTHYHOCT MEKIY TAX THEC Ce
MOJICHJIBA U OT 0OCTOSITEIICTBOTO, Y€ MHTEPKYATYPHOTO 00pa3oBaHUE B
MYATHKYITYpHA Cpefia € HE camo ,,CIOPHO U JUCKYCHOHHO, HESICHO 3a
€IHW W HENMPUEMJIMBO 3a JPyTH, HO W 3apaJ HEroBaTa WMaHCHTHA
BBTPEILIHA CIIOKHOCT U IPOTUBOPEUYUBOCT. M He cimydaliHO peaylupaHeTo
My JI0 BKIJIFOYBaHE Ha CHOTBETHHU €JIEMEHTH B YU4COHUTE MPEAMETH HIIH
IUPEKTHO HA OT/CITHU Y9eOHM AMCUUIUIMHY / HAPUMeEp, “TPaskJaHCKO
oOpazoBaHue", ,,peIUruo3Hanue u ap./, 10 pasHooOpa3siBaHETO Ha
YUWIMIHUTE OMOIHOTEKHU C ,,MYITHKYJATYPEH yueOeH Marepran™ u T.H.,
HSKOU aBTOPU C MpPaBO Hapuyar “fokemism”, T.e. HELIO YCIOBHO U
cumBonmyHo /Mitchel, Healey and Lindsay, 1984/.

Obpazosamennume uzmepeHus Ha UHTEPECYBaIlMsI HU IPpoOIeM He
Ouxa Moriu fa ObJaT YCIEIIHH, aK0 HE C€ OMUPAaT Ha CHOTBETHUTE
TICUXOJIOTHYECKH MTPEANIOCTAaBKH, a T€, OT CBOSI CTpaHa, ca B 3aBHCUMOCT
OT pa3nu4Hu PUIO0CO(PCKO-METOIONOTHIECKH TMapagurmMu. 1 3aToBa
HAKPATKO I1I€ TTOCOYMM U3XOTHUTE MPUHIIUITN Ha OCHOBHHUTE CPET TAX.

3.1. Axo ce oOBpHEM KBM HOCTYJIATUTE HA HOCMMOOEPHUS.
aubepanuszvm, TOraBa Ha MPEAEH IUIAH IIe H3Je3¢ cCBoeoOpa3Hara
WHTEpIpETAIMs] Ha camara KyaTypa, a IMEHHO: Y€ TA He TpsOBa aa ce
BB3IIpHEMa KaTo ,,3aTBOPEHA IUIOCT™, Taka KaKTO W UACHTUYHOCTTA Ha
BCSIKA €/THA JINYHOCT He OM MOTv1a 1a O'bJIe TIOCTOSTHHO 3aBUCHMA H IIPOYKT
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Ha eHa €IWHCTBEHa KyinTypa. OTTYK e MPOU3TEKAT U CIIEABAIIUTE
NpuHOHUIA: 1/ mpuMar Ha WHAWBHAYAJHUTE MpaBa M CBOOOJHM Ha
JUYHOCTTA, CPeJl KOUTO W MPABOTO HA BCAKA JUYHOCT Ja JKHUBEEC B
CBHOTBETCTBHE C JIMUHATA CH ,,KOHLIEIIHS 32 J0OpOTO*; 2/ HEHAKBPHUMOCT
Ha YeCTTa U JIOCTOMHCTBOTO Ha YOBEKa; 3/ paBEHCTBO Mpes 3akoHa; 4/
HE0O0X0MMOCT OT cB00O/a U alNTEpHATUBU IPEJ OTACTHUS UHIUBUI U
rpymnara, NIpOTHBOINIOCTAaBEHH Hail BedYe Ha ,,BHTPEIIHOTPYIOBOTO
MMOTUCHUYECTBO; U 5/ BB3MOXKHOCT 3a pe(ISKCMBHO W PAIMOHAIHO
yCBOsIBaHE Ha Tpaauuusra. /Xabepmac, /2003/,

3.2. Paperenute Ha ,, norumuxkama Ha npusHasare “ Ha KyATYpPHHUTE
pasnuuus mpenarat Apyr MOAxX0, OT KOWTO MPOU3THYa KOHTPACTHA U
pasnuuaBalia ce KapThuHa, Bb3IpreMaHa OyKBaJIHO KaTO KOHTPAITyHKT Ha
MIPEMIITHATA. 32 TSIX Ha TMPECH IUIaH U3JTU3aT He WHAUBUIyATHUTE ITpaBa
1 CB0OO/H, 8 KKOJIEKTUBHUTEY, OOITHOCTHUTE, OTKBIETO CIIen(UKaTa B
MHTEpIpeTalusITa Ha €THUYECKUTE MaJILHUHCTBA / «OOUIHOCTH Ha
JTOOPOBOJHU MMHUTPAHTH», IPOAB/DKABAIIN B UyKJa Ha TIX CTpaHa Ja
Cra3BaT yCTOMTE Ha CBOSITAa COOCTBEHA KYATypa U PEIUTHSL, Aa U3I10JI3BaT
CBOSI €3HK U JOOPOBOJIHO /1a CE CIPYXKaBaT U HAIIMOHAJTHUTE MAJILIMHCTBA
/«camoyTipaBIIsIBaIlld C€ IPEIU U TEPUTOPUAIHO JIOKATU3UPAHH TPYIIH»,
KOUTO BITOCIJIEACTBHE Ca OMIIN «MTHKOPIIOPUPAHUY UPE3 3aBIa IIBaHE B I10-
TOJIEMH JIbPXKaBU WU BBB (epeparus oT appxkaBu/. Te He cromensTt
npejyiaraHara oT Judepajin3Ma «HeHaMeca B [a3apa Ha KyJATypUuTe» WiIH
HETOBOTO «JI00pOHaMEpEeHO Oe3pa3Inire’, KaTo MM MPOTHBOIIOCTABAT TPH
CBOM TIpuHIUMA: 1/ paBeHCTBO; 2/ UCTOPUUYECKU CIIOpasyMeHus u 3/
KyJITypHO MHOTOOOpasue. OT TAX claeABaT U AKIEHTHTE BBPXY
HEOOXOIMMOCTTa OT CaMOOIIpeJeIeHne, IPaBOTO Ha BCEKU JAa Obje
pa3JIMueH W Toji3aTa OT KYITYpHOTO MHOTooOpasue /Kimlicka, 2000;
Taylor, 1989 u op./,

3.3. CpmecTByBaT pa3dbupa ce W ONUTH 3a ,,ChbBMECTSIBaHE Ha
XapaKTEePUCTHKU OT JBETE NMPOTHUBOCTOSIH CE MapajurMH — Ha
,AHJIMBUIyalu3Ma“ U Ha ,,KOMyHUTapu3Ma', Ha , yHHBEpcaau3ma' u
,KOHTEKCTyaJau3Ma“, WIOCTpalMs HAa KOETO ca Bb3mieaute Ha [/l
benxabu6 /2002/. B xuurara cu ,, [ I[pemenyuu na kynmypama. Pasencmeo
u pazHoobpa3sue 6 enobarnama epa ‘‘ T U3X0XKJ1a OT TOBA, Y€ KYJITYpUTE
ca M3TOYHUIM HA HAPATHBH /€THUYCCKHU, PEITUTHO3HH, C3UKOBH H Jp./,
KOWTO Ca MPHUHIMITHO BaXXHH 3a CaMUs TCHE3UC M yTBhPXKIABaHE HA
WHJIUMBUAYyalIHaTa camoueHTUu(dukanus Ha xopara. Ha Ta3u 0asa 14
npeyIara KbM KyJITypHUTE pa3JIndus Jia Ce MOAX0K/Ia OT MO3UIIUUTE Ha
,, COYUANHUSL KOHCMPYKMUBU3bM U UHMEPAKMUBEH VHUBEPCANUZLM *‘, OT
KOUTO CJie[]BaT HSIKOJKO OCHOBHHU NOJIOXKEHHA: 1/ ,Apyrusat® u
,»PAMHMYHUAT MOXKEe Ja ObJe pa30OpaH camMoO B JJOHOTO Ha YBAKHUTEIICH
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KBbM HEro IHaJor W Haii-Bede B pe3yiTaT Ha HEroBUs ,,COOCTBEH
caMouJieHTU(HUIMpaIl ce HapaTUB ; 2/ BB3MPUEMAIUAT OTBHH JaJIeHa
KyJITypa, T.€. ,,COIMATHUAT HaAOIIomaTen € CKIOHEH Ja S BYKIa KaTo
MOHOJIUTHA LISTIOCTHOCT, SICHO O4YepTaHa, 0CMHUCIIEHA U KOHTPOJIUpyeMa,
JIOKaTO HOCUTEIIMTE HAa caMmaTa Kyirypa, T.€. ,,COIMaJHUTE areHTu",
BB3NpUEMAliKU s Mpe3 Impu3Mara Ha OOIIMTE, Makap U He Oe3CIOpHH,
HapaTUBHU, YECTO CU M3TPAXKJAT pa3iMyHa OT Ta3U HA COLIMATHUTE
HaOJI0IaTeNy MpeicTaBa 3a pojiHaTa CH KyJTypa, T.€. 3a TAX [10-CKOPO TS
€ HEeMOHOJIMTHA MU HEOHTOJIOTMYHa, Audy3Ha; 3/ mupemniara ce
robanu3arus /mpsika 1 00paTHa/ upe3 MUrpaIrusiTa Ha OTpPOMHU MacH OT
XOpa HEM30€KHO paslupsiBa U 3aAbJI00YaBa KYITypHHUS ILTypaUu3bM,
CHpPSIMO KOMTO HaN-€KBUBAJEHTHUAT U NPaBOMEPEH OTrOBOp €
,, VHUBEPCANUCMKuUs MoOell Ha cveeujamenra oemokpayus . CmsTa ce,
4ye cboOpa3siBaHETO C T€3U 0COOCHOCTH U NMPUIIATaHETO Ha CIEIHUTE TPU
npuHumMna:l/ eranmurapHa B3auMHOCT; 2/ T0OPOBOJIHO CaMOTIPUUYHUCIISIBAHE
u 3/ cB00O1a HAa M3JIU3aHE ,,0T"‘ U ACOLMHUPaAHE ,,KbM' TpyIara 1e CMeKJaT
KpallHOCTHUTE Ha JINOepaHO-IeMOKPAaTUYHUS YHUBEPCAIU3bM, OT €IHA
CTpaHa, ¥ MIPETEHIIMHUTE HA KYJATYPHUTE, OT Jpyra CTpaHa, CbBMECTSIBANKH
CHHEPTHYHO TEXHUTE OCTOWHCTBA. [0 TO3M MOBO/ I1Ie HATTOMHUM HIESATa
Ha pyckus ncuxo-uctopuk b.®@. Ilopmnes /1979, c. 107/, koilTo nuiie:
B apxeonozusma u emnozpaguama Hama Kyimypa 8 eOUHCmeeHo
YUCI0 — UmMa cbomuoutenue na Kyrmypu. Mma camo ogoticmseen npoyec:
KYAMYPHO 000c0058aHe /Cb30A8aHe HA BCEEL3MONCHU OMAUYUSL OM ,, HAC
u om ,,max‘/ u Kyimypua acumuiayusi N0 Nvms HA 3AUMCMEAHUS,
npuoOWABAHUS /4aACMUYHO WU NBIIHO HABIU3AHE 8 00uWomo ,, Hue */.
Hanocnenbk mepBUAT OT Te3U JiBa MpoOIEca Ce MPEACTaBs KaTo
,, ouckytmypayus ‘v ,, unkKyimypayus *‘, a BTOpUsIT KaTo ,, akyimypayus ‘.
B 710HOTO Ha TO3M HOB KOHTEKCT OTAEJIEH U MHOIO Ba)XE€H BBIIPOC
MIPEACTaBISIBAT CTPATETMHUTE HAa IOBEJICHUE HAa XOpaTa — Ha MHTErpaIys,
cemapanus, acuMuianus, mapruHanusauus /Berry, Poortinga, Segal,
Dasen, 1992/, xouto ca nmpeamMeT Ha CEpUO3HU aKTyaJHU WU3CJIECABAHUS U
3a KOMTO ChIIO TPsIOBa J1a c€ IbPKU CMETKA B IIpakTUyeckara padora c
MPEACTABUTEIINTE HA PA3IUIHUATE €THOKYITYPHH OOIIHOCTH.

II. TIcuxomoru4ecky mpearnoCcTaBKu U 00pa30BaTeIHA U3MEPECHUS

[Ipenn na mpuCTHIIUM KbM TEXHHUS aHAIW3 COPSMO OTICITHUTE
Bb3PAaCTOBU IPYIIM B paMKUTE HA JAETCTBOTO W FOHOUIECTBOTO, IIE
oTOenexnM, ue ChbBpeMeHHaTa oOpa3oBaTeiHa CUcTeMa M0 CBETa U J0
JIEH JHEUIEH HE € JOCTUTHaja 0 €JHO €AMHCTBEHO U NPUEMIIMBO 3a
BCUYKHU pazOupaHe Ha MHTEpECyBallMs HU NMpoOIeM, a OTTYK — JI0 €Ha
YHUBEpCAJIHA yuyeOHa MporpaMa WiIH MPAKTUKA JOPU B CTPAHUTE CHC
CTApOJABHU UMIIEPCKU U KOJIOHUATHU TPATUIIAN U TIOPAIA TOBA C OIIUT B
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AHTUPACUCTKOTO U UHTEPKYITYpHOTO oOpa3zoBaHue /AHrus, Opanuus,
Xonauaus, benrus u np./.

1. IIpenydnJIMIIHO ¥ HAYaJIHO YYUJIMIIHO JIETCTBO

Br3nurarennara u oOpa3zoBarenHara paboTa B JeTCKaTa rpajuHI
U B HA4YaJIHOTO yuuiuuie Ou Omia MpoJIyKTHBHA €AMHCTBEHO TOTaBa,
KOraTo € chboOpa3eHa cbhe crnenudukaTra Ha JETCKOTO Ch3HAHUE, C
NOTPEOHOCTUTE, UHTEPECUTE U CKIIOHHOCTHUTE Ha JielaTa U y4eHUIUTE,
¥ HEe TpHUBHACS B )KMBOTAa MM CBhIbpKaHUE, POPMHU, W3UCKBAHUSA,
CTaHIAPTH U KPUTEPUHU, KOUTO HSAMAT €KBUBAJICHT B TSAXHATA MCHXHUKA,
Ch3HaHUE U TUYHOCT. [Ipexx1eBpeMeHHOTO U U3KyCTBEHO HaTpaIrBaHe Ha
HEeChOOpa3eH! C TEXHUTE MOTPEOHOCTH ““HOBOCTH, HE CaMO Y€ HE BOJISIT
70 KeJlaHus pe3yinTaT, HO MU yOuBaT MHTEpeca Ha Jeuara KbM
oOpa3oBaHueTo M UHCcTUTynUUTEe. OCHOBHATa XapaKTE€pUCTUKA Ha
JNEeTCKOTO Ch3HAHUE 10 HAacThIIBaHe Ha nylOepTeTa € Heromara
CUHKpemu4yHocm, €KBUBAJIEHT Ha KOSITO ca M3KYyCTBaTa U TEXHUTE
IIPOM3BOHH, C TOMOIIITAa HA KOUTO UCTUHATA C€ TOCTUTA HETIOCPEICTBEHO
U €MOLMOHAJIHO, HE TOJKOBa C IMOMOIITA Ha BOJISATA, JIOTUKATa U
JTUTAKTUKATa, a HSPUHYICHO, CIIEIBANKH ,,JIOBETTUTE HA TOTPEOHOCTUTE
U YIOBOJICTBHETO OT TSXHOTO YIOBJIETBOPSBAaHE, KAKTO W IpUMEpa Ha
T'PUKOBHUS M aBTOPUTETEH YUUTEI.

KonkpeTrHure ¢GopMu Ha CHUHKPETHUYHOTO OTpa)X€HHE Ha
NEUCTBUTENHOCTTA ca: 1/ CiIylllaHeTO U YETEHETO Ha MPUKAa3KU U JAPYTU
JUTEpaTypHU NpOU3BeNeHUs; 2/ CBOOOJHU CIOKETHO-POJIEBH UTPHU U
TeaTpajHu Jpamarusaunuu; 3/ My3uka, IeeHe U TaHuu; 4/ pucysase,
aIyTMKMpaHe, MOJIETINpaHe U ,0C00eHO, 5/ phUHHUS XyI0’KECTBEH TPy KaTo
MOJIe]I Ha HApOJHUTE 3aHASATU U (QOJKIOpa Ha OTIAECIHUTE €THUYECKU
obmHuoctu. A B o0nactra Ha (ONKIOpa HAPOAUTE HE MoOrar Aa Obaar
JIeJIEHH Ha ,,0eqHu" U ,,00TaTn".

[IpakTuuuTe B 06MacTTa Ha MHTEPKYITYPHOTO BBH3MUTAHUE U
00pa3zoBaHME U3II0JI3BAT Pa3IMYHU [TOBOIH, (POPMU U CPEIICTBA 32 B3AUMHO
OMO3HAaBaHE Ha Jle1laTa OT Pa3JINYHUTE €ETHOCH U KYJITYpH, CPeJl KOUTO ca:
1/ mpa3uunu 1 pecTuBay, KaTo 1o BpeMe Ha TAX B JE€TCKUTE IPaJuHU U
YUMIIMILATA C€ YPEKJAaT MUKPOKHTOBE M HM3JI0KOM HAa ChOTBETHHUTE
€THOKYATYPHU OOLIHOCTH; 2/ IpaMaTU3alll ChC ChOTBETEH PEKBHU3UT,
UTPU ¥ UTpadku, TPAAUIMOHHHU 32 TsX; 3/ 0a3apu U AHU HA OTAEITHUTE
€THOKYIITYPHU I'pynu; 4/ MpuKa3ku U KHUTH, U 1p. Bcuuko ToBa 0e3cnopHO
yBeJINYaBa yCEUIaHETO Ha Hall-MaJIKUTE Jella ¥ YYEHUIM 3a CUTYPHOCT U
JI0BEpUe, pa3BUBa YMEHUSITA 3a B3aMMOIIOMOII U ChTPYAHUYECTBO, 3a
TOJIEPAHTHOCT, YBAKEHHE U pa3zOMparesicTBO, KAaKTO U YYBCTBOTO 3a
€THOKYJITYpHa HJEHTUYHOCT U CyOEKTHBHO OJaromoyiyume cpen
ocraHajuTe. boratu Bb3MOXXHOCTU C€ ChIbPXKAT BbB (OJIKIOpa U
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KYJIMHAPHOTO M3KYCTBO Ha OTAEIHUTE €THOCU. Upe3 puTMuTe, IECHUTE
Y TAHITUTE, KaKTO M Ype3 TEXHUTE OOJIeKIa U 0arpu, 4pe3 KyITHHAPHHUTE
CH U3KYCTBA, BCSIKA €JHA OT €THUYECKHUTE OOIIHOCTH I1I€ MOXKE /1a TOKaXe
HE CaMO CBOETO PAaBEHCTBO C JPYTrUTE, CBOS KOJOPUT, CBOSTA
creun(UIHOCT, a U CBOETO CXOACTBO, MPOIYKT Ha B3aMMHOTO IIPOHUKBaHE
Y B3aMMOJICHCTBHE MEXIY X0paTa OT Pa3IMYHU KYJITYPH, a 3ali0 HE - U
CBOETO MPEBBH3XOJICTBO.

B nonpnnenue nie npuseneM u onuta Ha Kpuc Tubemc / Tibbetts,
1984/ - anrnuiicku couuaneH pabOTHHUK C MPOIBIKUTEIECH CTAX B
oOacTTa Ha MYJITHKYJITYPHOTO 0Opa3zoBaHHUE, KOSATO pabOTHU ¢
npedyuunuwHu ueposu epynu /" under-fives play groups "/, Kato akiieHTUpa
BBPXY IIO3UTHBHOTO 3HAHUE 33 CTHUYCCKHUTE Pa3INIns, MAHIHHHS €3UK
Y CTUMYJIMPAHETO Ha OWJIMHIBU3MA. 3a Hesl peliaBallo yCJIOBHUE 3a ycIexa
€ MPUBJIMYAHETO HA POJUTENHUTE M OJU3KUTE HAa MAJIKUTE Jela OT
MAJIIIUHCTBEHUTE TPYNU B MHTEPKYJITYPHHUS BB3IHUTATEICH MPOIEC B
JieTcKaTa rpajivHa, T.€. aKLIEHTHT Ce [T0CTaBs BbPXY pabomama ¢ ysaiomo
cemeticmeo Ha Oeyama. BeBIMYaHETO Ha poAUTENNTE B paboTaTa ¢ Jerara
B MHCTUTYIIMHTE Ce pa3dupa He KaTo MOJYMHSIBAHE HA CHIIECTBYBAIINTE
CTaHJApTH W WMIICPATHBU Ha TOCIOJACTBAINATa KYITypa M TSIXHOTO
0e3pONOTHO ClieIBAaHE OT POJAUTEIUTE, a KaTo ,,00MsaHA“, KaTo
CHTPYIHUYCCTBO HA HJICH U IICHHOCTH, TPOAYKT Ha PA3IMIHUTE KYITYPH,
YUUTO MpEeACTaBUTENIM ca Jelara U POAUTENIUTE OT Pa3JIUYHHUTE
MaJIIUHCTBEHH oOmHOCTH. [Ipr ToBa BHBIMYAHETO HA POTUTEIUTE Ce
UHOUBUOYAIU3UPA B CHOTBETCTBUE C TEXHUTE YCIOBUS Ha >KUBOT,
paBHULIE, BB3IVIEIU U TOTPEOHOCTH, KaTO CE IbPXKU CMETKA U 32 TOBA, 4e
€IIHU OT TSAX C€ CTPEMSIT JIa Ce MPUOOIIAT M HHTETPUPAT B IOMUHHpAIIIATa
KynTypa /“‘akyimypayus “/, IpyTH 1€ c€ MPUAbPKAT KbM UMIICPAaTUBHUTE
Ha CBOSTA KYATypa / “‘unkyamypayus “/ M MOJO3PUTETHO 1€ Bh3IPHEMaT
JAeTcKaTa rpaJuHa WX YYUIHIIETO KaTo ,,aleHTH Ha CKpUTATa
acuMuJialus, a TPETH Lle MJIeIupaT HE caMo 3a MpU3HaBaHE U
PaBHOIIOCTAaBEHOCT Ha KYJITYpPUTE, HO U JIOPU 3a ,, Ouckyimypayus ™ u
T.H. OTTyK U HEOOXOAUMOCTTA OT JINYEH U Pa3JIMYeH KOHTAKT, 3a /1a Ce
pazbepar mpeacTaBUTE, OUYAaKBaHMATA U UJEUTE HAa ceMelcTBara ot
MAJIMHCTBEHUTE TPYITH 32 BH3IUTAHUETO U PA3BUTUETO HA TEXHUTE JeTia.

[Ipoabmxurennuar nbT Ha Kpuc Tuberc it mo3BosisiBa Aa Hanpasu
CJIETHUTE TO-BAXKHU 3aKIIOueHus: 1/ camo 1o cede cu mpeOnBaBaHETO B
CMECEHH 110 CTHHYSCKH IMPU3HAK TPYITH, MPOIBIKATETHOTO ChBMECTHO
CH)KUTEJICTBAHE U UTPa HE BOJAT 10 GOPMUPAHE HA TOJIEPAHTHOCT MEXKIY
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MaJIKUTE Je11a, aKO T HE M0JIyyaT CBOEBPEMEHHA U KOMIIETEHTHA TOMOII]
OT CTpaHa Ha BB3IMUTATEIUTE; 2/ HA NPeOYUUIUWHOMO 0emcmEo TpsOBa
Jla ce IIela KaTo Ha ,, uHme2paneH KOMNOHEHM HA MYIMUemHUYecKusl
nooxo0 “, KOETO 03HaYaBa, ye MPOIYCHATOTO B Ta3U Bb3PACT U OTJIAraHETO
Ha MHTEPKYATYPHOTO BB3IUTAHUE 32 MO-KbCHA BB3PAaCT HE OCUTYpsBa
YCTOWYMB NOJIOKUTEIICH PE3YITaT, Thid KaTo Ta3H ,,[Ipa3HOTA" Ce 3aIIbjIBa
OT Hamiacu U Ipeapa3ChIbliM, ,,OMTYBAIlM B aHIJIMHCKOTO OOILECTBO,
KBJIETO PAaCU3MBT € IIHUPOKOPA3NPOCTPAHEH U MHCTUTYLHATU3UpaH™ /
Tibbetts, 1984, p. 8/. Peanen npobiem mpu TO3U MOIXO ca CYOrpymnuTe
BBTPE B €THUYECKU CMECEHaTa JIeTCKa rpyrna Wik yduiauileH kiaac. Ot
€/lHa CTpaHa, TSIXHOTO HAJIWYHWE JlaBa Ha Jelara OT MaJIMHCTBEHUTE
OOLIHOCTH MO-TOJISIMO CIIOKOMCTBHE, CUTYPHOCT U JOBEpUE, a, OT JIpyra
CTpaHa, Bb3MOXKHOCT 32 000C00sIBaHE U IPOTHUBOMOCTABSHE HA JIPYTHUTE.
3aroBa B TakMBa Clly4al T4 NpenopbyBa CTUMY/IHpPaHE HA YYaCTUETO Ha
cyOrpymnure B I€MHOCTUTE Ha MO-IIUPOKaTa JIETCKa OOIIHOCT.

AKo0 pe3loMupaMe, TOTaBa OCHOBHUME 6bL3NUMAMENHU U
obpazosamennu 3a0aqy CUPSAMO Jlerara OT MperydiIdIHA U HayalHa
YUWJIMIIHA BB3pacT OMxa MOIu Ja Obaar ciaenHuTe: 1/ B ChOTBETCTBUE
chbC crnenupuKara Ha JETCKOTO Ch3HAHHE /CUHKPETUYHOCT U
XOJUCTUUHOCT/ paboTara TpsOBa Ja OTpa3siBa HE CaMO PEATHUTE
NOTPeOHOCTH M KUBOT Ha Jielara, HO U Ja HaMepu HU3pa3 B €JHa
,»JE€MCTBEHA IpaKTHKa™“ C LeJ pa3BUBAaHE HA BB3IPUEMUYUBOCT U
MIOJIOKUTETHO OTHOILIEHNE KbM €THUUYECKUTE Pa3Inyusl, T.€. Jja Ce IbPKU
CMETKa, Y€ HaIvlacuTe U eMOLIMUTE B Ta3U Bb3PACT U3IPEBapBar ,,.4UCTOTO
3HaHue; 2/ yBa)kaBaHe NpUMaTa Ha CeH30pHama U eMOYUOHATHAmA
yygcmeumenHocm Ha JIeTCKaTa IMCUXHKA, OTKBJAETO U MOIXOASIIUTE
dbopMu, chabpKaHHE U CPeACTBa 3/ MpaKTUKaTa MO0 WHTEPKYITYPHOTO
BB3MUTaHUE TPpsAOBa 1a ObAe HE camo OJMM3Ka M JIOCTBITHA JI0 PEATTHUS
KUBOT Ha JIelaTa, HO U €IMHHA, CUCTEMHA U M10CJIeI0BaTeNIHA 38 BCUUKH
KOMITOHEHTH Ha 3a00MKajsIIaTa T'u cpeia — IepCoHal U Jiella B IeTcKaTa
rpajiiHa ¥ YYWIMLIETO, POAUTEIIUTE U CEMENCTBATA, KAKTO M BCUUKU U3BBH
TSIX, KOUTO CIHOJENSAT U LEHAT ChbBMECTHOTO CBHXUTEJICTBAHE U
ChTPYAHUYECTBO, B3aUMHOTO yBaX€HUE U pa3zbuparencTso; 4/
CTUMYJHUpaHE U MOJKperna Ha MalduMHUS €3UK U OMJIMHIBU3MA KaTro
M3TOYHHUIIM 32 Pa3BUTHETO HA JIMYHATA U €THOKYITypHAaTa UAEHTUYHOCT;
5/ m3rpaxkJjaHe Ha MOJOXKUTENIHA MPEICTaBa U OLEHKAa Ha pa3Iu4yHUTE
€THOCH M Ha Ta3u 0a3a - moJjlaraHe OCHOBHUTE Ha collMajHaTra
WHTEJIUTCHTHOCT; 6/ CKPpUTHUTE, 3aBOAJTUPAHUTE, HEMOJO3UPAHUTE
M3TOYHMIIM Ha MPUCTPACTUSA U NPELyOexACHUs, Ha MPeIpa3ChAbLU U
HEraTMBHHU CHMBOJIM JaJIed MO-JIULIEMEPHO ,,CTUITMATU3UPAT® U METHAT
,»JIPYTUTE M pa3IMUHUATE", MOPAXKAAT U ITOABPIKAT JaTCHTHA COLUAIIHA U
€THUYECKa ,,CyoopauHaIms
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2. IlyGepreTHa U IOHOLIECKA Bb3pacT

Hanuuuero Ha nBe pa3iauuHM ,iuna‘ Ha mpobiema ocoOeHO
OTYETIIMBO CE€ MPOSBSABA B 00OpAa30BATEITHUTE CUCTEMH IO CBETA CIIPSIMO
MO-TOPHU BB3PACTOBH TPYNH - MyOEPTETHA, IOHOMIECKA M MIIaJIeKKa
BB3paCT, KbJIETO MPOSABUTE HA ,,omkpum* / “overt”’/ pacusbm,
HAIlMOHAJIM3bM W IMOBUHU3BM, U HA ,,ckpum‘ /"hiden”/ -
WHCTUTYIIHATN3UPAH TaKbB 3a4eCcTsBarT. [[bpBUTE IBE BH3PACTOBHU IPYIH,
9YeCTO HE BUHATH OCHOBATEITHO CIMBAHU M MTOJIBEKIAHH O] €IUH H ChII]
,,[ICUXOJIOTUYECKN 3HAMEHATEJ ", Ca YUCHHUIH, CbOTBETHO, B CPEAHUA U
TOpHHUS Kypc Ha Obirapckute yuuinumia. Pazbupa ce, ue B Te3u 1Be
VYWIHIHU CTENCHN MOTAT Jla C€ M3IOJ3BAT HIKOM OT OOCHKIAHUTE
NpenuIrH GOpMH U CpeCcTBa Ha MHTEPKYITYPHOTO 0Opa3oBaHHE —
MOJIKperiaTa Ha MaiuyuHKs €3WK M Ha OWJIMHTBU3MA, NMPUBIUYAHETO HA
CEMENCTBOTO U Ha JIOKAJHUTE ETHUYECKU OOLIHOCTU KaTo ChbTPYIHULIU
Ha YYWIMILETO, HO €IHOBPEMEHHO C TOBa TPsOBa Aa ce chbOOpasuM U C
IIPOMEHUJIATA Ce ,, COyualna cumyayus Ha pazeumuemo ‘ /Burorcku/ B
TE€3H Bb3PACTOBH TPYIIH.

Kou ca mo-chIecTBeHUTE XapaKTEPUCTHKU Ha IPOMEHEHAaTa
,,COIIMAJTHA CUTYAIlMsl HAa Pa3BUTHE®, KOATO, KAKTO U J0OpE M3BECTHO, B
pa3bupanero Ha BUrorcku He € CHHOHUM Ha ,,couuansara cpeaa’“? [lpenu
BCHYKO TOBa ca cienHute: 1/ ps3ka audepeHuuanus Ha y4eOHOTO
ChJIbpKaHUE OIlle B CPEIHOTO JHEC y4yuiuile /mydepreTHa Bb3pacT/ B
OTACTHH y4eOHH MTPEIMETH, IPETOAaBaHU OT PA3IMYHU YUUTEIH, BCEKH
eIIMH OT KOUTO ChC CBOSI CUCTEMA OT KPUTEPUH U OILIEHKH, Taka Y€ MHOTO
YeCTO T€ M3MIEXKJAT KaTo pa3zHOpPOAHA ,,KOJIEKIUA, OTKOJIKOTO KaTo
eIUHEeH y4eOeH ,,eToc’; 2/ Ch3HAHMETO Ha YYCHUIIUTE CEra ce€ Haco4YBa
KBM ,,CBITHOCTTA" HA SIBICHHUSTA, KbM TEXHUTE BPB3KH U 3aBHCHUMOCTH,
KbM TSAXHATa Kay3aJTHOCT M KbM TOBa, KOETO HayKaTa 3Hae 3a Tix; 3/
mrdepeHnuanys Ha yaeOHUTEe HHTEPECH Ha YICHUITUTE U MTOCTETIEHHOTO
UM TIpEeBpBIIaHEe BbB BBTPEIIHH, MO3HABATEIHH MHTEPECH, OTKBACTO
MpOHU3TUYa HEOOXOAMMOCTTAa OT MOAYEpTaHa WHIAMBUIYyAIH3aIUs HA
00y4eHueTo olle B MyOepTeTHA Bb3pacT; 4/ IpeopueHTAalHs OT MHEHUATA
U KPUTEPUUTE HA BB3PACTHUTE /POAUTENN W YIUTENIH/ KbM TE3U Ha
BpbCTHULIUTE / B MyOepTeTHa BB3pacT/ U B Ta3W Bpb3Ka BH3HUKBA
MoT4epTaHa MOTPEOHOCT OT PAaBEHCTBO C TAX M TPYAHO IpUeMaHe Ha
MPUBHIIETUPOBAHOTO MOJIOKEHHUE HA BPHCTHUIM IO HIKAKHB MPU3HAK /
pacoB, KJIacOB, MOJIOB/, KOETO HEM30EKHO MOPAXKIa THPCECHETO HA HOBU
dbopmMHu Ha CHTPYIHHUUYECTBO; 5/ HOBO paBHUIIE B Pa3BUTHUETO Ha
CaMOCBH3HAHUETO U MOTHUBAIUATA / TPH FOHOIINTE OT TOpHATA YUUIIHIITHA
CTEIeH/ 0 MMOCOKa Ha TIXHOTO TeHepATU3UPAHE U YCTOMYHBOCT, OTKBJIETO
U poJisiTa Beue HAa BHTPEIIHATA MO3HMIMUS U JIMYHATA WJCHTUYHOCT,
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CTpeMeXa KbM HE3aBUCHMOCT W SMaHIUITANKS, KbM H3paOdOTBaHE U
OTCTOsIBAHE Ha CBOE€ COOCTBEHO MHEHHE U KbM CaMOYTBBpXKAaBaHE; 6/
HEeTprUeMaHe Ha Iy K1 OIICHKH U IICHHOCTH, BPKICOHOCT CIIPSIMO T'PYITH,
YUATO LIEHHOCTH HE CHBIIAAAT C TEXHUTE COOCTBEHH; U 7/ IOHOIIIUTE BEUE
CBhABPKAT NCUXOJOTUYECKU MOTEHIMAJ 3a pojsita Ha cBoeoOpas3eH
,, JCU3HEH U coyuanen pecenepamop *“ /EpukchbH/ u nip.

Jopu camo Te3u aa 0sxa MPOMEHUTE B TICUXMKATa M JIMYHOCTTA
MpU MOJAPACTBAIIUTE W MPU IOHOMIHUTE, T€ ca JOCTAaThYHHU, 3a 1A
npepasriegaMe ChbIbPKaHHETO U POPMUTE HA MHTEPKYATYPHOTO
00pa3zoBaHue CIIPSMO TE3H Bh3PACTOBU I'PYIH U YIWJIUIIHU cTerieHu. Ha
0a3ara Ha KaKBHM IPHUHIIAITH H 1IEJIH, Ype3 KAKBO ChAbpPKAHUE U (OPMHU
MOXEM Ja TPOIBIDKUM TIPOIeca Ha MHTEPKYATYPHOTO 0Opa3oBaHUE U
pazButue. OT TJeHa TOYKA HA UMIIEPATUBUTE HA COOCTBEHOTO UM
TICUXWYHO Pa3BHUTHE, KAKTO M OT CTPAaHA HA CONMATHUTE OYaKBAHHS KbM
TSX, Ha MPEJeH IUJIaH M3JM3a WU3TPaXIaHETO Ha YYCHHUIIUTE KaTo
,, coyuanto oopazosanu auunocmu *“ /Straker-Welds, 1984, p. 5/.

[TocTuranero Ha Ta3u mMaiabHa el — ,, COYUAIHa 00pPa308aHOC U
uHmenueeHmuocm“, MOXe Jla CTaHe MO JIBa OCHOBHHM MbTA: 1/ upe3
M3I0JI3BaHE BB3MOXXHOCTUTE Ha CHOTBETHHs y4eOeH IjiaH W 2/ 4pe3
TbpceHE Ha HepopManHU, QaKylITaTUBHU (HOPMH Ha ,,COLHATHO
obpazoBanue®. U B n1Bara ciyqast o6ade 00110 1 HEOOXOAMMO YCIOBHE €
CHIVIACYBAHETO M €AMHCTBOTO HA YCHUJIMATA HA YUWIHIIETO, METUUTE /
0CO0CHO eJNIEKTPOHHUTE/ M Ha OOMIECTBOTO KAaTO ISJIO, ThH KaTo
YUHIJIMILETO € CBO€0OPa3HO OIvIeN1ao, B KOETO C€ OTpa3siBaT 00IIECTBOTO
Y HErOBUTE HPaBW Taka, KAaKTO B JellaTa ce OTpas3siBaT, OMISKJAT U
MPO3UPAT TEXHUTE COOCTBEHHW poauTenu. l[eHHOCTUTE, 3aKOHUTE U
HOPMHUTE B JbpKaBaTa M 00ILECTBOTO, CIIOPE] HAC, HE MOrar Ja He ce
MIPOSIBSIT | J1a HE 00arpsAT YYHIUIIHIS )KUBOT BbB BCHUKUTE MYy CETMCHTH
1 (OpMH, KAaKTO U OOPATHOTO — U3TPAACHOTO B YUWJIHIIE HE MOXKE J1a HE
ce Biiee B 00IECTBOTO U HAIUATA U J1a He UM nosiusie. To3u u3Boz cMme
M3BJICKJIM ¥ TOJKPENHUIN C Peauila pe3yliTaTH OT COOCTBEHUTE HU
EMITUPUYIHY U3CIICIBAHKS, COHIUPAIIN B YaCTHOCT B3aUMOOTHOIIICHUSATA
MEXy YYEHUIIM C pa3finyHa €THOKYITYpHA MPUHAJICKHOCT B Kiaca /
YUMJIMILETO U TSIXHOTO cyOeKTHBHO Onarononyuue /dumutpos, 2010/.

[IpakTunure B 001acTTa HA MHTEPKYITYPHOTO OOpa3oBaHuE /
Mitchell, Healey and Lindsay 1984 u np./ yoexxiaBar, ue BCHUKH IPEAMETH
OT y4eOHUS IUIaH 3a TE3W BB3PACTOBH T'PYIH CHABPKAT CrieHU(DUIHN
BB3MOKHOCTH 32 CBbP3BaHE TOMEKTY UM 32 LIETTUTE HAa UHTEPKYITYPHOTO
oOpa3zoBaHue W pa3BHUTHE, 32 PopMUpaHE HA MMO3UTUBHA MICHTUYHOCT
IIPU BCsAKA €HA OT €THUYECKUTE Tpynu. Pazdupa ce, mbpBEHCTBOTO € HA
XyIOKECTBEHATA JIUTEPATypa U HA UCTOPHUATA U HE CIIy4allHO HAKOTA U B

27



TRAKIA UNIVERSITY - STARA ZAGORA

HAIIETO YYHMJIWIIE YYUTENAT 10 ,,CII0BECHOCT ce BB3IpHEMaIle Karo
ueHrpaisa ¢urypa B Hero. [Ipakruueckara padora Ha J[. [mn0spr /Gilbert,
1984/ moka3Ba HampuMmep Kak mamemamuxama, TPATUIMOHHO
pasTiexaaHa Karo mpeaenHo cnenuduyHa U 000coOeHa 4acT OT
ISJIOCTHOTO OOydeHHWE Ha yYEHUIMTE, MOXXKe Ja Obje BKIIOUCHA H
M3I0JI3BaHa 3a I[eJIUTEe Ha HHTEPKYITYpHOTO oOpa3oBaHHE B
MynTukyntypHa cpena. Jdayn I'mn /Gill, 1984/ nbk paskpuBa Kak
00y4eHHETO Ha MOJPACTBAIIUTE 10 2eocpaghus NOIbPKA YCTAHOBEHOTO
,, eMHOYEHMPUUHO CMAMYKE0 U COYUATHO cmpamugurkayus” n KaTo
aHaM3Upa MPOTPAMUTE U YUCHUIUTE MO Teorpadusi B CbBPEMEHHOTO
AHITIMKACKO YUYMJIMILIE TOW 3aKJIF0YaBa, Ue T€ Ca ,, UMNAUYUMHO PACUCTIKU ",
AKIIEHTBT B TAX C€ IOCTaBsi BBPXYy MHUTpalusAra, ypOaHHU3aNHITA,
CBETOBHATA THPrOBUS, COI[ATHATA CTPATU(PHUKAIMS U MHOTO JIPYTH, HO
3a YYEHHIIUTE CKPUTH OCTABAaT NMPUUYHMHSIBAIINTE TM U3TOYHUIH U
MEXaHU3MH; BpPb3KaTa, 4e OOTraTCTBOTO Ha MaJI[MHA CE IBJDKH HA
o0eTHABAaHETO Ha MIJIMAPIH IPYTH XOPa IO [ENUS CBAT, B CSTHKA 0CTaBaT
BUHOBHULIMTE 3a HECIPaBEIJIMBOTO pas3lpejaelieHue Ha Onarara, 3a
MKOHOMHYECKOTO TOCIIOICTBO M HEPABEHCTBO, KAKTO U 32 COI[MATHOTO U
KJ1acoBO pa3ciosiBaHe. M 3aroBa ['mi mpeanara rocrnoacTBaius 3acera
,,OITUCATEJICH M KOHCTAaTUBEH * TIOJIXO/ JIa C€ 3aMEHH C ,,KOHTEKCTyaJleH,
Kay3ajieH 1 o0sicHuTeNneH  / Bxk. nmoapoouno: Gill, 1984, p. 59-70/.

[TocouenusT Moaxo/, KakKTo ¥ 00yYCHUETO HA YICHHUIINTE B CMECEHU
0 €THUYECKHU NMPHU3HAK M BH3MOXKHOCTH KJIACOBE, UMa peIuIia He
HaBCAKBAE 00aye M3MOJ3BaHU J1OCTOMHCTBAa. MOTHBUpaA yUUTEIUTE
CBHBMECTHO, a HE TIOOTAEITHO BCEKH 3a CBOSI y4eOCH MTPEAMET, Ja IUTAHUPaT
CBABPKAHUETO, POPMHUTE, CpEACTBATa U IMOCIEIOBATEITHOCTTA Ha
IpenojaBaHe Ha y4eOHUTE AUCUUIUIMHY / “cross-curriculum learning™/,
KaTo TI0 TO3W HAYMH ce N30srBa MEXaHUYHOTO ChUETaBaHE HA YUeOHUTE
MpEeAMETH IO MEXaHU3Ma Ha ,, Korekyuama “, a c€ MOCTUra CBbP3aHOCT,
MPUEMCTBEHOCT M XOJUCTHYHOCT. B TOMTBIHEHNE KbM TOBA YUUTEIUTE
MoJydaBaT BB3MOKHOCT MO-SICHO Ja JAe()UHUPAT MOKA3aTeIUTe U
KpUTEPUUTE 32 OLICHKAa Ha COOCTBEHATa CH pab0oTa C y4eHULIUTE /“BbHILHA
BAJIUJHOCT/, KAKTO U CBOEBpEMEHHaTa U 00OCHOBaHAa CMsHA Ha
npuopuretute. OT CBOS CTpaHa, YYCHUIIUTE OT PA3ITUIHUATE CTHUICCKH
OOIIHOCTH Ce NMPOHUKBAT OT YBEPEHOCTTA, Y€ T€ Ca €AHAKBO IECHHH U
paBHH B 00pa3oBaTeIIHATa WHCTHTYITHUS.

AKo ce ompeM Ha MOCOYEHHUTE MO-TOpPe XapaKTePUCTHUKH Ha
,COLIMAJIHATA CUTYyallusi Ha pa3BUTHE" B nybepmemHa u 1OHOULECKA
8b3pacm, KakTo ¥ Ha OIIMTA Ha TOKY-II0 IIUTUPAHUTE MPAKTUIN, KAKTO H
Ha 3aKJIIOYCHHUATA OT COOCTBEHUTE CH JIBJITOTOIMIIHU H3CIIEABAHUS /
Humutpos, 2010/, ToraBa MHTEPKYITYpHOTO OOpa3oBaHHE B
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MYATHKYITYpHA cpesia OM MOTJIO Jia C€ IEKOMIIO3HMpa 3a T€3U Bb3PACTH B
CHOTBETCTBHE CHC CICAHHUTE MO-BAXHHU NMPUHLUHUNU U 1enau: 1/ ¢
MIPUCBHIIOTO UM BE€YE A0OCTPAKTHO-JIOTUIECKO U KOHIICTITYaTHO MUCIICHE /
Piaget,1991/ nogpacTBaiuTe 1 IOHOIIUTE CE HACOUBAT KbM U3TOUHUIIUTE
Y MPUYMHUTE 33 BH3HUKBAIIUTE HAMPEKEHUS U KOHPIUKTH MEXKITY
Pa3TMYHUTE €THUYECKHU I'PYIH B 00IIIECTBOTO, KbM THPCEHE HA COIUAITHO-
MOJUTUYECKUTE M HMKOHOMHYECKHTE MOTHBH Ha pPa3JIUUYHUTE
€THOIICHTPUYHU TPAKTHUKHA /PACUCTKHU, KJIACOBH, HAIIMOHAJIUCTHUYHHU,
MIOBUHUCTUYHHU, PEIUTHUO3HU, CEMAPATUCTKH U Jp./, TOpaXaamiu
HEPABEHCTBOTO MEXIY PA3IUYHUTE €THUUYCCKH TPYIH U TOIKIAXK AN
cOTbChKAa U KOHPPOHTAIMUATA MEXIY TAX; 2/ ,,CHUPATOBUIHOCT B
y4e0HOTO ChIBP)KAHHUE MO0 OTIACITHUTE YICOHHM MPEIMETH U TOJAUHH Ha
oOydJeHure, KaTo OTYMTaMe OTIMTA Ha YICHUIIUTE, T.€. TEXHUTE TIOCTHKEHUS
Y MPOITYCKH, IO MEXaHU3Ma HE Ha ,,KOJICKIHUTA™, a Ha ,relaira’“— Ha
WHTETpaIusITa ¥ CTPyKTypaTa, Ha IPUEMCTBEHOCTTA, TTOCIE0BATEIIHOCTTA
Y CUCTEMHOCTTA; 3/ akTUBHO yJacTHE Ha CAMHUTE YUCHHIIN B MpUJIaraHe
Ha CBOWTE 3HAHUS Ha MpakTuKa U GopmMupaHe Ha yYMEHHUS 3a
MEXIYKYITYpHO OOIIyBaHE, B3aUMOJICUCTBUE U CHTPYIHUYECTBO, 3a
MMOCTUTAHE Ha JOBEPHE, MEKTYCTHUIECKO Pa30OMpaTesICTBO U PAaBEHCTBO
B TEXHHS COOCTBEH YUMJIMILICH KUBOT U MPUJIATAaHETO MY BIIOCJICICTBUE
M B TO-IIUPOK COLMAJICH KOHTEKCT; 4/ oOyuyaBaHe Ha YYCHUIIUTE BbHB
B3aUMEH ,,pECIIEKT, B HE3aBUCUMO, KPUTUYHO 1 CAMOCTOSITEIIHO MUCJIEHE,
B 3aUMTaHE HA WHIAWBUAYATHUTE U €THOKYATYPHHUTE pas3nuyus; S5/
BB3MPHEMaHe Ha €THOKYJATYPHOTO pa3HOOOpa3ue KaTro JWYHa IIEHHOCT 1
OTTOBOPHOCT, a TPaKTUKAaTa 110 U3TPakJIaHETO 1 HE KaTO HEIlO CITyCHATO
,»OTBBH", ,,OTTOPE‘‘ U KaTo HEllIO ,,eMU30JUYHO", a TOKa3BaHa Ype3 JIUYHA
Y OTKPUTA aHTQKHUPAHOCT HA BCUUKH B CUCTEMATa — yUYUTENH U YUCHHUIIH,
POUTENN U CEMEUCTBA, ChOTBETHUTE €THUUECKH OOIIHOCTH U TEXHUTE
OpraHU3aIlMy C 1eJT U3rpakJIaHe Ha MOAKPEISI] Ta3u IEHHOCT BhTPE U
BBH OT YUMJIUIIETO KOHTEKCT; 6/ yUeHULIUTE CJIeBa JIa CE IPOHUKHAT OT
yOeXIeHUETO, Y€ BCUUKH KYITYpH Ca €JHAKBO MHTEPECHU M IICHHH,
Ouneliky UHa4Ye pa3iMyHu, Ja MpUeMar Karo 0OeKTUBHO, ECTECTBEHO U
LIEHHO 3a00MKaJISAIIOTO 'Y MHOTOOOpa3ue OT €THOCH U KYATYpH.

B 3akmroueHue e oTOSIeKHM, Y€ ONMCAHUAT ITFT B 00acTTa Ha
WHTEPKYITYPHOTO BB3MHUTAaHUE U 00pa30oBaHUE HA JeIaTa U IOHOIIUTE B
MYJITHKYITYpHa cpeaa HsMa J1a € JIECeH, HUTO MbK 0e3CMopeH u
BCENPHU3HAT, HO € He00X0IMMO Ja ObJ1e U3BBbPBSIH UMEHHO U Hall-Hampe;T
oT o0Opa3oBareiHaTa HU CUCTEMa, ITPEeIHa3HAYEHUETO Ha KOATO € Ja Y4u
U mojnomMara oOIecTBOTO, Ibp)KaBaTa M BJIACTTa B HES Karo ISUI0 B
KYJATUBUPAHETO U OTCTOSBAHETO HA TE€3U IICHHOCTH, 3a JIa CE MPEMATCTBA
aTMeHAIUATA HAa MAJIIMHCTBEHUTE €THUYECKH OOIIHOCTH OT HalUsITa B
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T0J13a Ha IPUEMaHETO Ha MHOTOOOPA3HeTO OT KYITYPH M TSXHOTO B3aUMHO
MHIyLMpaHe U B3auMHO oOoraTsiBaHe. Ha nHemnaTta moapacTBaiia
TeHepaIys i MpeIcTou 1a )KUBee B KYJITYPHO TUTYpaTHCTHYHO OOIIECTBO,
3a KOETO TS TPsiOBa ja ObJIe CBOCBPEMEHHO U KaY€CTBEHO MOATOTBEHA.
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DO FUTURE TEACHERS’ DEMOGRAPHIC
CHARACTERISTICS INFLUENCE THEIR ATTITUDES
ABOUT THE NATURE, LEARNING AND ACHIEVEMENT IN
MATHEMATICS?

Slagjana Jakimovik, Zoran Mihajlovski

ABSTRACT:

Teachers’ professional beliefs on what is mathematics, how
mathematics is learned, and who is capable of learning mathematics have
a significant mediating effect on teachers’ success in providing pupils
with genuine opportunities to learn meaningful mathematics. An empirical
study exploring the relations between a set of demographic characteristics
of future primary school and pre-school teachers and their declared beliefs
about the nature of mathematics, learning mathematics and mathematics
achievement was conducted on a sample of university students. The sample
consists of students in their final year of university studies in primary
teacher education, pre-school education, and pedagogy, recruited from all
four Macedonian universities offering these study programs (N=161). The
basic data collecting tool was a questionnaire consisting of items taken
and adjusted from the TEDS-M study.

Data analysis (Mann-Whitney U and Kruskal-Wallis H
nonparametric tests, IBM SPSS 20) suggest that gender, language of
studies, parents’ education levels, as well as respondents’ secondary
education may play a role in certain aspects of future teachers’ beliefs
about mathematics, which they tend to profess: understanding mathematics
as aprocess of inquiry or as a set ofrules and procedures to be remembered.
Results on a mathematics item designed specifically to probe whether
future teachers provide responses consistent with the beliefs that they
endorsed are in line with research in the field. Existing literature indicates
that the interpretation of these findings requires viewing them as
components of a complex system of knowledge (in particular, mathematics
content knowledge) and professional beliefs. Some implications on how
to plan and implement mathematics courses for primary school teachers
and pre-school teachers aimed at developing the required professional
beliefs to successfully support the development of mathematical thinking
of young learners are discussed.

Key words: mathematics education, professional beliefs, gender,
language of studies, study program, parents’ education level.
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INTRODUCTION

There is a certain level of agreement within the mathematics
education research community (Blumeke & Delaney, 2012) that the
conceptual framework of teacher competencies is comprised of two main
components: cognitive abilities, i.e. professional knowledge, and affective
motivational characteristics. Teachers’ professional beliefs, motivation and
self-regulation have a direct influence on how teachers access their
knowledge base (e.g., mathematics content knowledge, mathematics
pedagogy content knowledge) in their instructional practices (Blimeke,
2012; Blumeke & Delaney, 2012; Schoenfeld, 2011; Schoenfeld &
Kilpatrick, 2008; Shulman, 1986, 1987). Research evidence (Polly, McGee,
Wang, Lambert, Pugalee, & Johnson, 2013; Stipek, Givvin, Salmon, &
MacGyvers, 2001) reveals that there are consistent associations between
teachers’ beliefs and their instructional practices. Acknowledging that
there are challenges related to an assessment of teacher education
effectiveness when an educational-psychological perspective (rather than
an educational-sociological one) is taken (Blumeke, Felbrich, Msller,
Kaiser, & Lehmann, 2008), it is worthwhile examining whether some
demographic characteristics of future teachers influence aspects of their
professional beliefs.

METHOD

An empirical study exploring the relations between a set of
demographic characteristics of future primary school and pre-school
teachers and their declared beliefs about the nature of mathematics, learning
mathematics and mathematics achievement was conducted on a sample
of university students at the end of their final semester of university studies
in primary teacher education, pre-school education, and pedagogy,
recruited from all four Macedonian universities offering these study
programs (N=161). The demographics, as provided by the respondents,
are:

- Gender: 81.4 % female, 16.2 % male, 2.5 % non-response;

- Study language: 46.6 % Macedonian, 47.8 % Albanian, 5 %
Turkish, 0.6 % non-response;

- Study program: 78.3 % primary teacher education, 17.4 % pre-
school teacher education, 2.5 % pedagogy, 1.9 % non-response;

- Mothers’ education level: 33.5 % basic (primary and lower
secondary), 49.7 % upper secondary, 14.9 % tertiary education, 1.9 %
non-response;

- Fathers’ education level: 17.4 % basic (primary and lower
secondary), 53.4 % upper secondary, 27.3 % tertiary education, 1.9 %
non-response;
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- Type of secondary education: 55.3 % general, 42.2 % vocational,
2.5 % non-response;

- Secondary grades average: 52.2 % A, 36.7 % B, 8.7 % C, 0.6 % D,
1.9 % non-response.

The basic data collecting tool was a questionnaire consisting of items
taken and adjusted from the International Association for the Evaluation
of Educational Achievement (IEA) Teacher Education and Development
Study in Mathematics (TEDS-M) (Tatto, Schville, Senk, Ingvarson, Peck,
& Rowley, 2008). The research hypotheses are of a differential type, based
on the structure of the measuring instrument and on the planned crossovers
of the obtained data with the demographic variables. We hypothesized
that gender, language of studies, parents’ education levels, as well as
respondents’ secondary education (type and grade average) play a role in
future primary school teachers’ and pre-school teachers’ beliefs about the
nature of mathematics, learning mathematics, and mathematics
achievement, as well as on their responses on a given mathematics
problem. Each auxiliary hypothesis is discussed in details in the Results
section.

The survey beliefs scales: The survey beliefs scales were adopted
from TEDS-M, considered to be the first cross-national study to provide
data on the knowledge (including beliefs) that future teachers acquire
during their teacher education (Ingvarson, Schville, Tatto, Rowley, Peck,
& Senk, 2013; Tatto, Peck, Schville, Bankov, Senk, Rodriguez, Ingvarson,
Reckase, & Rowley, 2012; Tatto, Senk, Rowley, Peck, 2011). The Likert-
type scales offered the respondents six options: strongly disagree, disagree,
slightly disagree, slightly agree, agree, and strongly agree. The statements
included in the questionnaire covered three areas of teachers’ beliefs: 1.
Beliefs about the nature of mathematics (mathematics is a set of rules and
procedures enquiry — 6 statements, mathematics is a process of enquiry —
6); 2. Beliefs about learning mathematics (mathematics is learned through
teacher direction enquiry — 8, mathematics is learned through active
learner’s involvement enquiry — 6); and 3. Beliefs about mathematics
achievement (mathematics 1s a fixed ability — 8) (for detailed description,
see Tatto et al, 2012). The statements were taken in their entirety from the
Sample items for Beliefs about Mathematics and Mathematics Teaching
(Tatto et al., 2008, p. 89-91). These statements represent views loosely
related to conceptual versus calculational orientations, and cognitive-
constructivist versus direct transmission views of learning. A
comprehensive review of mathematics teachers’ beliefs and affect, as well
as orientations, is given by Phillip in Chapter 7 of the Second Handbook
of Research in Mathematics Teaching and Learning (Lester (ed.), 2007).
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The mathematics item: Only one mathematics item was included
in the questionnaire due to the length of the beliefs survey and the
perception of the authors that the respondents would be reluctant to respond
to a number of mathematics items. Respondents were asked to choose the
method most likely to be used by grade 5 (10-11 years old) pupils in
finding the area of a triangle with vertices on three sides of a grid composed
of unit squares, among the following:

A. Directly using the formula for the area of a triangle
-h
4=
2
B. Using Pythagoras’s Theorem 42 4 52 = 2 to calculate the
lengths of the sides a, b, ¢ of the triangle, then using Heron’s Formula for
+b+
the area of a triangle 4=./S-(S-a)-(S-b)-(S—c), S= ) 5 C;
C. Using the Distance formula

d = \/(xl - x,)> +(y, - y,)* tocalculate the lengths of the sides a, b, ¢
of the triangle, then using Heron’s Formula for the area of a triangle

+b+
4=S-(S-a)(5-b)-(S-e), S=";
D. Finding the areas of the three rectangular triangles outside

the triangle by halving the number of unit squares in the three
corresponding rectangles, then subtracting the sum of these areas from
the area of the whole grid;

E. Other

This item was inspired by TEDS-M multiple-choice MCK item
MFC408 (Tatto, et al., 2012).

RESULTS

Beliefs about the nature of mathematics

The results show that male and female students differ in their beliefs
about the nature of mathematics. The statistical Man-Whitney
nonparametric test (Z=2.121, p<.05) confirms that male respondents to a
higher degree than their female colleagues express dependence on knowing
the exact procedure in order not to feel lost when solving a mathematical
task.

Students studying in different languages of instruction differ in their
beliefs about the nature of mathematics. The statistical Kruskal-Wallis
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nonparametric test (y*=7.727, df=2, p<.05) confirms that future teachers
studying in Macedonian language to a lower degree than their colleagues
studying in Albanian or in Turkish language support the belief that they
rely on knowing the exact procedure when solving a mathematical task.
At the same time, future teachers studying in Macedonian language also
to a lower extent express the belief that when engaging in mathematical

tasks they can discover new things (connections, rules, concepts) (x*=6.630,
df=2, p<.05). Respondents studying in Turkish language to a higher extent
than their colleagues in studying in Macedonian or in Albanian language
support the statement that extensive practice, correct application of
routines, and problem solving strategies is required for doing mathematics

(x>=9.547, df=2, p<.01), as well as the statement that mathematics means

learning, remembering and applying (x>=7.945, df=2, p<.05).

There was no statistically significant difference found between the
beliefs endorsed by students of different study programs (primary school
teacher education, pre-school teacher education, and pedagogy) about the
nature of mathematics.

Parents’ education appears to be a significant factor in students
expressed beliefs about the nature of mathematics. Lower educational
levels of mothers predisposed students to support the beliefs that knowing
the exact procedure when solving a mathematical task is important

(¥*=7.260, df=2, p<.05). On the other hand, respondents whose fathers

have attained only primary education levels are more predisposed to
endorsing the belief that new thing can be discovered when engaging in
mathematical tasks (y*=6.952, df=2, p<.05).

The type of secondary education (general or vocational) acquired
by the respondents was not confirmed to play a role in their expressed
beliefs about the nature of mathematics. Also, it was not confirmed that
respondents’ secondary education grade average had any influence on their
endorsement of various statements about the nature of mathematics.

Beliefs about mathematics learning

The hypothesis that students of different gender differ in their
endorsement of various beliefs about mathematics learning was not
confirmed. Language of instruction appears to be a significant factor in
respondents’ disposition towards endorsing certain statements about
mathematics learning. Respondents enrolled in teacher education studies
in Macedonian language of instruction are less prone than their colleagues
who study in Albanian or in Turkish language of instruction to endorse
the view that to be good in mathematics one needs to be able to solve
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problems quickly, as confirmed by the statistical Kruskal-Wallis
nonparametric test (¥*=8.669, df=2, p<.05). Future teachers studying in
Macedonian language of instruction also to a lesser extent than their
colleagues studying in Albanian or in Turkish study language support the
view that when pupils work on mathematical problems, more emphasis
should be put on getting the correct answer than on the process followed

(x*=13.352, df=2, p<.01). In line with these findings, the statistical Kruskal-

Wallis nonparametric test (y>=7.568, df=2, p<.01) confirmed that
respondents in Albanian study language to a lower extent than their
colleagues in Macedonian or Turkish study language endorse the belief
that in addition to getting a right answer in mathematics, it is important to
understand why the answer is correct. Future teachers in Turkish study
language to a higher degree than their colleagues in Macedonian or in
Albanian study language express believing that pupils’ non-standard
procedures should be discouraged because they can interfere with learning

the correct one (¥*=8.217, df=2, p<.05). At the same time, future teachers

in Turkish study language to a higher degree support the belief that time
used to investigate why a solution to a mathematical problem works is a

time well spent (¥*=8.190, df=2, p<.05). The statistical Kruskal-Wallis

nonparametric test (¥*=5.795, df=2, p=.055) signals a feebly expressed
tendency that respondents in Turkish study language to a higher degree
than their colleagues in Macedonian or in Albanian study language endorse
the belief that it is helpful for pupils to discuss different ways for solving
mathematical problems.

The auxiliary hypothesis that there are differences in the beliefs
about mathematics learning endorsed by students of different teacher
education programs was not confirmed.

Parents’ education levels were not proven as being a significant
factor in the levels of endorsement of various beliefs statements about
mathematics learning.

The type of secondary education acquired by the future teachers in
the sample did appear to play arole in their endorsement of some statements
about mathematics learning. The statistical Man-Whitney nonparametric
test (Z=2.038, p<.05) confirms that respondents with vocational education
to a higher degree than their colleagues with general education support
the belief that pupils learn mathematics best by attending to teacher’s
explanations.

The secondary grade average also appeared to be a factor in future
teachers’ disposition towards supporting certain beliefs about mathematics
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learning. The statistical Kruskal-Wallis nonparametric test (y>=11.445,
df=3, p<.01) confirms that future teachers who reached lower secondary
grades average (equivalent to C and D) to a higher degree than their
colleagues endorse the belief that hands-on mathematics experiences are
not worth the time and expense.

Beliefs about mathematics achievement

Gender plays a role in future teachers’ endorsement of beliefs about
mathematics achievement as a fixed ability. The statistical Man-Whitney
nonparametric test (Z=3.052, p<.01) confirms that male respondents to a
higher extent than their female counterparts endorse the belief that, in
general, boys tend to be naturally better at mathematics than girls. A weakly
expressed tendency of male students to support to a higher degree than
their female colleagues the belief that the use of hands-on models and
other visual aids becomes less necessary with older pupils since they can
reason abstractly is almost detectable by the statistical Man-Whitney test
(Z=1.889, p=.059).

Study language also plays a role in future teachers’ endorsement of
the view of mathematics as a fixed ability. The statistical Kruskal-Wallis
nonparametric test confirms that future teachers studying in Macedonian
language to a lower extent than their colleagues in Albanian or in Turkish
study language endorse the beliefs that: to be good at mathematics one

needs to have a kind of “mathematical mind” (y*=6.689, df=2, p<.05),
mathematics is a subject in which natural ability matters a lot more than
effort (¥*=26.101, df=2, p<.000), only the more able pupils can participate
in multi-step problem solving activities (y*=10.174, df=2, p<.01), and some
ethnic groups are better at mathematics than others (y>=8.802, df=2, p<.05).

The statistical Kruskal-Wallis nonparametric test also confirms (y*=9.785,
df=2, p<.01) that future teachers studying in Turkish language to a higher
degree than their colleagues support the belief that boys tend to be naturally
better at mathematics than girls. Future teachers studying in Albanian
language to a higher extent than their colleagues endorse the belief that

some people are good at mathematics and some aren’t (y*=11.644, df=2,
p<.01).

The type of teacher education program was not confirmed to play a
role in the extent to which future teachers endorse the view of mathematics
as a fixed ability.

The extent to which future teachers endorsed beliefs consistent with
the view of mathematics as a fixed ability differed depending on different
levels of parents’ education. The statistical Kruskal-Wallis nonparametric
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test (x=14.913, df=2, p<.01) confirms that respondents whose mothers
have completed only basic education (primary and lower secondary) to a
higher degree than their colleagues supported the view that mathematics
is a subject in which natural ability matters a lot more than effort. It was
almost close to be confirmed (}*=5.686, df=2, p=.058) that the lower the
education level of the mother, the higher the endorsement of the belief
that some people are good at mathematics and some aren’t.

The hypothesis that the type of secondary education plays a role in
the extent to which future teachers endorse beliefs reflecting the view of
mathematics as a set ability was not confirmed.

The secondary grade average appears to be a factor which makes a
difference in the degree to which future teachers support some statements
consistent with the view of mathematics as a fixed ability. The statistical
Kruskal-Wallis nonparametric test (y*=8.128, df=3, p<.05) confirms that
respondents with a secondary grade average equivalent to B to a higher
extent endorse the belief that mathematical ability remains relatively fixed
throughout one’s life.

Results on the mathematics item

There are gender differences in the responses on the mathematics
item. The statistical chi-square test (y>=12.874, df=3, p<.01) suggests that
female future teachers were more inclined to select the standard formula
(an impossible strategy) or the strategy with counting unit squares (the
appropriate one) as the strategy that grade 5 pupils are expected to use for
finding the area of the given triangle, while the male teachers opted more
for Pythagoras’s Theorem followed by Heron’s formula or for the distance
formula with Heron’s formula.

Language of studies also appeares to be a differentiating factor. The
statistical chi-square test (¥*=23.378, df=6, p<.01) suggests that future
teachers studying in Macedonian language are more inclined to choose
the strategy with counting unit squares, and less inclined to opt for
Pythagoras’s Theorem followed by Heron’s formula; while the opposite
proved to be true for the future teachers studying in Albanian language.
The future teachers studying in Turkish language preferred the standard
formula.

Future teachers studying different study programs differed in their
responses on the mathematics item. The statistical chi-square test

(x¥*=19.310, df=6, p<.01) suggests that future primary school teachers were

more predisposed to choosing the standard formula or Pythagoras’s
Theorem followed by Heron’s formula, and less likely to choose the
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distance formula together with Heron’s formula. Future pre-school teachers
show inverse preferences.

Parents’ education levels also influenced future teachers’ responses
on the mathematics item. The statistical chi-square test (y*=14.067, df=6,
p<.05) suggests that respondents whose mothers have completed university
education were more predisposed to choosing the appropriate strategy
(counting squares) or Pythagoras’s Theorem with Heron’s formula, and
less inclined to selecting the standard formula or the distance formula
with Heron’s formula. The inverse preferences were common for
respondents whose mothers have completed only basic education.
Respondents whose mothers have completed secondary education were
more inclined to select the standard formula or Pythagoras’s Theorem
with Heron’s formula. Fathers’ education levels were not related with the
responses on the mathematics item.

No correlations were found between the responses on the
mathematics item and neither the respondents’ secondary education type
nor their secondary grades average.

DISCUSSION AND CONCLUSIONS

The research findings reported in the paper have limitations such
as: the sample of respondents is not representative, only one mathematics
item is included in the survey, results from Likert-type scales have well-
known limitations when such instruments are used for measuring beliefs
isolated from knowledge or from instructional practices (Phillip, 2007).
Although the results cannot be generalized, they provide indicators for
further research of the beliefs of prospective primary and pre-school
teachers. The findings suggest that gender, language of studies, type of
teacher education study program, parents’ education levels, as well as
respondents’ secondary education may play a role in certain aspects of
future teachers’ beliefs about mathematics, learning mathematics and
mathematics achievement.

Gender played a role in the level of endorsement of only one of the
statements about the nature of mathematics. Male respondents to a higher
degree supported a belief related to the view of mathematics as a set of
rules and procedures (reliance on knowledge of the exact procedure when
solving a problem). Language of studies proved to differentiate more
among the levels of endorsement of statements about the calculational or
the conceptual view of mathematics. Future teachers enrolled in teacher
education programs in Turkish language of study to a higher degree
supported the view of mathematics as a set of rules and procedures
(remembering, practice, correct application of routines). Although future
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teachers studying in Macedonian language of study to a lesser degree
endorsed one statement reflecting the calculation view (reliance on
knowing the exact procedure when solving a problem), they also showed
lesser endorsement of one statement related to the conceptual view of
mathematics (engaging in mathematical tasks can lead to a discovery of
new connections, rules, concepts). Lower education levels of mothers was
related to future teachers expressing higher support of one statement related
to the calculational view (reliance on the knowledge of the exact
procedure), and lower education levels of fathers was related to a higher
degree of endorsement of one statement reflecting the conceptual view
(new things can be discovered when engaged in doing mathematics).
Neither the type of teacher education study program, nor the secondary
education of future teachers (type and grade average) proved related to
the level of endorsement of the various beliefs about the nature of
mathematics.

Support of beliefs about learning mathematics was not proven to be
correlated to respondents’ gender, type of teacher education program or
parents’ education levels. Language of studies was. Future teachers
studying in Macedonian language showed lesser support for the direct
transmission view of learning mathematics. To a lesser degree than their
colleagues in Albanian or in Turkish language of studies, they endorsed
statements referring to mathematics proficiency as an ability to solve
mathematical tasks quickly and to assigning higher importance of getting
the correct answer over the process of solving the problem. Future teachers
in Albanian language of studies to a lower extent emphasized the
importance of understanding the validity of a solution, and future teachers
in Turkish language of studies to a higher degree expressed the belief that
non-standard solution strategies of pupils could interfere with their learning
of the correct ones. At the same time, future teachers in Turkish language
of studies also supported the view of learning mathematics through active
involvement by higher endorsement of the belief that investigation of the
validity of a solution is a good time investment, and of the belief that
discussion of different solution strategies is helpful for pupils. Vocational
secondary education predisposed future teachers to express higher support
for the direct transmission view of learning (pupils learn best by carefully
attending teachers’ explanations), and so did lower secondary grades
average (hands-on mathematical activities are not effective).

Higher endorsement of the view of mathematics as fixed ability
was proven to be related to gender, language of studies, parents’ education
levels, and secondary grades average. Male teachers to a higher extent
expressed the belief that boys tend to be better than girls, and the belief
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that older pupils receive less benefits from hands-on activities and visual
aids since they could reason abstractly. Future teachers in Macedonian
study language expressed lower endorsement on most of the statements
reflecting the view of mathematics as a set ability. Future teachers in
Turkish study language expressed higher support for the belief that
mathematics is a male dominated domain, and future teachers in Albanian
study language to a higher degree than their colleagues endorsed the belief
that some people are good at mathematics, and some aren’t. Analysis of
the results also showed that lower education levels of future teachers’
mothers are connected with higher endorsement of the view of mathematics
as a set ability. The type of teacher education program and the type of
secondary education of future teachers was not proven to be related to the
levels of endorsement of the view of mathematics as a set ability. Phillip
(2007) summarized that a number of research studies provided evidence
that teachers stereotyped mathematics as a male domain, and that teachers’
beliefs affected pupils’ beliefs in promoting the same stereotypes.
Therefore, these findings indicate that a carefully designed approach in
work with future teachers is necessary in breaking this cycle, and that
teacher educators might benefit from getting a more precise picture of the
beliefs that future teachers hold.

Gender, language of studies, study program and mothers’ education
levels proved to influence future teachers’ responses on the mathematics
1tem.

Existing literature (Blumeke & Delaney, 2012; Phillip, 2007)
indicates that the interpretation of these findings requires viewing them
as components of a complex system of knowledge (in particular,
mathematics content knowledge and mathematics pedagogy content
knowledge) and of professional beliefs. Further investigation of future
teachers’ beliefs (and knowledge) has to be carried out in order to establish
the stability of these connections. Only then, informed decisions on how
to plan and implement mathematics and mathematics methods courses
for primary school teachers and pre-school teachers can be made.
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EXPLORING THE CHALLENGES THAT SCIENCE
TEACHERS FACE IN PROJECT-BASED SCIENCE TEACHING

Eylem Bayir, Hasan Ozyildirim

ABSTRACT:

Bringing up scientifically literate individuals is the primary aim of
science education. One of the most important instructional model to
provide students being scientifically literate is project-based teaching.
Project-based learning is a model that organizes learning around projects.
This model of teaching engages students in learning knowledge and skills
through an extended inquiry process structured around complex, authentic
questions and carefully designed products and tasks. In this complex
process, teacher has many roles such as coach, facilitator, guide, advisor
and mentor. In order that teachers successfully carry out their roles, their
challenges which they face in this complex process should be identified,
and ways of solution should be developed. In this study, it is aimed to
explore the challenges which science teachers faced in project-based
learning. The cases of this study comprises thirty science teachers who
guides groups of students in preparing projects for national competitions
of science projects. Data which were collected through the 6-question
open-ended questionnaire were analyzed by using content analysis
methodology. According to data, they evaluated their challenges in project-
based learning in term of four scopes: curriculum, inadequacies of students,
physical inadequacies, inadequacies of teachers. It is concluded from this
study that science teachers need in-service education about project-based
leraning and teaching.

Key words: Project-based learning, science education, teacher
education

INTRODUCTION

Bringing up scientifically literate individuals is the primary aim of
science education. One of the most important instructional model to
provide students being scientifically literate is project-based teaching.
Project-based teaching is a model that organizes learning around projects.
The assumptions underlying the project-based science teaching are based
on a social constructivist viewpoint (Blumenfeld et al., 1996). In this
teacing model, it is assumed that students need to find solutions to real
problems by asking questions and refining questions, designing and
conducting research, gathering and analyzing data, and making
conclusions. This process models the work that a scientist does when
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doing science. In the project preparation process, just like scientists,
students ask questions and try to find answers that will help them to explain
their own world (Gtiltekin, 2005; Bell, 2010). The students put out some
products and they share what they do with their environment as well as
the scientists share the research results with others. Cooperation and
communication are seen as essential in this process (Diehl et al., 1999;
Krajcik et al., 1999). Project-based teaching focuses on researching
students’ real problems as an example of ““ learning by doing” and has the
potential to increase students’ knowledge of the subject field and their
ability to think (Krajcik et al., 1994). Project-based science teaching helps
students develop meaningful insights into scientific ideas and their own
learning (Ladewski et al., 1994). The prepared projects are also bridging
the scientific concept and the principle of daily life experiences (Krajcik
et al., 1994). Students develop characteristics such as creativity, open-
mindedness and imagination that are the essential qualities of successful
scientists. From all these perspectives, project-based science teaching has
emerged as a teaching approach to developing a learning environment
that reflects the nature of science (Krajcik et al., 2003). Although there
are strong gains of project-based learning for students, it is stated in the
literature that teachers have challenges in implementing this pedagogy
(Krajcik et al., 1994). In this complex process, teacher has many roles
such as coach, facilitator, guide, advisor and mentor. In order that teachers
successfully carry out their roles, their challenges which they face in this
complex process should be identified, and ways of solution should be
developed. Stake and Easley (1978) argue that teachers need to take into
account the challenges they encounter when applying project-based
teaching and support them in order to cope with these challenges; otherwise
the adoption of project-based learning by teachers would not be possible
even in the long run.

In accordance with the philosophy of the science curriculum used
in our country, it is demanded that the teachers have students to prepare
various projects within the scope of science lessons. In addition, various
project competitions or exhibitions carried out nationally in our country
encourage teachers have their students to prepare various projects. All of
these situations show that teachers can not stay away from project
execution. Despite the being of above-mentioned strong gains of project-
based learning as well as the demands and the incentives throughout the
country, the challenges faced by teachers during the project preparation
process can cause teachers to stay away from this pedagogy practice. For
this reason, it is important to investigate the challenges faced by science
teachers in process of having students to prepare project, and to determine
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their solution proposals to these challenges. For this purpose, it is aimed
in this study to determine the challenges faced by science teachers in
process of having students to prepare project, and to find out their solution
proposals to these challenges.

AIM OF THE STUDY
In this study, it is aimed to explore the challenges which science
teachers faced in project-based teachin.

SAMPLING OF THE STUDY

The sampling of this study comprises thirty science teachers who
guides groups of students in preparing projects for national competitions
of science projects.

INSTRUMENT

The data were collected using a 6-question open-ended questionnaire
on teachers’ challenges in having students to prepare project.

ANALYSIS OF DATA

Qualitative data collected by means of the open-ended questionnaire
measurement tool were analyzed by using content analysis methodology.

FINDINGS

When the obtained qualitative data are analyzed by using the content
analysis methodology, it is revealed that the teachers have four types of
challenges in their experiences in having students to prepare projects.
These; challenges related to the inadequacies in science curriculum,
challenges related to the inadequacies of students, challenges related to
the physical inadequacies and challenges related to the inadequacies of
teachers. Each kind of challenges coming up in the result of content analysis
of the teachers’ statements is assigned as a code. The codes and the
categories under the codes are given in Table- 1, Table-2, Table-3 and Table-
4 as follows:

Table-1: Code-1 and Categories Belonging to Code-1

Code 1: Challenges Related to the Inadequacies in Science Curriculum

5 Being inadequate of the attainments on project preparation in the science curriculum.

§° Q Inadequate lecture hours for science teaching at school is a problem for the project preparatio
S .8 | process.
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Table-2: Code-2 and Categories Belonging to Code-2

Code 2: Challenges Related to the Inadequacies of Students

Categories (11)

The lack of infrastructure of students about the answer of questions such as “What is
project, how is a project planned? How to prepare a project?” (One of the most time-
consuming steps to get students to understand what a project is)

Not having of students enough knowledge about how to conduct research.

Inability of students in effectively using of materials, tools library, internet, environment
for projects.

Not knowing of students how to make presentations of projects after projects arg
completed.

Having of students prejudice against the projects involving experimental work.

Waiting of students from their teachers to determine the themes of their projects.

Problems of division of labor and responsibility in project groups.

Not having of students enough time for projects outside of class hours.

The low level of motivation of students to research or to think for determining the themes
of projects.

Not being aware of students that creativity is important in projects.

Requesting of students from their parents to prepare almost whole of their project.

Table-3: Code-3 and Categories Belonging to Code-3

Code 3: Challenges Related to the Adequacies of Teachers

Categories (5)

Feeling themselves inadequate in their knowledge in specific subjects of science(for
example how is the iodine analysis done in the so0il?).

Feeling themselves inadequate in identifying and finding working themes for
projects (one of the most time-consuming steps).

Feeling themselves inadequate in determining the suitability of projects for student
level.

Feeling themselves inadequate in supporting sudents in projects that require
computer technology.

Feeling themselves inadequate in finding the original project topics of the teachers.

Table-4: Code-4 and Categories Belonging to Code-4

Code 4: Challenges Related to the Physical Adequacies

Categories (35)

Material/tools inadequacy for preparing projects.

Financial impossibility for preparing projects.

Not being suitable laboratory/other place for preparing projects.

Not attaining the sources of information to be used for the project in the immediate
vicinity.

Not being internet connection in all schools or houses of students.
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Content analysis of teachers’ expressions revealed that the
suggestions of teachers to solve these challenges is in the following
categories (Table-5):

Table-5: Code-5 and Categories Belonging to Code-5

Code 5: Suggestions of Teachers for the Challenges

Teachers should be given in-service trainings on the process of project preparation
by academicians at universities.

Schools should cooperate with universities during process of project preparation.
Teachers candidates should be given lessons for the process of project preparation
in their undergraduate education.

Guide books on project preparation should be distributed to teachers.

There should be a separate lesson in project preparation at school.

Project study rooms should be established at schools for students.

Categories (6)

RESULTS AND DISCUSSION

When the findings are examined, it is revealed that the science
teachers linked the challenges experienced by them in having students to
prepare project to the science curriculum, to students, to themselves and
to physical conditions. With respect to the inadequacies in science
curriculum; the lecture hours for science teaching at school and the
attainments on project preparation are the two points that that teacher
focused on. Teachers feel themselves inadequate in many ways. However,
all the aspects that teachers find themselves inadequate are based on the
lack of knowledge in various subjects. Additionally, teachers identified
many aspects about students’ inadequacies in project preparation. These
aspects are mostly related to the lack of knowledge and motivation of the
students. In fact, it can be said that the deficiencies in the students are the
situations teachers may be responsible for, and that it is possible to solve
them by the teachers. It has also emerged that teachers assess physical
inadequacies in terms of material, financial and access to information
resources. These results are in line with the results of studies on the
challenges teachers experience in project-based teaching in the literature
(Blumenfeld et al., 1994; Edelson et al., 1999; Hertzog, 1994; Krajcik et
al., 1994; Krajcik et al., 1998; Ladewsk, et al.,1991; Marx et al., 1997,
Rosenfeld et al., 1998).

In the context of the findings, it is concluded from this study that
the demand for the elimination of these challenges is mostly related to the
in-service training and the cooperation of the universities with the schools.
It has been revealed that the in-service training programs about project-
based learning and teaching to be carried out by the cooperation of
university-national ministry of education / provincial directorates of
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national education for science teachers have to be implemented. The
literature also shows that there is a need for professional development
courses in this regard in order to overcome the challenges faced by teachers
in project-based teaching (Marx ve did., 1997). Provision of facilities at
schools such as project study rooms, separate lessons for project
preparation and guide books on project preparation are other solutions of
the participating teachers for the challenges. As a result, the two most
fundamental ways of solving the problems on project-based teaching
experienced by teachers are in-service training for teachers and the
provision of physical facilities.
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THE ATTITUDES AND THE OPINIONS OF THE
ELEMENTARY SCHOOL TEACHERS IN GRADES I-III IN
SEVERAL PRIMARY SCHOOLS IN SKOPJE AND THE
SURROUNDING AREAS ABOUT THE GAME ACTIVITIES AS
MOTIVATORS DURING MATHEMATICS INSTRUCTION.

Merita Ajdini, Bujar Saiti

ABSTRACT:

Motivation is the main factor of teaching and encouragement that
increases student activity, their interest and willingness to learn. Motivation
is a process that should be initiated by the teacher, to motivate means to
encourage internal resources of individuals, their sense of skill, respect,
autonomy and self-realization. An essential factor which affects students’
motivation is the game. The game as an activity that is accomplished in
math classes is the best way to awaken interest in learning. The attitudes
and opinions of lower primary teachers in elementary schools regarding
game activities as motivators in math classes are one of the key indicators
for the effect of their implementation. The survey sample consists of 123
surveyed teachers (who in the 2014/2015 school year lecture in the first,
second and third grade) from nine elementary schools from Skopje with
its surroundings. The research results will help teachers’ self-awareness
about the importance and impact of games as motivators in math classes.
Hopefully the results of this research are to push creativity and
advancement of seeking the ideal model to motivate students to
mathematics.

Key words: Students, game, motivation, learning, mathematics

INTRODUCTION

For a long time many experts, such as pedagogues, and
mathematicians were engaged in debates about the role of the games and
their influence in instruction and the effective learning of mathematics.
Some experts support the game activities and others do not. However,
arguments are produced to support the game activities, and also place
them high in the program of the educational policy, researches and the
everyday practice of the teachers.

The motivation and the work habits and skills have proved to be a
more important factor for the development of the students and their
progress in the area of mathematics and some researches show that the
students who are more motivated for work achieve better results than
students with a higher 1Q.
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The motivation is the main factor of the instruction and acatalyst
that increases the activity of the students, their interest and learning will.
This is why, it 1s often said that a good teacher is the one who motivates
the students to learn. Hence, the motivation is a process initiated by the
teachers, and carried out by them when they have at their disposal means
and efficient practices that will have positive influence on the subjects.
This means that a positive learning environment in the classroom can
only be achieved through the learning motivation of the students (during
their instructional activities).

An essential element that influences the motivation of the students
is the game. It is the real way for increasing the motivation of the students
during the mathematics activities. In order to motivate the students to a
maximum level, for the entire duration of the lesson, in the didactic games
in the mathematics instruction, weneedto maintain a high level of self-
confidence of the students during the entire duration of the activity. The
game, as an activity carried out in the mathematics instruction is the best
way for awakening the learning interest of the students. The didactic means
or the games in which the students take part are motivational. The
stimulating instructional tools are also important. For example, a
classroom, which has quality and clean desks and chairs, maps and
portraits, works from students on the walls, projectors and other
illustrations, has partial factors that influence the motivation of the students.

This means that these means need to be used adequately and in the
right way. Without a question, the teachers want to listen and respect the
opinions of the students.

It would be very constructive, if during the games the teachers accept
each opinion with curiosity, surprise and great interest. The teachers can
leave a good impression in the students and make them feel like subjects
who can contribute for themselves and the classrooms by supporting the
expression of interest with “bravo, “continue with your work, it is very
good”, “thank you for your opinion, it is very interesting”, etc.

The students who sit in closed premises, without motivation, interest
or who are introverted need to be continuously engaged. The teachers
need to determine and identify such cases and take the needed measures
for their active integration during instruction. To motivate means to
encourage the internal sources of the individuals, and their sense for their
potentials, self-respect, autonomy and self-realization.

SUBJECT, GOAL AND OBJECTIVES OF THE RESEARCH
123 elementary school teachers in nine primary schools are the
subject of the research. Six of the primary schools are located in the city
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of Skopje, and three are in the rural areas of Skopje. In 2014/2015 these
teachers carried out instruction in grades I,I1, and I11.

The goal of the research was to determine the attitudes and opinions
of the elementary school teachers in grades LILIII in several primary
schools in Skopje about the game activities as motivators during the
mathematics instruction and as productivity factors.

These are the objectives of the research:

- Learning how to reason and the attitudes of the teachers about the
game activities as motivators during the mathematics instruction.

- An analysis of the curricula and syllabi adapted from Mathematics
for grades 1, 11, III, according to the syllabi of the International Center for
Syllabi of “Cambridge”, which include mathematical games in a large
number.

METHODS OF WORK

The sample of the research covers:

- The sample of the research covers 123 teachers (from elementary
education, who 2014/2015 carried out mathematics in grades LII, III) in
nine primary schools. Six of the primary schools are located in the city of
Skopje, and three in the rural areas in Skopje.

The sample shows that 72 teachers who work in the city and 51
teachers who work in rural areas were part of the research.

The independent variables of this research are:

- The games — a table to one hundred, red, yellow, blue and green
chips to 1000, a square, triangles, rectangles and circles in different
colors...

- Subject: Mathematics

The dependent variable of this research is

- The changes in the work approach.

- The data are collected through questionnaires. This technique was
chosen because of economic reasons and the potential for collecting
relevant data as much as possible. Also, we needed to use this technique
in order to collect fundamental data about the matter and the subject of
research, which in this case, are the game activities in function of
socialization of the children and the productivity in mathematics
instruction.

- The questionnaires were given to teachers, who in 2014/2015
carried out instruction in grades LILIII (the first year in which the
Cambridge syllabi were used). The teachers shared their opinions about
the game activities as motivators in the mathematics instruction. The
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questionnaires included open-type questions and questions with ready-
made answers.

The pedagogical documentation — The curricula and syllabi
according to the International Center for Syllabi of “Cambridge”.

The analysis and the interpretation of the results from the
questionnaires are below:

RESULTS AND DISCUSSION

Table 1.
The mathematical games are activities which aim to motivate
the students to be fully intellectually engaged

Cumulative
Frequencies Percent percent
1 do not agree 2 1,6 1,6
I have no opinion 6 49 6,5
T agree 73 59,3 65,9
I fully agree 42 34,1 100,0
Total 123 100,0
Image 1.
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The mathematical games are activities which aim to motivate the students
to be fully intellectually engaged

According to the processed results of the question whether the
mathematical games are activities which aim to motivate the students to
be fully intellectually engaged, we can see that 34.15% of the teachers
stated “I fully agree”, 59.35% of the teachers answered “I agree”, 4.88%
of the teachers opted for “I have no opinion” and 1.63% of the teachers
said “I do not agree”. 93.5% of the teachers chose the answers “I agree”
and “I fully agree”. This allows us to conclude that 93.5% of the teachers
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share an opinion that the mathematical games aim to motivate the students
to be fully intellectually engaged.

CONCLUSION

From the results of the survey of the teachers about their attitudes
and opinions regarding the game activities in the function of the motivation
of the children and the productivity in the mathematics instruction, we
came to the conclusion that learning mathematics through game is an
interesting form of work and that the students always learn through it. At
the same time, the game motivates the students to be fully intellectually
engaged and to socialize with their peers.

The results also led us to the conclusion that the teachers who use
games in the mathematics instruction agree in great percentage that the
games are great for motivating during the mathematics instruction. As
many as 93.5% of the teachers agree with this, whereas the percentage of
teachers who have no opinion or disagree with this is very low.

The new curricula and syllabi of “Cambridge” give a lot of space to
the games as activities, thus making the success inevitable in the school
period covering grades I, 11, III. The syllabi which focus on the motivation
of the students and their learning skills are perhaps the most important
way for improving the abilities in the area of mathematics, and probably
in the other subjects as well.

The greatest pleasure for the teachers are the results that the students
have during the mathematics instruction, in which they use games as
activities.
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THE USE OF INFORMATION AND COMMUNICATION
TECHNOLOGY IN FOREIGN LANGUAGE TEACHING/
LEARNING IN SCHOOL AND AT HOME: THE CROATIAN
UNIVERSITY STUDENTS’ PERSPECTIVE

Vladimir Legac, Krunoslav Mikulan, Predrag Oreski

ABSTRACT:

In this paper the authors present some of the results of a research
into the use of information and communication technology (ICT) in foreign
language (FL) teaching and learning in school and at home from the
perspective of Croatian university students. The survey was conducted
on a sample of 155 students from the Faculty of Teacher Education of the
University of Zagreb studying to become primary school teachers. The
authors used a self-constructed questionnaire in Croatian. They aimed to
find out how ICT equipment is used by teachers and students to teach and
learn FLs. The surveyed students are proficient in the use of laptops,
mobile phones and tablets. Daily average amount of free time spent on
the computer is 2.52 hours, for school purposes this time is 1.98. They
spend 4.26 hours of their leisure time on their mobile phones. For school
purposes the average time is three times less. Daily average amount of
free time spent on the Internet is 3.45 hours and for school purposes it is
1.92. When asked about their special ICT competences for FL teaching,
they claim they are most competent in using games for FL learning,
followed by using computers to create multifunctional exercises and tests,
and using ICT for adoption of correct pronunciation. Ranked fourth was
their competence in using computer software for distance and E-learning.
They were least satisfied with their competence in using ICT for creation
of authentic FL environment.

Key words: students’ experience in using ICT in FL learning,
students’ ICT practice in using computers for school purposes and for
leisure activities, self-assessments of ICT competences of Croatian
university student

INTRODUCTION

Information and communication technologies (ICT) are nowadays
omnipresent and they offer wide possibilities for foreign language (FL)
teaching and learning. Many authors have emphasised the importance of
ICT as a potential tool for revolutionizing education (Johansson &
Gardenfors 2012, Scaife & Rogers 2012, Underwood 2014) and ICT is
often viewed as a kind of an accelerator which could eventually improve
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the effects of learning and which could at the same time create equal
opportunities for attaining education, which would ultimately lead to the
transformation of the society as a whole (Kozma 2011). If the society as a
whole and education authorities want to adopt these newly created
opportunities, they have to enable future teacher generations to be
competent to properly use new ICT equipment in school education. This
means that students at teacher training colleges and universities studying
to become teachers have to be offered courses where they would be given
proper training and FL teachers are one ofthose target groups. The results
of many research studies have dealt with the role and use of ICT in life
and work ofteachers (cf. Wu, 2014; Zervas et al., 2014; Light and Pierson,
2014; Brigas et. al., 2016), and a number of research studies have dealt
with the role and use of the same equipment in FL teaching (Li & Walsh,
2011; Halvorsen, 2016, Mikulan, Legac & Orespki, 2017). While it is
fortunate that a large number of papers has been published which promote
the use of ICT in foreign language teaching and learning (e.g. Ameri 2014,
Sidorenko 2014, Whittaker 2014, Gretter & Gondra 2016, Mikulan,
Oremki & Legac 2016), the fact remains that the use of ICT is often
sporadic and mnsufficient. On the other hand, some authors accentuate the
challenges to the teaching process because the extensive use of ICT may
lead to an unintentional loss of the primary educational objectives and
student confusion (Karabayeva 2014: 209).

2. Aims of Research and Methodology

2.1 The Aim of the Study

The aims of the study presented below were the following:

a) To see what kinds of ICT equipment and to what extent it is used
by teachers and students in FL classes at the Faculty of Teacher Education
of the University of Zagreb,

b) To find out how ICT equipment is used by students of the same
faculty in their daily activities,

c¢) To see what kinds of ICT equipment are used by the same students
in their private FL learning,

d) To explore how they assess their own ICT competences for FL.
teaching.

According to Mikulan (2008), the FL teachers’ ICT competences
can be divided into theoretical, organizational and social, and practical
competences, the last of which was of particular interest for this study.

2.2. Instrument and procedure

The authors used a self-constructed online questionnaire (http://
goo.gl/forms/6TwaHMmu3L). For the purposes of this study 23 of its
items will be analysed. There were multiple-choice questions and five 5-
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point Likert scale items. Some multiple-choice questions had an additional
blank space where students could add something else that was appropriate
in their case. The survey was conducted in May and June 2015.

2.3. Participants

Research for this current study was carried out on a sample of 155
students from the Faculty of Teacher Education of the University of Zagreb
(Croatia) studying to become primary school teachers. Eight of them
(5.2%) were men, and 147 (94.8%) were women. At the time of data
collection, they were all between 19 and 25 years of age.

3. RESULTS OF THE RESEARCH AND DISCUSSION

3.1. ICT in Teaching FLs at the Faculty of Teacher Education of
the University of Zagreb

The six items in the questionnaire dealt with teachers’ and students’
use of ICT equipment in FL teaching. They were first asked about their
opinion on the frequency of ICT use in teaching FLs at their faculty. The
results of the survey have shown that the frequency is very satisfactory.
The majority of students (105 out of 155, i.e. 67.7%, or more than two
thirds) think that they are very often used. More than one quarter (42
students, making up 27.1%) claim that the use of ICT equipment occurs
sometimes. Only every twentieth student thinks that the use of ICT is
rare. There was no single student who thinks that ICT is never used in FL
teaching at their faculty.

Then the students were asked about their teachers’ use of ICT in FL
Teaching according to specific technologies and services. Data from Table
I reveal that during their FL classes teachers most often use their laptop
or desktop computer (85.2%). They are presumably primarily used to
present new materials by means of PowerPoint presentations (96.1%).
The percentage of use of YouTube and similar services (58.1%) as well as
the use of internet sites (51.6%) is also high. DVDs and CDs are not often
used (13.5%), which may mean that these materials can be easily
substituted by those found in the internet. All other technologies are rarely
represented, but this does not mean that teachers would not use them if
they had the opportunity to do so. This could primarily be said of smart
boards which do not exist in many rooms where FLs are taught or are out
of service.
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Table 1: Students’ Opinion about Teachers’ Use of ICT in FL
Teaching according to Specific Technologies and Services

Technologies and Number of Percentage of
Services Students Students
Laptop or desktop 132 85.0%
computer
PowerPant 149 9.1
presentations
YouTube or 91 587
similar services
Web pages 80 51.6
DVDor CD 21 13.5
Tablet 2 1.3
Smart phone 5 32
Smart board 9 5.8
Special language 4 26
learning software )
Other things 1 0.6

Students were then asked about their teachers’ use of online
applications. 65% of students state that they are not used. If they are used,
then FL teachers use online dictionaries (28.4%). They are probably used
because they are convenient and can be easily used to demonstrate the
meanings of some vocabulary items that students are unfamiliar with as
well as their syntactic features. From their own teaching practice, the
authors know that university students often use online translators (in this
item the percentage was 8.4% which is not very high). The percentage of
the use of online applications like Duolingo was only 5.8%, thus revealing
that they have not yet been discovered. The percentage of the use of all
the other applications was 1.3%.

The fourth item in this section has revealed that for online
applications teachers use primarily laptops or desktop computers (97.9%).
Besides them, they use smart phones (4.2%) and tablets (1.1%).

The fifth item has shown that during FL classes computers and ICT
equipment are relatively rarely used by students. 58.7% of them never
use anything. If ICT equipment is used, then they mainly use laptops or
desktop computers (20,6%) or smart phones (25,2%).

The last item in this section was concerned with students’ opinion
about the appropriate amount of the use of ICT equipment in FL teaching.
More than two-thirds of the students (107 or 69%) of the Faculty of Teacher
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Education in Zagreb think that the use of ICT in FL teaching at that
institution should be increased, whereas slightly less than one third (47 or
30.3%) think that its presence should remain the same. No single student
in the sample advocates the reduction of the use of ICT in FL classes.

3.2. Students’ Daily ICT Practices and the Role of ICT in Their
Own Private FL Learning

One of the aims of this paper was to learn about students’ daily ICT
practices both for school purposes and during their leisure activities. To
answer those questions, the authors used six items in the questionnaire.
Daily average amount of free time spent on the computer is 2.52 hours,
and for school purposes this time is 1.98. They spend 4.26 hours of their
leisure time on their mobile phones. For school purposes, the average
time is three times less. Daily average amount of free time spent on the
internet 1s 3.45 hours and for school purposes it is 1.92.

The authors of this paper also aimed at finding some facts about
students’ use of ICT equipment in their own learning of FLs. A whole
section of the questionnaire containing six items was devoted to that
question. The first one asked students to circle the reasons why they use
online dictionaries. Only the three most important ones were mentioned
in the survey: to find the meanings of the lexemes, to check their syntactic
patterns and their pronunciation. The results of the survey reveal that for
two of them students in the sample do not use online dictionaries well
enough: only about a third of them use them to verify syntax (33.5%) and
little less than a third (31.6%) use them to learn the correct pronunciation.
As expected, the vast majority (91%) of the surveyed students use them
to find the meaning of the words they are not familiar with. It remains
questionable whether the rest of the students are not familiar with the
potentials provided by online dictionaries or whether they think they know
how to pronounce all words correctly and everything else about their syntax
or whether they check those things exclusively in classical hardcopy
dictionaries. This item in the questionnaire gave additional option — “any
other uses” and the blank space to add some of them. It is noted that no
one wrote down any other uses of the dictionary, such as finding the correct
preposition, or specifying parts of speech, or whether a noun is countable
or uncountable, whether a verb is regular or irregular, etc. More information
should be given to students about the usefulness of online dictionaries
and to encourage students to use that kind of dictionaries more often. It
should also be mentioned that 5.8% of the surveyed students do not use
online dictionaries at all.

The second item in this section asked students about the languages
they learn by means of ICT equipment. Almost two thirds of the students
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(100 students or 64.5%) do not learn any foreign language in that way.
The highest percentage (14.8%) learn English, which is followed by
Spanish (9.7%), German (7.1%) and Italian (3.9%), whereas all the other
languages were negligibly represented. This hierarchy most likely reflects
the current practical benefits of these languages as well as their popularity
in Croatia among the student population. It seems that additional efforts
will have to be done to emphasize the importance of usefulness of learning
FLs with the aid of ICT.

As nearly two thirds of the students participating in this research
study do not learn any FL by using ICT, we could not expect high
percentages of responses when they were asked about their particular use
of individual applications. It was apparent from the students’ answers to
the third item in this section that nearly 60% of students do not learn FLs
by using any of the offered applications. Memrise, HiNative, Brainscape
and Babbel are used by only one student. 34 students, which is just over
one fifth of the surveyed, use Duolingo. Google Translator is used by one
quarter, but it should be reiterated that while this application can be useful,
it is not possible to learn a FL by using it. It can only be used in situations
when there is an urgent need for a translation of a text or a word and there
is nothing else at disposal. Google translator can also be used to remember
some of the words we have forgotten or as a draft text to speed up the
correct translation from one language to another. No single student
recorded the use of Busuu or Mindsnacks.

The fourth item in this section of the questionnaire was used to ask
students what they think about the effectiveness and usefulness of online
applications for independent private FL learning. It can be seen from the
chart in Figure 1 below that 87 students gave their answer. We can only
assume that they are answers from students who really use those
applications. Among them, most students (37, or 42.53%) have evaluated
this efficiency by value 3. It is positive that there are many more who
have opted for value 4 (33 respondents or 37.9%) than for value 2 (14
students or 16.1%). Only two students (2.3%) think ICT applications are
fully effective and useful. Only one respondent thinks that they are not
useful at all. It can be concluded that among the students who have tried
these applications there are more positive than negative opinions, but we
cannot overlook the fact that there is a large number of those who are
somewhere in the middle regarding their approval and disapproval of the
effectiveness of the applications in question.
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Figure 1: Students’ opinion on the effectiveness and usefulness of
online applications for independent, private FL learning

In the fifth item of this section the students were asked about the
type of application they use for private online FL learning. The majority
of the surveyed students use mainly laptop or desktop computer (73.5%).
Almost half of the students (49.7%) use for that purpose smart phones.
According to the percentages in this item, tablets are not popular, as only
3.9% of the students in this sample use them. There are 18.7% students
who do not use anything. All the students should be encouraged to use at
least one type of computer for this purpose.

The last item in this section asked students about the applications
they use for direct online live communication to learn FLs. One cannot be
satisfied with the results obtained for this item because nearly four fifths
of students (78.7%) from the sample do not use any application. The highest
percentage of the surveyed students use Skype (19.4%). Hangouts and
FaceTime have recorded only one answer (0.6%). Students should be
much more informed about the usefulness and effectiveness of live words
as well as free face-to-face communication offered through the respective
FL learning apps.

3.3. Students’ Self-Assessments of Their Own Practical ICT
Competences for FL Teaching

There was a section consisting of five items where students had to
assess their own practical ICT competences for FL teaching by circling
one of the values from “1” (bad) to “5” (excellent). The first competence
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regarded the use of computers for creation of multifunctional exercises
and tests. Nearly three fifths ofthe participants in the study (92 or 59.35%)
think it is very good or excellent (see Figure 2), 51 students of 155, i.e.
almost one third think it is mediocre. Only nine students (5.8%) have

assessed that competence with value “2”, and only three students (1.94%)
think that it is bad.
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Figure 2: Students ’self-assessment of their own competence in using
computer for creation of multifunctional exercises and tests

Regarding the students’ competence in using computer software for
distance and e-learning, Figure 3 bellow shows that students are almost
equally divided into three groups: one third of those who are dissatisfied
(47 who have circled values “1”” and “2”), one third are moderately satisfied
(51 students), and one third are satisfied (57 who have circled the values
“4” and “5”). Even the number ofthose on the extreme left side (12 students
— value bad) is almost identical with that on the extreme right side (13
students - value excellent). Obviously, there is a large number of students
here who need further training in this competence.
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Figure 3: Students’self-assessment of their own competence in using
computer software for distance and e-learning

The highest number of students (73 respondents, which is almost
half of the sample - 47.1%) rated their ability for creation of authentic FL
environment by means of ICT with value “3” (see Figure 4). Nevertheless,
there were more students who rated themselves with values higher than
this one (52 respondents, or 33.55%) than those who gave themselves
lower grade (30 students or 19.35%). In conclusion, we could say that the
average grade is prevalent with a tendency towards the higher degree of
competence. Again, there was almost the same number of completely
satisfied (7 respondents, or 4.52%) and totally dissatisfied respondents (8
students or 5.16%).
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Figure 4: Students’self-assessment of their own competence in using
ICT for creation of authentic FL environment
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It can be seen from the Figure 5 that most students have given
themselves the value “3”, i.e. the average grade for their competence in
using ICT for the adoption of correct pronunciation. However, one can
also notice a tendency towards higher values. Again, we have the highest
column in value “3” (64 respondents, or 41.29%) and the same number of
respondents (8 and 5.16%) for the end values “1”” and “5”. This tendency
towards higher values is the consequence of the higher number of
respondents (44 or 28.39%) who have chosen value ,,4” than those who
have opted for the value ,,2” (31 or 20%).
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Figure 5: Students’self-assessment of their own competence in using
ICT for adoption of correct pronunciation

Figure 6 shows considerable satisfaction of students with their
competence in using computer games in FL learning. 80 respondents,
more than half of the total number of respondents in our sample (51.61%)
have circled the values “4” or “5”, with the dominant value being “4”
with 56 respondents (36.13 %). 48 respondents (30.97%) rated the same
competence with value “3”, 22 respondents (14.19%) with “2” and five
(3.23%) with “1” .
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Figure 6: Students ’self-assessment of their own competence in using
computer games in FL learning

The values of arithmetic means show that students from the sample
think they are most competent in using games for FL learning, followed
by using computers to create multifunctional exercises and tests, and using
ICT for adoption of correct pronunciation. Ranked fourth was their
competence in using computer software for distance and E-learning. They
were least satisfied with their competence in using ICT for creation of
authentic FL environment.

CONCLUSION

The results of this study have shown that surveyed Croatian students
from the Faculty of Teacher Education in Zagreb are prone to use ICT and
that they are proficient in the use of laptops, mobile phones and tablets.
They spend 1.98 hours on the computer and 1.98 hours on the Internet for
school purposes. However, it was also seen that they do not use enough
all the potentials offered by ICT for individual, private FL learning. Items
dealing with self-assessments of their special ICT competences for FL
teaching, have shown that they think they are most competent in using
games for FL learning, followed by using computers to create
multifunctional exercises and tests, and using ICT for adoption of correct
pronunciation. Ranked fourth was their competence in using computer
software for distance and E-learning. They were least satisfied with their
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competence in using ICT for creation of authentic FL environment. The
results of this study have also shown that teachers from the Faculty of
Teacher Education are also prone to use ICT equipment during FL classes.
Teachers do not have all the equipment they need and they do not use all
the potentials of those limited ICT resources.
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FAMILY FUNCTIONING IN THE CONTEXT OF
CHILDHOOD CHRONIC DISEASE

Elena Buyuklieva

ABSTRACT:

This report presents a theoretical overview of the impact of chronic
illnesses on families. The impact of diagnosis on family functioning. The
relationship between the ability of families to adapt and the family
functioning as well, the relationship between the adaptation and the effect
of the spectrum of chronic disease on a family with a child with long-term
pediatric conditions.

,,OTeNISIBaT He HAall-CHITHUTE WK Hall-yMHUTE, a OHE3H, KOUTO Haii-
nobpe ce agantupar KbM mpomMsiHata.* - Yapn3 lapsuH

CemeicTBOTO KaTO OCHOBHA KJIETKA Ha OOIIECTBOTO € MPETHPIISIIO0
MHOXECTBO METaMOp(O3H U MPOMEHH, KOETO € HeN30eKHO U 00YCIIOBEHO
OT MHOXECTBOTO ITI00ATHY IIPOMEHH Ha Cpenarta.

EBosroniusiTa € mporiec Ha pacTex, NpoMsHa uiu pazsutue. [Ipes
MOKOJICHUATA HACThIBAT adanmayuu 4Ype3 KOMOWHAIUH OT
MO CJIeJOBATeIHA, MAJIKU, CIy4YalHH NMPOMEHH B Oene3uTte, W 4pes
€CTEeCTBEHHUsI 0TOOp Ha Hal-nmpucrnocoOeHUTE KbM OKOJHATa cpeja
BapuanTu. /8/. EBomronusaTa He Ou Omia B3MOXKHA O€3 amanTanusira,
MMEHHO TS TapaHTHpa MPHUCIOCOOMMOCTTa Ha OPTaHU3MUTE, TSIXHOTO
OIIETISIBAHE U CHIIIECTBYBAHE.

AJTaTUBHUTE TMPOLIECH, KOUTO HACTHIBAT B €IHO CEMEWCTBO, B
pa3IMYKTEe €Ty OT HETOBOTO Pa3BUTHE, PECIIEKTUBHO Y YOBEKA ca TE3U
MPOIECH, KOUTO OIMPEIETAT )KUTUETO U OUTHETO Ha YOBEK W ObJCIINTE
My criocoOHOCTH 3a cripaBsiHe. ChOTBETHO, aKO CEMEHCTBOTO pasrosara
C MalIbK HAOOP OT aJJaNTUBHU CTPATETUU, HETOBOTO (PYHKIIMOHUpPAHE OU
OWMJIO HApPYIIICHO.

B noxmanma ce pasmiexxaaT UMEHHO Te3U (PYHKIIMU, KOUTO ca
HapyLIeHU B CJIEACTBUE Ha JETCKO XPOHUYHO 3a0o0isiBaHe / X3/, KbM KOETO
CEMEMCTBOTO BCeE Ol1IE HE Ce € Mpucnocoouino. B ocHoBara Ha TO3u aHANN3
€ JIOIyCKaHEeTo, Ue JINTIcaTa Ha aJjanTalus KbM 3a00JIsIBAaHETO, CE SIBSIBA U
KaTo ITbPBOCTEIICHHA PUYMHA 32 HAPYIIIEHOTO CEMEHHO (PyHKITMOHHpaHe.

XpoHUYHHUTE 3200JIIBaHUS 3acATaT CTPATANIUTE OT TSIX 32 JBIBT
nepuoja OT BpeMe M 10 MpaBHiIO ce pa3BuBar 6aBHO /19/, ToBa e
HEOOpaTUMO CHCTOSTHHE Ha OOJeCT, 3a KoATO HaAMma jek /1/, umar
MOCIEACTBUSI, KOUTO MPOJbJKABAT 3a 3HauMTeNeH nepuon /15/, a B
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MOBEYETO CITydYau 3a IIsUT )KUBOT, C IEPUOIU HA PEMUCHS U aKTUBHOCT. X3
3acsrar eXeJIHEBHOTO (PyHKIIMOHUpaAHE Ha JUIlAa CTpagamu OT
3a00J15IBaHETO, C HHTEPBAJIM MO-IBJITH OT TPU MECEIla B TOIMHATA WIIH 32
MPOIBIHKUTEITHOCT HAa XOCIUTAIM3AIMATA TIOBEYE OT €IMH Mecell. /8/

CeetoBHara 3apaHa opranu3anus (C30) onpeaens 31paBeTo KaTo
“ChCTOSIHME HA MBIHO (U3UYECKO, NMCHXHUUYECKO U COIHATHO
Onarormoiy4ue, a He MPOCTO OTCHCTBHE HA OostecT miau Henbr '(17).

XpOHUYHOTO 3a00JIsIBAaHE OKAa3Ba ChHIIECTBEHO BJIHUSIHUE HA
MUWJIMOHM ceMeiicTBa Besika roauua. /10/ [mobanaute u conpamHuTe
n3MepeHus Ha 3a00JIeBaeMOCTTa CTaBaT BCE MO-MalladHu U 3acsirar Bce
noBeue cemeiictBa. C30 MHOTOKpaTHO ajlapMupa 3a yBeJlndaBalllus ce
Opoi#i ManMeHTH ¢ XPOHUYHO 3a00JIsIBaHe, KOETO CE€ MPEBPHINA B ,,TUxa‘
MaHJEMHUS U KOETO e OKaXe BIUSHUE BBPXY BCEKU €IUH aCIEKT OT
YOBEIIKHS )KUBOT /COIMATICH, NKOHOMHYECKH, TICHXOJIOTHICCKH | TIP./ B
CBETOBEH Maiao.

EnuaeMuonornaHuTe MpOydBaHUs MMOKA3Bat, 4ye MPUOIH3UTEITHO
€IIHO Ha BCEKH JIECET JIela Ha Bb3pacT oA 15 ronanHu cTpasa OT XpOHUYHO
3a0onsBane. Jlpyru enuaeMHOIOTHYHY POYYBaHKS H3UUCIISABAT, U eIHa
Tpera OT jaenara o 18 roauiiHa Bb3pacT cTpajgaT OT €IHO WK TOBEYE
XpOHWYHH 3aboyisBaHUsA. B 1HombIHEHHWE UWMa TMOBUIICHO
pasnpoCTpaHEHUE Ha TPYAHOCTH B YUYEHETO M TOBOpPA, CEH30PHH
HapylLleHusl, yMCTBEHU HEb3U U JIp. IOBEACHUYECKH Mpooiemu. /8/

[IpoGnemute, KOUTO MOraT Jja Bb3HUKHAT B CJIEACTBHE Ha X3 ca
paznuunu. Te Bapupar Bb3 OCHOBA Ha BHJA JUArHo3a, MPOTHO3aTa 3a
3a00JIIBaHETO U PECYPCUTE, C KOUTO pa3Ioyiara CEeMEMCTBOTO.

XpoHUYHHTE 3a00JSIBAaHUS € YCIOBUE OT HEIMCHUXHATPUUYCH
XapakTep, KOETO MMa CEPHO3HO BB3ACUCTBHE BHPXY PYHKIIMOHUPAHETO
1 00IIMS HAYWH Ha )KUBOT. B Te3n mapameTpu XpOHHYHUTE 3a00JIIBAHUS
TIPH JIeT[aTa MOTaT Jia BAPUPAT OT aCTMa, KOSITO € HAi-4€CTOTO XPOHUIHOTO
3a0oJisiBaHEe TPH Jela, 0 paKk WM JPYrd >KUBOTO3ACTpaliaBaliy
3a0ossiBaHus. /2/

Koraro crpananus or X3 e nete, u3MepeHusTa, Bb3IEHCTBHETO U
o0xBaTa Ha MOCJIEIUIUTE OT TOBAa Ca MHOTO MO-JApaMaTUYHH 3a
ceMmeincTBoTO. ToBa HEMUHYEMO T'M 1TOCTaBs B puck. Pogurenure craBar
KOHCYMATOPH HA IPUKATA 32 1€TeTO UM ¢ XPOHUYHO 3a0osBaHe. /7/
HannuyueTo Ha XpOHWYHO MEIUMATPHYHO CHCTOSIHHE MOKe Ja Objae
U3TOYHUK HA TMOBHUIIEH CTPeC M JUCTPeC MeXKIy YJeHOBeTe Ha
cemelicTBOTO /13/, KO€TO OT CBOSI CTpaHa BOAM JI0 MHOTO HEOIaronpusiTHA
npoMeHHu. YacT OT TAX ce u3pa3sABaT B JIUIICATa HA aJICKBATHU CTPATETHH
3a CIpaBsiHE ChC 3a00JIIBAHETO, HAPYIIICHA KOMYHHUKAIIUS B CEMEHUCTBOTO,
PUCK OT HEIVIM)KHpaHE Ha CUTYaIUATa, BbTPEITHU KOH(IUKTH, HAPYIIICHO
ceMeiHO (PyHKIIMOHHMpAHE U TIp.
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Jlereto u poautenuTe TpsAOBa Ja ce aJanTHpaT KbM CUTyalus OT
paHHHTE eTany /8/ Ha 3a00JI1BaHETO. 3a IETETO M CEMEMCTBOTO TMarHo3ara
Ha XPOHWYHHTE 3a00JSBaHMS B JIETCKAa BH3PAcT MOXKE Ja NPEAU3BHKA
MCUXUYECKH MIOK, CTpeC, YyBCTBA Ha THSIB, CKpHO W 3acuiieHa
WHTEH3UBHOCT B MEXXAYINYHO CTHUTE UM OTHOIICHU/ 18/, cMyIieHus BbB
BBTPEIIHO(aMHIIHUTE B3aUMOOTHOIIEHHUS, CEMEeHATa CTPYKTypa H
ceMeitHoTO crutoTsaBane /12/. OcobeHo TpeBOXKHO 00aue e TarHo3ara Ha
3a001sIBaHETO 3a JIeTe, KOETO Mpeau € Ouio 3apaBo./18/

CemeiicTBaTa OT Aena ¢ U 0e3 XpOHUYHU 3a00JsBaHUS HE CE
pa3M4aBat ChIIECTBEHO €THO OT JIPYTro 110 OTHOIICHHE Ha TEHEPUIHOTO
(GyHKLIMOHUpPaHE HA ceMEWCTBOTO. Bripeku ToBa, puckoBuTe (hakropu
3a JIOMOTO (PYHKIMOHUPAHE HA CEMEHCTBOTO BKIIIOUBAT IMO-TOJISIMATa
JIeTCKa BB3PACT, MMO-MAJKO Jela B JOMa M MO-HUCKHA JOXOIU Ha
JOMakuHCTBaTa. Te3m pucKoBU (aKTOpH, ChUYETAHHW C JaHHHU,
npeanoyiaramy, Ye MOoATpyHara OT ceMeHdcTBa MposBsIBaT
“He3ApaBOCIOBHO (DYHKIIMOHMpAHE”, TapaHTUpaT HEOOXOAUMOCTTa OT
BHUMATEJHO HaOJIogeHHe Ha HayuHa, IO KOMTO cemelicTBaTa
(GYHKUHMOHUPAT B KOHTEKCTA Ha MEeIUaTpUYHOTO cheTossHuE /12/.

Ot cBos crpana Taus Ilare orOensi3Ba, ye MCHUXOIOTHYECKOTO
CTpaJaHWe € IMO-TOJAMO NPH POJAUTENUTE Ha Jela C XPOHHYHHU
3a00JsBaHMA, OTKOJKOTO TPHU POJUTENH Ha Jaera 0e3 XpOHUUYHO
3abossiBaHe. POIUTENCKUS OTIUT TPU MICUXOJIOTHYECKO OSICTBHE € JIPyT
(baxTop, KOHTO Mpeun Ha poleca Ha adanmupane KbM HOBHSI HAYWH HA
CeMeeH JKMBOT ¢ XpOHUYHO 3abossiBane. /16/ IMenHo agantanusTa ce
SBSIBA TPSAKATa BPH3Ka CHC CIIOCOOHOCTTA 32 HOPMAIHOTO CEMEHHO
(GbyHKUHMOHUpPAHE, B KOHTEKCTa Ha X3.

OYHKIMOHUPAHETO HA CEMEMCTBOTO, COIMAHATa MOJKpena Ha
MalKUTE U CaMUTE XPOHWYHU 3a00JITBAHUSA ca OWJIM CHIIECTBEHO
CBBP3aHU C NCUXOJOTHYECKaTa aJanTanus Ha JIETeTO. 3HAYCHHETO Ha
CEMEMHOTO PyHKIIMOHUPAaHE U HAJTMYHUTE PECYPCH 33 CEMENCTBOTO, KaTo
HaIpUMep COIMAIHATA MTOJIKPETa, C€ 00CHKIAT KaTO 3alIUTHHU BIUSHUS
IIpU CIIPABSIHETO C JETCKUTE XpOoHMYHM 3alonsBanus. /11/ ToBa kak
CEeMEHHOTO (YHKIIMOHUPAHE BIIHSAC BBPXY 3APAaBETO HA UJICHOBETE B
CEeMEWCTBOTO, BIIMSC M Ha TOBAa KaK MHAMBHUIBT pearupa Ha 6onecrra. He
BCHYKHM ceMeHCTBAa (PYHKIMOHHPAT 1O CHIIUS HAYMH, HUTO BCUYKH
ceMelCcTBa NMAT ChIlaTa CTPYKTypa HITH CTHIIL.

OYyHKIMOHUPAHETO HA CEMEHCTBOTO € MOIIHO OIPENEIsIIo
CPEICTBO 3a ISUIOCTHOTO KAaueCTBO Ha JKMBOT U OJIaromoNydyue Npu
MITAJIUTE XOPa ¢ XpOHUYHH 3a00Is1BaHus. [10-KOHKPETHO adanmugenume
CeMeilHH BPB3KH M KOPUTHPAHETO HA POTUTEIHTE Ca CBBP3aHH C
MOJIOKUTEITHOTO TICUXOJIOTHUYECKO (PYHKIIMOHUPAHE. 3a pa3yinKa OT TOBa
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MPEeKbCBAHUIATA B CEMEWHUS XUBOT Ca CBBP3aHU C IMO-JOMOTO
€MOIIMOHATHO ¥ MOBEIEHYECKO (PYHKIIMOHUPAHE U JIOMIOTO MPHUIbPIKaHE
KbM MEIUIIMHCKUTE PeXUMU. /12/

CriocoOHOCTTa Ha CEMENCTBOTO J1a C€ afanTHpa U IPUCIIOCOOU KbM
KUBOTA ¢ X3 3aBUCH U OT BUJIa 3a00IsIBaHE, Half-BeUe OT KIIMHUYHUTE MY
MPOSIBU, MPOTHO3UTE 3a OBACHIECTO, NAJIM € KHUBOTO3acTpaIliaBaiilo,
JICYCHHUETO U TIP.

Hpyru cemeitro criennuGuvau GaxTopH, 32 KOUTO € U3BECTHO, Y€
ca CBBP3aHM CHC CEMEHHOTO (YHKIHOHHpPAHE, Ca COIMATHO-
MKOHOMHYECKUST CTATyC, CEMEIHOTO MOJIOKECHHUE Ha MOJIaraiuTe rPrKu
u OpodAT Ha jAernara, >kuBeeniy B goMa. /9/ CeMeMHOTO MOJI0KEeHHEe Ha
MoJIaraiys TpuXKa € CBbP3aHO C MO-TOJIEMH TPYIHOCTH B CEMEHHOTO
(YHKITMOHUPAHE U CTPECHT MPH POIUTEIICKUTE Tproku. 110 TO3u HauuH,
ChCTaBBT U CTPYKTypaTa Ha CeMeWCTBaTa ca KJIIOYOBH KOMIIOHEHTU B
pa30bupaHeTo Ha HayMHA, [0 KOMTO (YHKIUMOHUpAT ceMmelcTBara.
Enun ot dakropuTe, KOWTO OKa3Ba CHIIECTBEHO BIHUSHHUE BBHPXY
(YHKLIMOHHUPAHETO Ha CEMEICTBOTO € Bb3pacTra. [l0-KOHKpETHO, mo-
rojisiMaTa Bh3pacT Ha JiellaTa € CBbp3aHa ChbC CEMEUHUTE KOH(IMKTH U
joiiata KomyHukauus /12/.

TexxecTTa OT 3200J51BaHE B CEMEMCTBOTO Ch3/1aBa HAIIPEKEHUE BbB
BCHYKH 00JIACTH HA XWBOTA: (PMHAHCOBH, (PU3NUECKH, EMOIIMOHAIIHH,
COLMAJIHK, nmoBeaeHYecku U nuunu./10/. dunancoBo — jguiicara Ha
CpencTBa MOXE J1a JIOBEAE 0 HEKAueCTBEHO JICUCHHE, MU30CTPSHE HA
B3aMMOOTHOIIICHUATA MEXIY POJAUTEINTE, MOHIKaBaHE KaueCTBOTO HA
KUBOT U Ap. PU3NYECKH, CEMEHCTBOTO MOXKE JIa HE MTOJTy4aBa JOCTAThbYHO
ChH BCSIKa BEYEp WJIM JIUIICA Ha ,,HOPMATHA PyTHHA C BCUYKU YJICHOBE
Ha JIOMaKMHCTBOTO. EMOIMOHAIHO - CTPECHT U HECUTYPHOCTTA 3a
OBIemneTo, 3a MpEeACTosIIaTa Ipoleaypa Wik o0IMpHara TpeBora 3a
OOJTHOTO JeTE€ MOJXKE Ja JOMHHHPA B MHUCIHTE Ha BCEKU YJICH OT
cemeiictBoTo. ConuanHo, cemelicTBara MOTraT WM Jja C€ YyBCTBaT
M30JIMPAaHN M CaMHU OT PA3MIMPEHUTE YJICHOBE HAa CEMEHCTBOTO CH U
NPUATEIUTE CU, WIK Ja ObJaT MPETOBAPEHU OT MOMBIHUTEIHOTO
BHUMaHUE U ChUYBCTBHE, KOCTO moJiydaBart. [loBeneHueckn, WICHOBETE
Ha CEMEHCTBOTO MOrar ja ObJaT MOCTAaBEHH B Pa3jIWYHHU MOCOKH,
OTKOJIKOTO OOMKHOBEHO C€ OYakBa, KaTO Hampumep B OOJTHUIIATA WU
rprokara 3a 3apaBuTe Opats u cectpu. OT Ipyra cTpaHa ToBa BOAH 0
YyBCTBO Ha BUHA, 32 IPEHEOPETHATOTO JI€TE, KOETO BHACS AOIMBIHUTEICH
CTpecC 3a Isy1aTa CeMEHA SIUHUIIA U TIOBOJ] 38 JOITBITHUTEIIHA KOH(IUKTH
MEXTy TapTHHOPUTE.

Bceku 4oBek - uieH Ha CeMENUCTBOTO € 3aCeTHAT 10 HIKaKbB HAYMH
OT JIeTCcKa 00J1eCT, HE3aBUCHUMO JaJIM TOM WIIU TS € IallMEHT, Malika, OaIa,
6aba, Opat wnm cectpa. /10/
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OYHKINOHUPAHETO HA CEMENUCTBOTO MOXKE Jia ObJIe MOBIUSHO 10
pa3nMYeH HauyMH BB3 OCHOBA Ha CreNU(DUYHUTE XapaKTEPUCTHUKUA Ha
XPOHHYHOTO CHCTOSIHUE Ha JeTeTo. lIcmxocomnmanHara THUITOJIOTHS Ha
6onecrra Ha Rolland, xosiTo mpoabKaBa a ce npuiara npu KIMHUYHUTE
u3cleIBaHus cbe ceMeiicTBa /14/, ocurypsiBa pamka 3a KaTeropusupase
Ha TMEAMAaTPUYHUTE XPOHUYHH 3a00JISIBaHUS Bb3 OCHOBA Ha KIIFOYOBH
XapaKTEpUCTUKU Ha 3a00JIBAaHETO KaTo Kypc (Hamp. IpOTrpecHBEH,
MOCTOSIHEH WK peuuauBupaly / enuzoauueH) (Hanp. CMmbpTOHOCHH,
ChKpalllaBally XKUBOTa, He(aTaTHN) U BIIOCIIEACTBUE MPABAT IPOTHO3H
3a BB3JCHCTBUETO BbPXY (PYHKIIMOHUPAHETO HA CEMENCTBOTO.

B cpaBHeHme ¢ oOcTpHTE W MNPOTPECHBHH CHCTOSHUS
peopraHusanusTa Ha pOJOBUTE POJIU U OTTOBOPHOCTH MOXKE /1a HE
HACTBIIH, TOKATO JIEYCHUETO HE 3all0YHE U CEMEHHOTO (P)YHKLIMOHUPAHE
MO>KE J1a 0CTaHE CPABHUTEIHO CTAOMIIHO MTPEIU HA4aJl0TO Ha JIEYEHHUETO./
12/ C HacTBIBaHETO HA XPOHUYHO 3a00JIIBAaHE HA JIETE, MPEIBAPUTEITHO
ChILECTBYBAIIUTE POOIEMHU U TPYTHOCTH B OpayHaTa OJICUCTEMA YECTO
ce uzocTpaT /4/. I3cnenBanusiTa moka3par, Ye¢ HETAaTUBHUTE €MOIUU U
TICUXOJIOTHYECKH CHCTOSHUSI KaTo THSB M JeTpecus Morar na ObaaT
CBBP3aHH C JIOIIH MO CIEACTBUS 3a 3IpaBETO /6/, KAaKTO 32 OOJTHUS, TaKa U
3a cemelicTBOTO My. Chilo ce HaOIOIaBaT MO-YE€CTU JENPECHUBHU
CbCTOSIHUSA Y POJIUTENIS, KOWTO IOEMa OCHOBHATa rprka 3a 00JIHOTO JIeTe,
TOBA HE PSJIKO € MalKara.

[TonmoxxuTeaTHUTE €MOUMU OT CBOS CTpaHa MOraT Ja HuMaT
OmaroTBopeH eQeKT BbpXy 31paBeTo /5/. JlokaTo rpuxkuTe 3a O0JICH WICH
Ha CEeMEMCTBOTO MOTar Jia ObJIaT CTPECUpAIX U UMaT pa3HOoOpa3ue oT
HETaTUBHH (PU3UYECKH, YMCTBEHH U 37JpaBHU TOCIIEIUIIH, T0OKA3aTEIICTBA
coyar, ye poJjisiTa Ha POJUTENs, KOMUTO ce IpUKU 3a OOJIHUS, MOXKE J1a
JoBeze 10 Toy3u. B To3u ciyuail rprkara ce siBsiBa Karo oOoraTsiBaIl 1
nonooOpsBany xxuBota onuT. Jlanuu ot npoyuBane Ha T. [late mokassar,
4e HIKOW MHIUBUAM M3BIMYAT TOJI3H OT POJISITA CH HA JIMIIA, KOUTO Ce
TpYKaT 3a OOJTHMS, BKIFOUUTEITHO MOJ00psBaHE HA IICHXUIHOTO 37paBe,
yBeJInYeHa OIM30CT 10 TEXHUTE OJIM3KU M UyBCTBO HA YIOBJIETBOPEHUE,
CBBP3aHO C U3ITBJIHCHUETO Ha TO3W BayKeH JABIT /16/.

Heob6xonmumo € yrouHeHHeTo: OMII0 TO M B M3BECTHA CTEICH
MOJIOKUTEIHO Bb3AeiicTBue Ha X3 BbpXy ceMelHaTa eJuHHLA,
PECIIEKTUBHO BBPXY CEMEHHOTO ()YHKIIMOHHpAHE, TOBA BB3ICHCTBUE
Hajara IpoMeHu BbB (DYHKLIMOHUPAHETO Ha ceMmeicTBoTo. OTHOBO OU
MOIVIO Jia C€ HalpaBu Mapayie] ChC CIIOCOOHOCTUTE 3a ajanTaius Ha
CEMEHNCTBOTO U J]a C€ MPEIOII0KH, Y€ MOJI0KUTEITHOTO Bh3ICHCTBIE Ha
X3 BbpXy ceMeHHOTO (PYHKIIMOHUPAHE € MPSKO MPOMOPLIUOHAIHO ChC
CHOCOOHOCTTA 3a aanTalus Ha cemeiicTBoTo. BaxHo e 1a ce moxyeprae,
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4ye pa3IuyHUTe MEXaHU3MH 3a ajanTaius, KOUTO MpUTekaBa Ja7eHO
CEMEICTBO Ce aKTUBUpPAT B pa3jIM4YHU €TallU CJiel] MOCTaBIHETO Ha
nuarHosaTta. Penuna mpoyuyBaHUsS IOKa3BaT, Y€ MHOTO ceMeicTBa
MIPEMHHABAT [IPE3 pa3IM4HU €Talu Ha IIOK, THSB, OTPUYaHE, IPUEMAHE U
np. Cien u3BEeCTEH MEepHoa OT BpeMe obade ceMmeicTBara ¢ nauadbet
HaIpuUMep, 3all04YBaT OTHOBO CBOS HOPMAJIEH PUTHM Ha KUBOT, HO IIPH
OTpeZieIeH PeXXUM KbM KOMTO MPUBUKBA LifjaTa CEMEHA eIMHHULIA.

Penuua metononoruunu npoOieMu B ChIIECTBYBaIlaTa JUTEpaTypa
MpaBsIT U3BOJUTE 32 Bb3JEHCTBUETO Ha XPOHUYHUTE JIETCKU ChCTOSHUS
BbPXY (PYHKIIMOHHUPAHETO Ha CeMeNCTBaTa J0CTa MpPEeIU3BUKATEIIHU U
OTpaHMYaBaT CIOCOOHOCTTAa HU Ja MHTEpIpEeTUpaMe pas3auyusira B
CEeMEUHOTO (YHKLIMOHUPAHE B PA3IMYHUTE IPYIH OT 3a00JIIBaHMSL, OTUYUTA
M. Xep3ep u konektuB. MIMeHHO B cBO€ U3CiIeABaHE HUTUPAHUAT aBTOP
U KOJIErHTe MY 3aabJIO0OUYEHO H3CJieBaT BIUSHUETO Ha X3 BBPXY
ceMeiHOTO (hyHKIMOHUpaHe. JlaHHUTe OT TOBa IpOy4YBaHEe MO UepTaBar,
4ye BBIIPEKU pa3inyusTa B JIeueOHUTE CXeMHU, Kypca Ha 3a00JIsBaHETO U
[IPOrHO3aTa, JIelaTa c pa3HOPOJHU XPOHUYHH 3a00J11BaHHSI UMAT 110100HO
ceMelHO (PYyHKIIMOHHpAHE €UH C JPYr, KaKTo U Jella, KOUTO MHAYe ca
3apaBu. [1o-KOHKpETHO, pe3yITaTuTe MOKa3BaT, Y€ U3CIEABAHUTE OT TAX
IpyIu ceMeicTBa ca BbB (PYHKIIMOHUPAIIO “3ApaBOCIOBHUS TUAMa30H,
IIPU U3I0JI3BaHE HA EMIIMPUYHO MOJIbpKAH MHCTPYMEHT 3a OLIEHKA Ha
(GYHKUMOHUpPAHETO Ha ceMmeicTBoTo. ToBa MokKa3Ba, 4e HAJMYMETO Ha
CHEU(PUIHO XPOHUYHO METULIUHCKO ChbCTOSIHUE HE BIIUSE OTPULIATEITHO
BBpPXY F€HEpUYHOTO (DyHKLIMOHUpPaHE Ha ceMecTBOTO. BrIipexu nuricara
Ha 3HAYUTEJHU TPYNOBHU pa3INyusi, HAXOJKHTE MM IOKa3BaT, ue
npubIu3uTeaTHO eaHa 4eTBBPT (Hamp. O6mo (GyHKIHMOHUpaAHE B
CEMEHCTBOTO) Ha ceMelcTBaTa OTroBapsAT Ha KIMHUYHUTE I'PaHUIU 32
“He31paBOCIOBHO” (PYHKIIMOHUpPAHE HA CEMEMCTBOTO, OIYepTaBaKH,
Ye [0-MaJjika 4acT OT ceMelcTBaTa O1xa ce Bb3MO0I3BaJIM OT JOITbIHUTEIIHA
MIOMOIIL] WJIM IPETIOPBKU 32 HAMEca.

Baxxno e obaue na ce mpusHae, 4e HIKOU CEMENCTBa IMPOsBsIBAT
nepuUUT B KOMyHHKAUUATa U pa3jelsiHe Ha OTTOBOPHOCTTA 3a
M3IIBJIHEHUE HAa CEMEWHUTE 3aJadu. TOoBa MOXKE J1a M3UCKBA IICUXO-
COLIMAJIHU UHTEPBEHIINH, 3aII0TO € BEPOSITHO CEMEUHOTO (PyHKIIMOHUpPAHE
J1a Ce IPOMEHU € TEYCHHUE Ha BPEMETO 1 MOKe J1a Obie ““He3ApaBOCIOBHO”
[0 BpeMe Ha OCTPHU NEPHUOIM Ha CTPeC, KOraro ceMeiHara CHUCTeMa €
HapyueHa. /12/

I'bBKaBOCTTAa M aJaNTUBHOCTTA Ha ceMelcTBara croMarar 3a
crpaBsiHeTO ¢ X3 M MOANOMAarat HOpMaJTHOTO CEMEWHO (DYHKIIHOHUPAHE.
Makap noBe4eTo M3TOYHMIIM Ja ca NMPOTHUBOPEUYMBH, L0 CE Kacae J0
BB3JAEUCTBUETO Ha X3 BBPXY CEMEWHOTO (PYHKIIMOHHpAHE, TE€ cCa
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€IMHO/TYIITHY IO OTHOIIIEHUE HA TOBA, Y€ HATMYMETO Ha X3 B CEMEUCTBOTO
€ YKUBOTOIPOMEHSIIO CHOUTHE, KOETO BOJU Cliell cebe Cu penuia
MOCJIEJICTBUS, KOUTO M3IPABAT MHOXKECTBO MPEAU3BUKATEIICTBA TMPE]]
[sU1aTa ceMerHa equHuIA.

AnanTuBHOCTTA HE € UMUTAanusl. T4 € cuiiata a ce ChIpOTHUBIISBAIIT
Y J1a Bb3IIpUeMall HoBH Hemla. — Maxarma ["anaun
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3A HEOBXOIUMOCTTA OT PABPABOTBAHE HA
EJIEKTPOHHO HUHCTUTYLHUOHAJIHO NIOPT®OJINO HA
CIHEHUAJIHOCT ,,COLHUAJIHA IEJATOI' KA —
HNEJATOTMYECKHU ®AKYJITET, TPAKUHCKHA
YHUBEPCUTET — CTAPA 3AI'OPA

Bera [lequeBa, Mapuan [lesueB

ABOUT THE NEED OF THE DEVELOPMENT OF AN
ELECTRONIC INSTITUTIONAL PORTFOLIO FOR THE
SOCIAL PEDAGOGY SUBJECT AT THE FACULTY OF
PEDAGOGY OF THE TRAKIA UNIVERSITY OF STARA
ZAGORA

Tsveta Delcheva, Marian Delchev

ABSTRACT:

The contents include an on-line survey and the analysis of the
survey results, part of the activities, performed under the scientific project
“Electronic Institutional Portfolio for the Social Pedagogy subject at the
Faculty of Pedagogy of the Trakia University of Stara Zagora”. The goal
of the project is the development of an electronic institutional portfolio
for the Social Pedagogy subject on top of an adapted software platform.

The development and support of such a portfolio is a first-time
activity for Bulgaria, especially for a university subject. The product is
multi-functional, and one of its main functionalities is to trace the dynamics
of the subject through its users and in terms of its development through
web access, as well as to provide transparency and publicity.

The electronic institutional portfolio for the Social Pedagogy
subject 1s structured as separate topics, oriented towards immediate
practical benefits. The product, at the stage of'its creation, is open for new
requirements that determine the possible or necessary modifications of
the topics — in terms of structure and content.

The methods used (survey/ questionnaire) in their standard and
electronic forms have been modified in terms of tooling through the
development of a new type of online surveying using the application
Google Forms. The base form template was applied, with only minor
customization. The material describes and analyzes the results of the survey
which included students, tutors and employers. The survey was used to
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collect, process, analyze and summarize data as an initial empiric
verification of the model of the electronic portfolio.

The preliminary research proved to be a useful tool to affirm the
certainty of the authors about the need of the development of the product
as an opportunity, requirement, and an instrument for competitive
marketing on the market for services in social education. The authoring
team also acquired reasoned certainty that the circumstances are favorable
for developing and approbating a prototype of an electronic institutional
portfolio for the Social Pedagogy subject at the Faculty of Pedagogy of
the Trakia University of Stara Zagora.

Key words: electronic institutional portfolio, social pedagogy,
online survey

YBOJ

EnexrponHoTO opT(hoino oTiaBHA ce CUMTA 3a LICHEH U3TOYHUK
Ha MHbOpMaLMs 32 KOMINETEHIUMUTE Ha JajJieHa JUYHOCT, I'pymna,
MHCTUTYLUHS. B 0011 miaH, e1eKTpoOHHOTO MOpPTHOINO MOXKE /a ce
pasriexjaa KaTo JUTUTalHa KOJIEKIUsS OT apTepakTd — pecypcu U
J€MOHCTpAIMU HA MOCTHXKEHUS, KOSATO NPEACTaBsl UHAUBU WU Tpyna
oT nHAUBUAM. Ta3m KoJeKInsa MoXe na Opae nocreitna B WEB win Ha
eJIeKTpoHeH HocuTe. (1)

N3non3Banero Ha opT(OIN0 Ch3/1aBa BB3MOXKHOCT 3a opMHUpaHe
Ha 3HAYUMU JUYHOCTHHU U Npo(eCHUOHATHU KOMIETEHTHOCTH Ha
CTYACHTUTE, KOUTO Ca HEOOXOAMMH 3a YCIICLIHOTO UM peaju3upaHe B
CHBPEMEHHOTO WH(OPMAITMOHHO 00IIeCTBO. (2, 4)

HayunusT kosiekTuB Ha rpoekTa (3) moaXoau ¢ SICHO Ch3HaHHE 32
MOJI3UTE ¥ OTPAaHUYCHHUATA HA OYaKBAHUS IPOEKTEH IPOJIYKT - EJIEKTPOHHO
MHCTUTYLIHOHAIHO MOPT(HOJINO 32 KOHKPETHU OeHe(DULIMEHTH, TaKa ChLI0
3a BB3MOXHHUS MO-IIUPOK CIEKThP Ha IMOJI3BATENIU, KAKTO U 3a
MOTEHIIMAJTHUTE PUCKOBE.

B xona Ha noaroroBkaTa Ha MPOEKTA 3a KaHIU1aTCTBAHE HAyYHUST
KOJIEKTUB YCTaHOBHU, 4ye (opMarbT nopTtdoiano, B YACTHOCT
MHCTUTYLMOHAIHO MOpToIno, HE € 00ekTHuBHA HOBOCT. [IpakTukara
nopTdoaruo € ycTaHOBEHa U J0Ka3aHa Karo J0O0bp MHCTPYMEHT 3a
npejcTaBsiHE Ha NPOAYKUMUATAa Ha JAaJeHo (U3UYECKO WU
MHCTUTYLIMOHAIHO JIMLIE (FOPUIMYECKU IPUIIO3HATO ), 3a HEHHATa peKiaMma
U MOJUIbP’KaHE Ha BUCOKAa KaueCTBEHA MOKYNATEeTHOCT U pa3BUBaHE Ha
LIEHHOCTHTE, ,,BKyca“ 1 TOTPEOHOCTHUTE Ha MOTPEOUTENNTE, 3a HAOUpaHe
Ha Bb3MO’KHO [TOJIX0 111 epcoHan u Jp. Beuuko ka3aHo ce oTHacs o0aye
MIPEIUMHO U BCE OLIE 3a He-00pa3oBaTeIHUTE ChepU U MIPAKTUKH.
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ChI11€BpEMEHHO € BAPHO, Y€ U B 00pa30BaHUETO UMa I0CTAaThUHO
nopThoNIUHHY NPAaKTUKU. TsIXHATA HAYYHO-TEOPETUYHA 0OOCHOBAHOCT U
MIPaKTHYECKO BHEAPSBAHE CE€ OTKPUBAT OT HAKOJIKO JIE€CETUIIETHS HAcaM B
CTpaHH € MIpoclepupaiiy o0pa3oBaTeIHU CUCTEMH, a B ObJirapckara
oOpaszoBaTenHa cucTema - OT Ipeau Oau30 JeceTusieTre. TUNMUYHUTE
noprdosna ca y4eHUUECKHU/CTYyIEHTCKU U MTPENnojaBaTesCKu, He TOJIKOBa
MHCTUTYIMOHANHU. OT 3HaY€HUE € MbPBUAT HOPMATUBHO ypEeAeH U
BbBEJIEH €BpOoINeicku (popmar — T03u Ha €3uKoBOTO noprdosno. HeroBure
MI0JI3U U 3HAYEHHE Ca U3BECTHHU B KOHTEKCTA HA BCE MO-pa3llIupsBaliara
ce M ycuJIBaIla ce MOOMIIHOCT Ha XOpa TOraBa, Koraro € HeoOXoAuMo J1a
ObJaT BaIMIMPaHU U IPU3HATH €3UKOBH KOMIIETEHTHOCTH.

Bceunuko ToBa gazie 10CTaThYHO OCHOBaHHUE HA HAYYHMSI KOJICKTUB
Jla C€ OKypak, 4€ HEroBOTO HPOEKTHO MpPEMJIOKEHHUE CThIIBA Ha
JOCTaThYHO MPU3HATA KOHIENTyaJ IHa U TEXHOJIOIMYHA OCHOBA.

Ot npyra cTpaHa, IpeABapUTEIHUTE MPOYUBAHUS HA HAYUHUS
KOJIEKTUB TO BJBXHOBHMXa TOJIKOBA, KOJKOTO CE€ YBEPH B OOEKTHBHATa
HOBOCT Ha IPOEKTHOTO MPEUIOKEHUE - HE CE OTKpHXa JJOKa3aTeJICTBa 3a
MHCTUTYLMOHATHO NOPT(OINO HA YHUBEPCUTETCKA CIIEIHATHOCT.
HopmaruBHara ypen0a KkbM MOMEHTA M3UCKBA IIPEJCTaBsHE Ha JaJieHa
CIIEMAJIHOCT MO HA4YWH, MO KOWUTO C€ yCTaHOBSBAT HE MAaJIKO
MH(OPMALIMOHHU 1e(PUIMTH KAaKTO 32 Halpeabka U MepCleKTUBHOCTTA
Ha CIHENHUaJHOCTTa, Taka M WHOOPMANUOHHHU JePUIUTH 3a
MOTEHLMATHUTE CTYIEHTH U paboTofareian U 0coOeHO 3a KayeCTBOTO Ha
MOJAFOTOBKATa Ha CTYAEHTUTE U TAXHOTO Pa3BUTHE KaTO TaKuBa M KaTo
QJIyMHH Ha JaJIeHO BUCIIE YUUIIHUILE, (hakynTeT U cienuanHoct. Hayauusr
KOJIEKTHUB MPUI00H 10CTaThYHO 000CHOBaHA YBEPEHOCT, Y€ € HaCThIIUIIO
OaronpusATHOTO TEXHOJOTMYHO BpeMe Ja HpeUlokKu U anpobupa
NPOTOTHUIl HA E€JEKTPOHHO HHCTUTYIMOHAJIHO HOPTQPOJIMO Ha
CHELMATHOCT, I0-KOHKPETHO — Ha CeUaIHoCT ,,ColuaiHa rnejaroruka‘
B [lenarornyecku gaxynrer Ha Tpakuiicku YausepcureT — Crapa 3aropa.

[IpoekTsT ce BIMCBa B KOHTEKCTA Ha:

a) HENPEeKbCHATO MOSIBABALIUTE CE€ MPEAU3BUKATEICTBA KbM
BUCILIETO 00pa3oBaHUE B CUTyallUsATa HAa MIOOAJHW IPOMEHH, BKI. 3a
OCUTYpsIBaHE HA YCTOWYMB, KOHKYPEHTOCIOCOOEH M MHTEJIUT€HTEH
pacTex;

0) npuopurerutre Ha TpY (MHPOPMATMOHHHN U KOMYHUKALIMOHHU
TEXHOJIOTUHU; HOBU MaTepuaiud U TexHosioruu) u Ha Ilegarormyecku
¢axyntet — cbBpeMeHHH KT 1 KI1I040BH KOMITIETEHTHOCTH 3a YU€HE Ipe3
LEJIHS] )KUBOT;

B) IOJIUTUKHUTE 32 yIpaBJIEHUE Ha KAYECTBOTO U OLIEHSBAHETO Ha
MOrOTOBKaTa U ObJeliaTa peaau3alns Ha CTYIEHTUTE B CIIELUATHOCT
,Conmanna negaroruka’, OKC ,6akanapbp® u OKC ,Maructop®.
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KoHTeKkcThT Ha MPOEKTHOTO HaMEpeHHEe CEe ouepTraBa ypes
NpakTUyeckaTa HeoOXOJUMOCT OT pallMOHAJIHO U pePepeHTHO
MpEJICTaBsiHE Ha CIIELIMATHOCTTA MPEJl Pa3IU4HHU I10JI3BATEIH - HACTOSIIH
Y MIOTEHIIMAJIHU CTYICHTH, AIyMHH, pab0OTOIaTeNIH U Apyra OM3Hec-cpeaa
Ha COLMAJIHUTE U 00pa30BaTEeIHUTE YCIYr'd, MapTHUPAIIU UHCTUTYLIMH
[JIaBHO 3@ KaueCTBEHO MPOBEXJaHE HA CTYIEHTCKUTE NPAaKTHKH,
HAIlMOHAJIHU U YY)K/IECTPAaHHHU BUCIIN YUMJIUIIIA ChC CXOJIEH MPEeIMET Ha
oOpa3oBaresnHa IeHHOCT C 11eJ1 MOOMITHOCT Ha CTYIEHTH U ITPEToAaBaTeH,
HAIlMOHAJIHYU U YY)K/IECTPaHHU U/UIIM MEXAYHALIUOHATHHU KOPIIOPAaTUBHU
CAPY)KEHHUSI C HECTOIIAHCKA 1I€J1 ChC CXOAEH MPEAMET Ha AEMHOCT WIIH C
MHTEPEC KbM CHEIUAIHOCTTa, padoTa B Mpexa.

Ot nBe ronunu B [lenarornueckus akynrer ,,paboTu* yrBbplIeH
MOJIeJI Ha CTYACHTCKO mopTdonro — case study, 3a OChIIECTBIBaHE HA
TPpUTE €Tara Ha MpaKkTUKaTa Ha CTYJEHTUTE OT clelualHocT ,,ColuanHa
negaroruka‘’ B pemoBHa W 3amouHa ¢opma Ha obyuenume, OKC
,,0aKalaBbp* — XOCIUTHPaHE, ydeOHa/TeKyIlla MPaKTUKA U MPEeITUILIIOMEH
CTaXX/IbpkaBHa NpakThuka. MonaensbT e BkiIoueH B [IpaBunara 3a
MIPOBEXK/IaHE HA MPAKTHUECKOTO 0OyueHue Ha ctyneHTute B [1® na TpV.
Cpbpanu ca eMOUpUYHHU OLIEHKU (0OpaTHa Bpb3Ka) ChC CTYAEHTUTE
OTHOCHO MpaKkTUYecKara MoJIe3HOCT U e(peKTUBHOCT Ha MO/IEa.

Hacrosuusat matepuan npeactass IeHHOCTUTE U PE3YITATUTE B
U3IBbJIHEHUE Ha 33/1a4d 3 ¥ 4 HA MPOEKTHOTO NPEAJIOKEHUE, & UMEHHO
“cbCcTaBsiHe HAa AHKETHHM (OpMH, BKIIOYMTEIHO EJIEKTPOHHH, 3a
JOTIUTBAHE J0 CTYIEHTH, PEnoiaBaTelin, PaKyaTeTcKa aIMUHUCTPALIUS
U [IPaKTUYECKU MEHTOPHU OTHOCHO MPaKTUYECKaTa HEOOX0IMMOCT, MOJI3H,
MPUI0KUMOCT, IEPCHEKTUBHA MPUIOKUMOCT U PUCKOBU €(EeKTH OT
¢ynkunonupane Ha EUII Ha cnenuanHocTTa 1 oCbhbleCTBSIBAaHE HA
AONMTBAaHETO . Pemennero Ha BTOpara 3ajJadya € OPUEHTUPAHO KbM
crOupane, oOpaboTBane, aHaTU3UpaHe U 0000IIaBaHEe HA JaHHU B
KaueCTBOTO UM Ha eMIMpPUYHA Bepu(DUKaLKs HAa IPOEKTHUS MOJIEN.

[IpoBeneHoTo U3cieaBaHe € peaJu3upaHo Ha 3 OCHOBHU eTara:

1. Pa3paboTBane Ha HUHCTPYMEHTAPUYM;
2. [IpoBexnaHe Ha IPOYYBAHETO;
3. O0paboTka, aHaTIU3 U IPE/ICTaBSIHE Ha PE3YITaTUTE

0T 00XBaHATUTE B MPOYUYBAHETO IE€JIEBU IPyNHU —
CTYAEHTH OT CIENHaJHOCTTA, MpPEnojaaBaTelu,
paboroaarenu (MEHTOPH).

MHCTPYMEHTAPUYM U METOAOJIOT' UsL
[Ipu u3BBpIIBAHETO HA aHANIU3 HA NOTPEOHOCTUTE OT OOyueHue
MOXe€ JIa Ce M0JI3Ba Pa3HOOOpa3eH HHCTPYMEHTapUYM, B 3aBUCHMOCT OT
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LEeIUTe, HUBOTO Ha KOHKPETHHS aHAIMU3 U M3I0JI3BAaHUTE IMOAXOAM 32
U3TOTBSIHETO MY.

N30panara MeToq070THs € aHKETHpaHEe 4Ype3 OHJIallH aHKETHO
IIPOYYBAHE U KIACHYECKU BBIPOCHUK THII ,XapTus u nepo‘. Ilopaau
MHOBAaTUBHUS XapaKTep Ha MPOAYKTa IPUEMCTBEHOCT U CPABHUMOCT Ha
JAHHUTE HAMA KaK J1a CE YCTAHOBH.

Amnkernara kapta (IIpunoxenue 1) cpappka obmo 14 aiiTbmu
(TBBbpAEHUA U BBIPOCH), 13 OT KOUTO ChC CTPYKTYpUpPaH OTTOBOP B TpHU
BapuaHTa — ChIVIaCHE, HEChIVIacue, MPOsSBEH MHTEpec (B XapTHEHAaTa
aHKeTHa KapTa OTpa3eHu Karto ,,+*, ,,-,, U ,,AHTEPECHO*) U €IUH ChC
cBoOoaeH otroBop. IIbpBaTta rpymna ot yetupu TBbpAcHUs (NeNe 1-4)
ChJIbPKa OLICHbYHU TBBPACHUS 32 PYHKIIMOHAIHOCTTA U KayecTBara Ha
€JEKTPOHHOTO MHCTUTYLHOHAJIHO MOPT(OIUO HA CHELHUAIHOCTTA.
Bropara rpyna tBbpaenus (NeNe 5-8) Busupar muzOpanu (He BCHUKH)
KOMIIOHEHTH (pyOpHKH) Ha MOPT(OIUOTO U ca MpeiaHa3HAYeHU 3a
cbOupane Ha HH(OpMaLMs 32 HAIJIaCUTE Ha PECIIOHACHTUTE 3a HEroBara
cTpykrypa. TBbpaeHus 9-12 ca HacoueHu kbM QpyHKIHOHUpPaHETO (NeNo
9, 11, 12) u ynpasnenuero Ha noprosnnoto (Ne 10). Tebpaenue 13 no
CHIIHOCTTA CH NIpEACTaBisABa 00Ila OLIEHKA 3a aKTyaJIHOCTTa U
MOTPEOHOCTTA OT pa3pabOTBaHUsI €IIEKTPOHEH MTPOIYKT.

Ha pecnionnenture ce 1aBa Bb3MOXKHOCT Jja U3pa3sT U MHEHHE, Pa3IMiHO
OT TOBa B aUTBMUTE ChC CTPYKTypupaH oTroBop (Ne 14).

OmnuajliH npoy4yBaHe 4Ype3 BbIIPOCHHUK. 3a Ch3JaBaHE Ha OHJIAiH
BBIIpocHUKa € n3noimsBano WEB npunoxenunero Google Forms (Google
dopmymsipu). M3mons3Ban e 6a30Bus m1abJI0H Ha aHKETaTa ¢ MUHUMAITHA
norpebutencku uaMenenus ([Ilpunoxenue 2). OT HAKOIKOTO BapHaHTa
Ha pas3lpocTpaHeHUE MpuilaraMme M3MNpalmiaHeTo Ha Gopmynspa 10
pPECIOHJEHTUTE MO elieKTpoHHa noma. ChOpaHUTe pe3yinTaTH ce
ekcnoptupar u obpadorsar B MS Excel. Enexrponnara gopma e
NoIbJIHEHA OT 84 cTynenTH, 20 npenosaBaTeny U TpuMa paboToIaTelNH.
AHKeTHa KapTa THII ,,XapTHs U Nepo* ce W3MO0JI3Ba KATO JOI'BIHUTEIHA
¢opma. He ce pa3nmuaBa OT eJEeKTpPOHHATAa OCBEH IO HayMHa Ha
NpeAcTaBsiHE Ha OLEHbYHHUTE Kateropuu (Bux I[lpunoxenue 1).
XapTUEHUAT BapHaHT € U3I0JI3BaH Npu 46 CTYIEHTH.

3a onpezensiHe Ha HATMYKME HA CTAaTUCTUYECKHU 3HAUUMHU PA3JIUKU MEXIY
OTTOBOPUTE B IPYNUTE CE€ U3MO0JI3Ba CTATUCTUYECKATA TEXHUKA Z — TECT
(Moe J1a ce U3M0JI3Ba P BCIKAKbB 00€M Ha M3BAJKUTE).

1. M3umnciasBar ce OTHOCUTEIHUTE YECTOTH Ha OTTOBOPHIIMTE 110 €IUH U

ChHIIl HAYMH Ha J1aJIeH BBIIPOC OT ABETE U3BAAKU P = — , KbJaeTo fe Oposr
n

86



YEARBOOK of the FACULTY of EDUCATION - Volume XIV, 2017

Ha OTTOBOPUJIIUTC 110 IMPOBCPABAHUA HAYMH HA OaJICHUSA BBIPOC, an €

00eMbT Ha u3BaaKara). O3Ha4aBaT Ce CbOTBETHO C P, U D,.

2. ®opmynupar ce HylneBa 1 allTepHATUBHA XUIIOTE3HU:

H,: Paznukata B OTHOCHTENHUTE YECTOTU MEXY JBETE U3BAIKH HE €
CTaTUCTHUYECKHU 3HAYMMA, T.€. TS C€ JBJDKU Ha CIydaifHu (GakTopu.

H : Pasnukara B OTHOCHTENHHMTE YECTOTH MEXKJY JBETE U3BAIKU €
CTaTUCTUYECKU 3HAYMMA, T.€. TSI C€ IBJKH Ha BIMSHUETO HA U3CIICIBAHIS
(baxTop, B KOHKPETHHUS CITydai — OT MO3UIUATA HA aHKSTHPAHHSL.

3. [IpecmsTa ce mpoBepsiBalaTa BeJM4YHHa Z 110 (popMyrara:

|p1 _p2|

pl(l_pl) +p2(1_p2)
n, n,

N
I

KBJIETO N M N, ca 00EMUTE Ha IBETE U3BAIKH.

[Ipu BeposiTHOCT 3a rpemika 6 = 0.05 “kpuTuyHara” CTOMHOCT 32
z ez, = 1.96. Ako z < z, HyneBara XuIoTe3a C€ MpUemMa, T.e. ¢ 5 %
BEPOSITHOCT 3a TpeIIka MOXeM Ja MpHeMeM, Y€ He ChIIeCTBYBa
CTaTUCTHUYECKU 3HAUMMa pasiiKa MKy CTaHOBHUIIATA Ha JIBETE TPYIH
W3CJICIBAHM JIMIIA 110 AaJICHUS MMPoOsieM. B KOHTEKCTa Ha U3CIIeIBAHETO
CTaTUCTHUYECKU 3HAYMMH PA3JIHKH C€ THPCAT MEXIY CTAaHOBHIATa HA
TPUTE TPYNU AaHKETHPAHU — CTYASHTH, MPEMOJABATEIN U MEHTOPH
(paboTonarenu), MO BCUYKUA BHIIPOCH U TEXHUTE 3HAYCHUS.

PE3VJITATU U AHAJIN3

AHanu3bT HA HAIVIACHTE M MOTPEOHOCTUTE OT pa3paboTBaHE HA
€JIEKTPOHHO MHCTUTYIIMOHAITHO OPT(OIMo Ha crieruanHocT ,,ColuaiHa
refaroruka’ € B 0CHOBara 3a pa3padoTBaHe Ha poekTa. ToBa e mporec
Ha crOupaHe u oOpaboTka Ha WHGOpPMAIUs, KOSTO MO3BOJISIBA J1a CE€
OTIpEJIeNIA ¥ CPABHH aKTYaJTHOTO C JKEJIAHOTO HUBO HA M3SIBEHH HATJIACH,
MOTPEOHOCTH U OLIEHKU OT PA3IIMYHUTE 1IEJIEBU IPYIIH.

DOpPMHUPAHETO HA FPYIUTE € HA CITy4acH NPU3HAK, KaTO CTPEMEKBT
€ J1a ce OCHTYpH MaKCUMaJIeH OpOil pECTIOH/ICHTH. YYacTHETO B aHKETaTa
€ J00pOBOIHO U aHOHUMHO. OT 001K OpOii CTYIEHTH B CIIELIUATHOCTTA
(OKC ,,6akanaBbp* u ,,Maructsp‘) mpe3 2016 r. ca ankerupanu 130 .
Ot 45 npernonaBareny o CIUChUEH CbCTAB Ha (paKynTeTa, B IPOYyYBAHETO
yuaactsar 20 1. (44,4%).

Ot cTpaHa Ha MEHTOpPHTE W paboTomaTeNNTEe OTTOBOPU Ha
BBIIPOCHHKA Ca JAJTM caMo 3 JIyIIH, KaTo € MperovYeTeHa eJIeKTpOHHATa
AHKCTHA KapTa. 4! TpuMarTra peCriOHACHTH Ca OT UHCTUTYLIUH, B KOUTO €
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MIPOBEXK/IaHa TEKYIAa U MPEATUIUIOMHA [TPaKTHKa B pAMKUTE Ha yyeOHaTa
T'oOaAuHa.

JlaHHHTE OT MPOYYBAHETO NPEACTABAME IO I'PYNH TBBPIACHUS,
pasmpeeneHn CIopes CTaTyca Ha PECIIOHICHTHUTE.

[IvpBara rpyna ot 4eTHpH aiThbMU ChAbPKA OLICHBYHU TBBPIACHUS
3a (QYHKIIMOHATHOCTTA U Ka4eCTBaTa Ha €JICKTPOHHOTO HHCTUTYLIMOHAIHO
noptdonuo Ha cHneuumanHocrtra ,ConuanHa megaroruka®.
Pa3npenenennero Ha MOMy9EHUTE TaHHU € KaKTO CJIE/BA:

Ta6auna 1. OneHbyHu TBHpACHUS 32 QYHKIMOHAIHOCTTA U
KauecTBaTa Ha €JIEKTPOHHOTO MHCTUTYLHOHAIHO MOPT(OIMO Ha
CIELIUATHOCT

AiiTeM Ne Pecionnentn TeopaeHue Orth. a1 (%)
Ja Wurepecuo | He

1 CTYJICHTH 105 17 8 81 13 6
HpenoiaBaTely 17 3 0 85 15 0
paboTrozarenu 2 1 0 67 33 0

2 CTYJICHTH 116 10 4 89 8 3
HpenoiaBaTeny 16 4 0 80 20 0
paboTtozarenu 2 1 0 67 33 0

3 CTYACHTH 26 44 60 20 34 66
HpenoiaBaTelu 3 6 11 15 30 55
paboTonatenu 1 1 1 333 | 33,3 | 333

4 CTYJEHTH 31 44 55 24 34 42
HpenoiaBaTelu 2 4 14 | 20 20 70
paboToatenu 1 1 1 333 | 33,3 | 333

[Tpu nmpecmsiTane Ha Z - KOSPUIMECHTA, CTATUCTHYECKU 3HAUNMU
pazimuku (C3P) ce ycraHOBABAaT MEXy OTTOBOPUTE HA CTYACHTUTE U
IpernojaBareianTe, npeacraBeHu Ha Tabmuna 2.
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Tab6auua 2. CTOHHOCTH Ha CTaTUCTHMYECKH 3HAYUMU PA3JIMKU
MEX1y yCTAaHOBEHUTE HarvlacH / OTHOIIEHHMS IO TbPBa rPyIa TBbPACHUS

TBBpIACHN
C3P T1 T2 T3 T4
Z1 1,03 2,62 1,21 3,31
V4) 0,54 3,92 0,74 2,80
73 2,92 2,03 1,58 5,14

1. Moxe na ce TBbpAH, Ye NMPEnoJaBaTeNd U CTYICHTH ONPEACIAT KaTo
BSIPHO TBBPJCHUETO, Y€ MOPT(HOIHOTO € JOCTOBEPEH pecypc 3a
MpeACTaBsHEe Ha CIEIMATHOCT BB BUPTYyallHATA CPE/Ia;

2. [oprdonroTo BU3Mpa MOCTHKEHUS M HANIPEAbK HA CIIEIUAITHOCTTA
9pe3 JI0Ka3aTeJICTBEH MaTepHuall - ChIO ¢ MpeodiaiaBaHe Ha ChITIACHE,
HO ChC 3HAUUTEITHH PA3IIMKHU [TPH IPHEMAHETO Ha TBBPACHUETO OT CTpaHa
Ha CTYICHTUTE,

3. PuckoBuTe edexkTu ca mo-CKOpo HEyINpasiseMH — mpeoOianana
HETaTUBHOTO MHEHHE, T.€. MOXKE JIa C€ IPHEMe Ye PECIIOHICHTHTE Ca 10~
CKOPO CBIJIACHU C BEPOSATHO YIpPaBIICHUE HA PUCKA;

4. [IpeobnagaBat HEOOOCHOBAHUTE PUCKOBE 32 CMETKA HA 000 CHOBAaHUTE
— IIPU TOBa TBBPJICHHE MTPeoOIaiaBally ca ChIl0 HETaTUBHUTE MHEHUS,
IIe peue, aHKETUPAHUTE /IO TOJIsIMA CTETICH ca CKIIOHHHM JIa C€ OTacsBaT
MO-CKOPO OT ,,000CHOBaHU PUCKOBE.

Moske ia ce TBbpP/H, Y€ 10 OTHOIICHUE HA OTICHHYHHUTE TBBPICHUS
3a (QYHKIIMOHATHOCTTA U Ka4eCTBaTa Ha €JICKTPOHHOTO HHCTUTYLIMOHAIHO
nopTdoIro € Hamuie MOJOKUTETHA Harjgaca M J0CTaThbYHO BHCOKA
CBBP3aHOCT Ha MOJI0KUTEITHOTO MHEHHE MEK/Ty IBETE IPYITH AaHKETHPAHHU.

Brtopara rpyna tBbpaenus (NeNe 5-8) Buszupart uzlOpanu
KOMIIOHEHTH (pyOpHKH) Ha MOpPT(OIUOTO U ca MpeiaHa3HAYeHU 3a
cbOMpaHe Ha HH(GOPMAIIHS 33 HAITTACUTE HA PECIIOHACHTUTE 3a HEroBaTa
cTpykTypa. PasnpeneneHuero Ha MOJTydeHUTE NaHHH € TIPEACTABEHO Ha
tabnuua 3.

&9



TRAKIA UNIVERSITY - STARA ZAGORA

Tadauna 3. OneHbyHU TBBPACHUSA 32 CTPYKTypara Ha
€JIEKTPOHHOTO MHCTUTYLIMOHAIHO NOPT(POINO HA CHELIUATHOCT

AHTBEM Ne Pecrionnentn Tewpaeaue OrtH. 1511 (%)
Ha HMuTepecno He

5 CTYACHTH 103 23 4 79 18 3
TpenogaBaTenu 19 1 0 95 5 0
paboronaresnu 3 0 0 100 0 0

6 CTYACHTH 105 20 5 81 15 4
penogaBaTenu 19 1 0 95 5 0
paboronaresnu 2 1 0 67 33 0

7 CTYACHTH 99 23 8 76 18 6
penogaBaTenu 18 2 0 90 10 0
paboronaresnu 3 0 0 100 0 0

8 CTYyACHTH 77 45 8 59 35 6
penogaBaTenu 13 7 0 65 35 0
paboronaresnu 3 0 0 100 0 0

[Tpu npecMsiTane Ha Z - KOSHUIIUEHTA, CTATHCTHYCCKA 3HAYUMHU
pazimuku (C3P) ce ycraHOBABAaT MEXIy OTTOBOPUTE HA CTYACHTUTE U
MpenoaaBarenuTe, npeactaBeHu Ha Taomwuia 4.

Tab6auua 4. CToHOCTH HAa CTaTUCTHYECKH 3HAYUMU PA3JIMKU
MEX/1y YCTAaHOBEHUTE HArJIacy / OTHOIIICHHUS IO BTOPA TPyIia TBbPACHHUS

TeepaeHu

C3P TS5 T6 T7 T8
4,15 3,85 3,31 1,06

3,54 3,05 2,03 0,07
z2

2,03 2,28 2,92 2,92
Z3

Hanune e scHO U3pa3eHO MOJIOKUTEIHO OTHOIIEHHUE CIPSIMO
npejacTaBeHuTe (YHKIMOHAIU XapaKTEpUCTUKH Ha mopTdoauoTto. Ilo
OTHOIIIEHNE HA TbPBUTE TPU OT TAX (Y4€OHO-103HABATEIHHU TOCTUKEHHUS,
MPEeNnoaaBaTeICKU MPOAYKTU U TOOPOBOITYECKUTE MHUIIMATHUBU Ha
CTYIEHTHUTE), MaKap 1 KaTo L5710 MOJI0KUTENHA, € HAJTUIE CTaTUCTUYECKH
3HauYMMa pasjiuKa MEXJy MHEHHUsITa Ha MPEernojaBaTeld U CTYIEHTH.
W3usno nosokutenHa U Ha JBETE IPYNU aHKETHPAHU € OlLICHKaTa 3a
€BEHTYaJIHO HaJIMuie Ha pyOprKa 110 OTHOILIEHUE Ha ,,CTYIEHTCKH MOTJIEe]
KBbM CHEUAIN3ApaHus IedaT”.
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Tebpaenus 9-12 ca Hacouenu kbM (yHkunoHupanero (NeNe 9,
11, 12) u ynpaBnenuero Ha noptdonroro (Ne 10).

Ta6auna 5. OueHbuHM TBBpACHUS 32 QYHKLIHMOHUPAHETO U
YIPaBICHUETO HAa €JIEKTPOHHOTO MHCTUTYLMOHAJIHO NOPTQOJIHO Ha
CIELIUATHOCT

AiTbeM Ne Pecrionnentn TBbpleHue OrH. 15171 (%)
Ha HHurepecHO He

9 CTYJIEHTH 90 30 9 70 23 7
NpenoaaBaTesn 18 2 0 90 10 0
paboTromarenu 3 0 0 100 0 0

10 CTYyAEHTHU 82 24 24 63 18 18
NpenoaBaTesn 16 3 1 80 15 5
paboToxarenn 1 2 0 33 67 0

11 CTYJICHTH 73 37 20 57 28 15
NpenoaBaTesn 15 5 0 75 25 0
paboToxarenn 2 1 0 67 33 0

12 CTYJIEHTH 80 30 19 62 23 15
NpenoaaBaTesn 13 6 1 65 30 5
paboTonarenn 2 1 0 67 33 0

[Tpu npecmsiTane Ha Z - KOSPUIMECHTA, CTATUCTHYECKU 3HAUNMHU
pazimuku (C3P) ce ycraHOBABaT MEXy OTTOBOPUTE HA CTYACHTUTE U
IpernojaBareianTe, npeacraBeHu Ha Tabmuna 6.

Tabéauua 6. CToMHOCTH HAa CTAaTUCTHYECKH 3HAYUMU PA3JIMKU
MEX]ly YCTAaHOBEHHUTE HarJIacy / OTHOIIEHHUS 110 TPETa rpyIa TBEPICHHS

Teepaen

C3P| T9 T10 T11 T12
4,50 3,36 3,56 0,55

3,18 0,86 0,71 1,41
Z

3,11 3,70 4,86 2,90

Z3

CnucBaHeTo Ha BCsIKa PyOpHIKa € OT €KHIl - MpenojaBaTesl u
CTYACHT, Ha POTAIlMOHEH, HO JOOPOBOJIEH MPHUHIUII, OCHOBAaH U Ha
MEX Ty TMYHOCTHA B3auMHOCT. Hasuiie e kato 11510 osio)kuTelIHa Harvaca,
C U3BECTHH ,,CbMHEHHUS* OT CTpaHa HAa aHKETUPAHUTE CTYICHTH.
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AJIMUHUCTPATOPHT HA MPOJIYKTA € MPETIOAAaBATEN — MTOJIOKUTEITHA
OIlIeHKa U OT JBeTe Tpynu cbe C3P Mex 1y MHEHUATA HA IIPENoAaBaTeNn
U CTYHECHTH.

[IponykTsT € cHabaeH ¢ popyM — ChHIIO MOJIOKUTETHA Harvlaca OT
CTpaHa Ha IPETIOIaBaTEIINTE U TI0-CKOPO MPOSBEH HHTEPEC OT CTYIACHTHTE.

[IponykTsT € cHabAeH ¢ 6I0r0BO MPOCTPAHCTBO — IMOJIOKHUTEIIHA
OIICHKa OT MPETOJaBaTeIUTe M MO-CKOPO MOJIOKUTEITHA C MPOSIBEH
WHTEPEC OT CTYICHTHTE.

TbpaeHue 13 Mo ChITHOCTTA CH MPEACTABIsABA 00IIa OI[CHKA 3a
aKTYaJIHOCTTa U NOTPEOHOCTTA OT pa3pabOTBaHUsI €1EKTPOHEH MPOAYKT.

Tab6auua 7. CTOHHOCTH HAa CTATUCTHMYECKH 3HAYUMU PA3JIMKU
MEXK1y YCTAHOBEHHTE OLIEHKH 110 13 allTbm

AnteM | Pecnionnentu TebpacHUE OrtH. 1511 (%)
Ne Ha | MaTepecno | He
13 CTYICHTH 110 16 4 | 8 | 12 3
npenojasartenu | 17 3 0| 8 | 15
paboTomarenu 3 0 0 [100| O 0

Tab6auua 8. CroliHOCTH Ha CTATMCTHYECKH 3HAYUMU PA3JIMKU
MCXKAY YCTAaHOBCHHTC Harjacu / OTHOLIEHUS II0 4YCTBBPTA I'pyla
TBBPACHUA

TBBpACH
C3P| Ti13
0,10
Z]
0,77
V4]
2,03

Z3

[TponykThT MMa ObjemIe, 3aciIy)XaBa CH — SCHO H3Pa3eHO
IMOJIOKUTCIIHO MHCHHEC U CBITIACUC C TBBPACHHUCTO.

[Ipu ananu3za Ha aliTbMa cbc cBOOOZEH oTroBOp (Ne 14) mpasu
BIICYATIICHHE MAJIKUAT OpOil HA OTTOBOPHUTE, TIXHATA €HOCTPAHIHBOCT
(oTroBOpWIIH Cca CaMO TPEMNO/IaBaTEIN) U CHIICBPEMEHHO BHCOKAaTa UM
obocHoBaHoCT. O0eIMHEHN, MHEHUATA Ha TMPENOJAaBaTeIuTe MOoraT aa
ObaaT mpeacTaBeH!u TaKa:
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LIIpOAYyKTHT mMa OBaelie 3amoTo e OTpa3sBa JUYHHU
MOCTHIKEHHUSI Ha CTYJEHTH OT CHEIHMaTHOCTTa, HsAMa Ja Iyonupa
CTaHJapTHaTa nH(OpPMAIKs, KOSITO ce MyOIMKyBa TPaAULIMOHHO Ha caifTa.
B T03u cmuchn npemocraBeHara mHbopmanus B mopT(HOIMOTO HA
CIEIUATHOCTTA IIe MPEACTaBs CHIIHOCTTA Ha CIICIHAIHOCTTA Tpe3
moriena Ha obOydaemMuTe. A TOBa IIe € MOJE3HO, MHOTO OJM3KO U
pazbupaemMo 3a ObICHIUTE CTYACHTH, KOUTO IMPOSBSIBAT HHTEPEC KBbM
n3ydyaBaHe Ha cuenuanHocTra. [lyOnuKyBaHHTE MaTepualud H
BB3MOXXHOCTTa 3a GOpYyM ca IpeAnocTaBKka 3a oOorarsiBaHe Ha
MPEACTAaBUTE 32 CIIEIUAIHOCTTA, C KOETO CE MoAYepTaBar criennGpuIHnTe
XapaKTepUCTUKU Ha OOydeHHETO B IMpEACTaBEHATa CHEIHATHOCT
,Counanna nenaroruka“ B [lemarornuecku Qakynarer B Tpaxuiicku
YHUBEPCUTET.

MN3BOAU U 3AKJIIOYEHUE

Llenta Ha HAy4YHUS MPOEKT € Ch3AaBaHE HA WHCTHUTYLIHOHAIHO
nopTdonaro Ha CeHaTHOCT ,,ColMaiHa Melaroruka‘‘ BbpXy agantupaHa
copryeprna mumarpopma. C pe3yiaTraTuTe OT peIIaBaHETO Ha
MPOU3TUYALIUTE OT IEJITA 3a/1a4H € CBBP3aHO U HACTOSIIOTO IMPOYYBAHE.

Pesynrarure morart Jja ce CTpyKTypUpar B BE€ OCHOBHU TPYIH: a)
ThpCEHa M YCTaHOBEHA CTETICH Ha MOJIE3HOCT M MPHIIOKUMOCT B PAMKUTE
Ha (akynreTa; 0) ycTaHOBEHA BEpPOSTHA CTENEH HAa YCTOMYMBOCT Ha
MPOCKTHUS MPOIYKT, BKIIOYBAIIA M IMPOTHO3HpaHA MYITHIUIMKAIUS B
JPYTH CHEIMATHOCTH Ha (haKylITeTa v B APYTH CPOJHHU 3BEHA B PAMKUTE
Ha yHuBepcuTeTa. [10-KOHKPEeTHO pe3ynTaTuTe ce IpOeKTHPAaT B:

a) cBoeoOpa3Ha J006aBeHa CTOMHOCT 32 KaueCTBEHATa MOITOTOBKA
Ha CTYICHTUTE M Ha TsXHaTa ObJela pean3anus 1o CIeHaTHOCTTa;

0) mone3eH MHCTPYMEHT 3a (akylTeTa C Oriel] OChIIECTBIBAHE
Ha KOHKYpPEHTEH H YCTOWYMB MAapKETHHT Ha Iazapa Ha
COLMAITHOOOPA30BaATEIHUTE YCIIYTH;

B) €(DEKTHBHO CPEJCTBO 32 MPUBJIMYAHE HA MOTHBUPAHU ObACIIN
CTYIIEHTH.

EnexrponHoTO noptdoano 61 chaeicTBano U 3a u3rpakJaHe Ha
BpB3Ka MEXKIY POpPMaTHOTO U HEPOPMAITHOTO YUEHE U 32 OKypakaBaHe
Ha CTYIEHTHTE, a U Ha paboTomarenuTe ga ObIAT MO-aKTHBHH,
pedIeKCUBHY ¥ HTHOBAaTUBHU B U3TPaXK/IaHe HA CHCTEMAaTa CH OT B3aUMHHU
OTHOIIECHHUS.

[MonbprkaHETO M AKTYaTM3UPAHETO HA EJIEKTPOHHOTO TTOPTHOIHO
Ha crenuanrHocT ,,ConuaniHa neaaroruka’ mpearnojara Haludue Ha
CaMOCTOSITEITHOCT, MHUIMATUBHOCT M OTTOBOPHOCT OT CTPaHA HA yJaIUTe
C€ ¥ 3aBbPLIMJINTE 00YYEHUETO CH BbB (paKyaTeTa, TUCKPETHO HACOYBAHU
OT CTpaHa Ha MPeToaaBaTeNuTe.
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IMPUJIOXEHUE 1
BJINL] JOIIMTBAHE
OTHOCHO TIPOEKT 32 €JICKTPOHHO MHCTHTYIIHOHATHO MOPTHOIIHO
Ha cnenuaniHocT Conmanna nenaroruka — [I®D, TpY — Crapa
3aropa

3/IPABEWTE,

Kem Bac ce oOpbuia HaydHUST €KHI Ha OJ0OpeHUs
M3CIIEI0BATEIICKU MPOEKT 32 €JIEKTPOHHO HHCTUTYLIMOHAIHO HOPT(OINO
Ha cniermanHocT ,,Conuanna negaroruka’ B [1® na TpY. Cp3naBaneto u
MOATbPKAHETO Ha TOBA MOPT(OIMO € MBPBO MO POAA CH, JOKOJIKOTO €
nopThosIno Ha CIIEHHUAaTHOCT.

MortoTo Ha npoaykTa € ,,Jl00pa nHpopMUpaHOCT — T0OBP JTHUCH
n360p*.

[IpoaykTsT € MHOrOQyYHKIIMOHANEeH. EqHa OT OCHOBHUTE MY
GyHKUMU € Ja MpociesBa TUHAMUKaTa Ha CIEUUATHOCTTa B HEWHUSA
HanpeabK - 4upe3 eJIeKTpOHHATa JOCTBHIIHOCT, a CJIEJOBATEIHO
MPO3padyHOCT U NyOauyHOCT. Taka KakTo ce 3ajara Ha peKJiaMHO-
MapKeTHHToBaTa (PyHKIHUS CIIPSMO MOTSHIUATHH CTYIEHTH, MATHCTPaHTH,
JOKTOPAHTU U MOCTAOKTOPAHTH, CE€ 3ajara U Ha MpPHUBJIMYAHE Ha
MIPUYACTHU aJlyMHU 32 YCTOMYMBO pPa3BUTUE HA CHEIHAIIHOCTTA, @ ChIIO
1 Ha JOOPOBOJHOTO BKJIIOYBAHE HA MAPTHUPAIIH JIULA U UHCTUTYLIUN —
Haii-Beue Ha HACTOAINIM MPAKTUYECKH MEHTOPH HA CTYACHTHTE OT
CHEIHAIHOCTTa ¥ ObACLIN TEXHU padoTOoIaTeNu.

EnexTpoHHOTO MHCTUTYIIMOHAIHO MOPT(HOINO Ha CHEIUATHOCT
,,CollnaaHa me1aroruka‘ ce CTpyKTypupa B onpeeneHu pyopuku. Te ca
OpUEHTHPAHU KbM HETOCPEACTBEHU MPAKTUUECKU MOJBH. [IpOTyKTHT €
OTBOPEH KbM HOBOBB3HHKBAIIU MOTPEOHOCTH, KOUTO OMPEAECIISAT
BB3MOXKHATa U HE00X0IMMa MPOMsIHA B pyOPUKUTE — BbB (JOPMATEH U B
ChJbprKaTelieH IuiaH. /[pyra BakHa XapakTepHCTHUKA Ha MPOJYKTa €, 4e
He nyonupa nHpopMairs, KOsITO MOTPEOUTETUTE My MOTaT Ja HaMEepsIT B
CbhOTBETHHU MHCTUTYLIMOHAIHN JOKYMEHTH, BKJIIOUUTEIHO ITyOIMKyBaHaTa
uHopMmanus B caiiTa Ha (haKyJaTeTa KaTo 4acT OT caiiTa Ha yHUBEPCUTETA.
CrpemMexbT € upe3 noTpeduTenckara BbBICUEHOCT M MHTEpPEC Ja ce
OTpa3siBar M OICHSBAT, a M HAITBTCTBAT aKTyaJIHM HHUIIUATUBH, (PAKTH 32
MOCTH)KEHUATA B CIELIMAIHOCTTA U TIOKPUBAHE HA HOBU XOPU30HTHU MPEA
Hes. ChIIEeCTBEHO 3HaYCHHE OTJaBaMe U Ha (QYHKIUATA 32 YIIPaBICHHUE
Ha PUCKOBUTE €(PEKTH OT OIIOJI30TBOPSIBAHETO HA MTPOIYKTA.

OCHOBEH akKIEHT B IPOAYKTa € HEroBara OTBOPEHOCT KbM BCHUUYKHU
3aMHTEPECOBAHM IPEACTABUTENN HA IPYTU CHELIUATIHOCTH, C KOETO J1a Ce
BBPBU KbM HHTETPUPAHE H XHOPUAN3UPAHE HA CIICTUATHOCTH, TTAPAJICITHO
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C TAXHOTO MNpOABKABamoO AudepeHIupaHe: Taka, KAKTO €
MHOTOTAJIUTPOB CaMHUAT MpodecruoHaseH XMUBOT HA COIUATHUTE,
00pa30BaTEIHUTE U MEAArOTUYECKUATE MTPAKTUKH.

B xpas Ha anoHca 3a OnuIl JOTTMTBAHETO CUUTAME 32 CBOU JBIT
Jia CbOoOIIUM, Y€ TO C€ IPOBEXKa Ha J0OPOBOJICH MPUHIUI CbC CTYIEHTH,
MarucTpaHTH, TOKTOPAHTH, IIPEToIaBaTeNd, (HaKyaTEeTCKa YIIpaBIeHCKa
nu yqe6Ha aI[MI/IHI/ICTpaHI/ISI, n HpaKTI/I‘IGCKI/I MeHTopI/I B CIICIUAJIHOCTTA.

Hwue, xato ekum, cuutame, 4e € BBIPOC HA JHYHA H
MHCTUTYIHOHATHO-aKaJeMUYHa pernyTanus ydactuero Bu B Omun
JOMUTBAHETO, KATO CHIIEBPEMEHHO ITOJI3BATE MTPABOTO CH HA N300p Jalin
Jla OcTaHeTe aHOHWMEH/aHOHWMHA, WK J1a 3alUIIeTe UMETO CH B Kpast
Ha OlaHKara, CJIE KaTo S IOIIBIHUTE.

[Ipennarar Bu ce 13 TBbpAcHUS, Ha KOUTO Ja JaJeTe €IUH OT
TpUTE BB3MOXKHH OTroBOpa: ,,+ (B cilyyail, ue cTe ChINIaCEH/ChITIACHA),
»— (B CIIyJaii, 4e He CTe ChIVIACCH/ChITIACHA), ,,MHTEPECHO (B CIIyJaii, 4e
3aciyxaBa j1a ce nomuciiu). Heobxoaumo e aa noadyepraere €quH OT TPUTE
0TroBOpa ChOOpa3HO MHEHHETO BU B MOMeEHTa.

[To Hama nmpereHka BpeMeTo, KOeTo Iie € HeoOXOAUMO J1a JaIeTe
CBOUTE OTTOBOPHU € NMPUOTUZUTETHO 6-7 MUHYTH.

C GmaroapHOCT B UMETO Ha Kay3aTa!

1. lopTd0aM0TO € T0CTOBEPEH pecypc 3a MpeacTaBsiHe Ha
CHEeNMAJHOCT BbB BUPTyaJIHATA cpea:

+ - HHTEPECHO

2. MMopTtdoiHoTO BH3MPA NMOCTUKEHUA U HANpPeIbK Ha
CHENMATHOCTTA Ype3 A0KA3aATeJICTBEH MaTepPHaJl:

+ - HHTCPECHO
3. PuckoBuTe e(heKTH ca M0-CKOPO HeyNpaBJisieMH:
+ - HHTCPECHO

4. IlpeodsiagaBaT HEOOOCHOBAHNTE PHCKOBE 32 CMETKAa Ha
0o0ocHOBaHHUTE:

+ - HUHTEPECHO

5. B npoaykTa uma pyOpukKa , HocBeTeHa Ha MHTEPECHH
y4eOHO-H3C/1e10BATeJICKH MOCTHXKeHUSI/TIPOAYKTH (Ha o0yuaBammre
ce B CIIEUATHOCTTA):

+ - HUHTEPECHO

6. B mpoaykra mMa pyOpuka, mocBeTeHa Ha MHTEPECHH
NpenoAaBaTeJCKy MOCTHKeHUS/TIPOAYKTH:

+ - HUHTEPECHO
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7. B npoaykTa umMa pyopuka, nocBeTeHa Ha 100pOBOTYECKH
WHUINATUBU:

+ - WHTEPECHO

8. B mpoaykTra mma pyopuKa — CTYAeHTCKH TOIJed KbM
cnenuaTU3NPaHUs Meyar:

+ - WHTEPECHO

9. CnucBaHeTO Ha BCSIKA PyOPHKA € 0T eKHII - MpenojaBarell
U CTYJEHT, HA POTAIlMOHEH, HO I00POBOJIeH MPUHIMUI, OCHOBAH U Ha
MEKIYJIMYHOCTHA B3AaHMHOCT:

+ - HUHTEPECHO

10. ATMHHHCTPATOPBT HA IPOAYKTA € MpenogaBareJi:
+ - HUHTEPECHO

11. IIpoayKTHT € cHaOaAeH ¢ popym:

+ - HUHTEPECHO

12. IIpoayKThT € cHadaeH ¢ 0JI0roBo MPOCTPAHCTBO:
+ - HUHTEPECHO

13. IIpoaykThT HMa ObaelIe, 3ac/1yKaBa CH

+ - HUHTEPECHO

CJ'ICI[BaIlIOTO Kape€ € MACTOTO, KBJACTO MOXKETC Ja BIIMIICTE APYyTrU
MHCHHS, KOUTO HC YCIIIXTEC JIa OTPA3UTE YPE€3 OTTOBOPUTC HA 3a1a/ICHUTC
TBBPACHUSA:

Jara: ..o,
Nwme (B ciyyaii, ue nzbepere Ja HE CT€ aHOHUMEH/aHOHHUMHA):
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[MPUJIOXXEHUE 2

BNAL AONMUTBAHE ( no npoekT 3a
eNeKTPOHHO MHCTUTYLMOHANHO NopPThOoaMo
Ha cneluanHocT ColanHa negaroruka —
Mo, TpY - Crapa 3aropa) :

Fwu Bac ce oBphiid AayusuRT @0 i SEe5pe-wE MICNESCRATENCK NDOSNT 1A RRENTPONHD VHETHTYLNO HRNHD
ropThanng = cneysan=oct Cogean-a negaronea” o M0 «a ToY. Culga0amaTo ¥ ROQIWDSA=ETO Ha TOBE
NEETRANAG & MHERG NG PAGE SV, GANEINTTD € NOETRANNG HE CGMANROET.

MOTETD w APOZYTE # 0608 MedOpmpanocT = RoSwD Aivuls m3B0p "

Meapnarer Bu o8 13 TRRpZ8MAN, vl K0TS 58 2076 £2:0< OF TRITE Buduioscat oTroscps JA° (B onyasi oo o
cwrraca-/owrnacHal HE (B enyuai, e = STe SWInaceR Curnacka). MHTEPECHD" (B cryuad us sachymans 53 o
noapern ). Heclaogums e ga orbenemme EQMH o7 pire oTroecpa cuofpan=o meenners Bu 3 woserta

Mo miscd TPdLAoLE BRALAETO, MOETD Wik @ =000 Senad S8 AREHTE CHONTE OTIOROD @ NpwelieiuTenmg 7 uinyTi

MOBEUE 24 MPOEKTA MOWETE QA TPOUETETE B KPAR HA AHKETATA

MopThonroTo & AOCTOBEPEH PECYPC 3a NPEACTABAHE HA CNELWANHOCT BLE
BMPTyanHaTa cpeaa;

na

@ A i k@ W Pl § ke
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THE SCHOOL ADMINISTRATORS’ TECHNOLOGY
ACCEPTANCE STATUS AND THE EFFECTS ON EDUCATION
PROCESS

Demet Asigulu, Tuncer Bulbul

ABBREVIATIONS
TAM : Technology Acceptance Model
ID : Identity

ABSTRACT: The rapid progress of technology from day one of
using computers, phones, technological hardware and software to the first
use of daily life has become a necessity which sometimes makes life easier
and difficult for people who are social entities. A study has been conducted
on how the technology used at every stage of life is used by the
administrators in the educational process. In this study, managers’
acceptance of technology and the effect of technology acceptance model
on responsibilities have been determined.

The study group consists of 10 primary and secondary school
administrators, including state and private schools affiliated to the Ministry
of National Education. Data were gathered by negotiating how managers
are using only the managerial titles and the management stage without
considering the branches of all managers.

The interviews consist of structured questions and the content of
the interview form was prepared in accordance with the main headings of
this topic. Opinions about how technology use affects the duties and
responsibilities of the managers, the benefits of the technology adoption
model, and how technology use affects the managers’ responsibilities.
Some results were obtained by analyzing the opinions with descriptive
analysis management. As a result of the negotiations, it was concluded
that both the advantages and disadvantages of using technology were found
and some judgments were made about the management style effects of
the technology acceptance model. These judgments have concluded that
the technology used does not only play an important role in gaining time
to fulfill responsibilities and duties but also in achieving the required
documents and procedures, as well as in communicating with people when
used in social settings and causing health problems in extreme use.

Key words: Technology, School Manager, Educational Technology,
Technology Acceptance Model
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This study is based on a non-thesis master’s project titled “The
Effects of Educational Processes on School Administrators and Their
Effects on the Educational Process” completed by the first author under
the supervision of the second author in 2017.

RESEARCH PROBLEM AND PURPOSE

It has become a necessity for today’s technology which has been
getting more improved day by day and the use of technology in every
field and accepted by people. However, the fact that technology creates a
different branch in the field of education has led research to different
ways. The technology that leads to the emergence of concepts such as
“Education Technologies”, “Educational Technologies”, “Teaching
Technologies”, is discussing how to make technology leadership for the
institutions on the use of informational and communicational technologies
in school as school administrators are also in many areas (Biilbiil and
Cuhadar, 2012).

The school administrator should be interested and willing to
recognize and use these tools in order to be able to make informed decisions
about the effective and efficient use of educational technology tools in
the school and to direct teachers and students, in other words to be able to
lead an effective technology (Biilbiil and Cuhadar, 2012).

Technology identity gives information about the individual’s
approach to technology use, and in short, which way the attitude is. In this
context, the behavior of school administrators has been determined by
using the Technology Acceptance Model (TAM) developed by Davis
(1989). At the same time, TAM is also aimed at promoting innovation
through science and technology.

Educational process is benefitted by information technology along
with the existence of educational technologies.

The aim of this research is to show the approaches of primary
and secondary school administrators to the use of educational technologies
in public and private schools, and the effects of these approaches on school
administrators’ responsibilities.

At the end of the research, the following questions are expected to
be answered:

1) What are the effects of “technology” on different areas of life?

2) What are the effects of educational technologies on the
educational process?

3) How is the identification of innovative thought identity
influenced by TAM?

4) What are school administrators’ approaches to TAM?

100



YEARBOOK of the FACULTY of EDUCATION - Volume XIV, 2017

5) What are the effects on technology manager’s duties and
responsibilities when considering the Technology Acceptance Model?

A qualitative research approach has been adopted in this research,
which aims to reveal the opinions of school administrators about
technology adoption and governance effects in the educational process.
Research has attempted to determine the state of technology acceptance
of elementary and junior high school administrators and tried to reach a
conclusion about the management effects of this attitude. For this, the
“School Administrators’ Discussion Form on the Acceptance Situations
of the Education Process and the Administrative Effects” was prepared
and negotiated. At the end of the talks, the data reached are analyzed in an
unbiased manner.

The study’s study group consists of 10 school administrators, state
and private, affiliated to Ministry of Education in the provinces of
Kiiciikgekmece, Fatih and Bakirkdy in Istanbul. In this working group
there are 4 vice-principles and 6 principles. The school administrators in
the working group are numbered together (O1, 02, O3...)

DATA COLLECTION TOOLS AND DATA ANALYSIS

As aresult of the negotiations, creating school managers’ awareness
of their own technology adoption adds a different perspective to both
research and individual management perspectives.

During the interviews, the information obtained by recording
with the voice recorder was converted into a written note without using
any subjective information. The purpose of the interview form, which is
prepared and applied to the school administrators participating in the
interview, is to be able to identify the managers’ own technology
leaderships and to create different perspectives at the same time.

Due to the use of the descriptive analysis method, each section in
the interview form consists of different sections for classifying,
summarizing and finalizing that section. These chapters have led to the
fact that the subjects of the research constitute the subject and content of
the research and at the same time the participants should be given training
in this subject.

RESULTS

OPINIONS OF SOCIAL, CULTURAL AND EDUCATIONA
EFFECTS OF USING TECHNOLOGY AND TECHNOLOGY IN
DIFFERENT FIELDS

There i1s an age when technology use is seen as a necessity. From
this point of view, all school administrators accept the concept of
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technology at every stage of our lives. Some of the participants in this
topic are as follows:

Today, the concept of technology, which we have tied almost all of
our business, is now beginning to express itself (O2).

Technology is a very important development that covers all the
processes from awakening to sleeping. It is the concept that makes our
life easier; the difficulties that make it difficult when it is experienced, but
it covers the greatest developments of the human age when we look at a
whole framework (O7).

When we first started teaching, we wrote everything by hand, we
wrote down the papers to be reproduced, the notes, everything, with paper
and pencil. Then the technological tool called computer appeared. Now I
am an administrator and the material, resource information, etc. that my
teachers should reach. (O10) to see that all things are easily accessible.

The concept of technology used in social life has come to the
conclusion that it is perceived by the participants as information
technology. Participants are often referred to technological tools such as
tablets, telephones and computers. These are the areas where they are
used, which actually makes them pass as information technologies.
Participants in this issue have different interpretations:

Technology is now indispensable in our social lives. Tools that do
not fall into communication and communication are actually making life
easier. But these tools seem to push us to loneliness. We keep ourselves as
people who are not happy with the phone or computer that do not talk to
each other, people who do not read books, among the crowd, guests, work
places, public transportation vehicles and even at home. (O1)

It is because when I want to love the direction of technology in my
social life and when I want to get to where I want it to be, I always feel
that I feel close to them. At the same time, I do not strengthen social
relations, the social environment always keeps me warm, and the help 1
have is a strong direction of technology. The weakness is that sometimes
it leads to neglecting the social environment and sometimes getting too
selfish. The main reason for this is that they do not know how to use the
technology positively (02).

The impact of the use of technology on the responsibilities of
individuals who are school administrators has been discussed with the
participants. The consequences are generally facilitated by managers’
intensive work and used to prevent time lost. It has been stated that they
are actively using the internet and telephone in order to stay in
communication and communication with the subordinate and base
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authorities in general. O4 and O8 expressed their views on this subject as
follows:

When we need to share an urgent meeting or information within the
school, we are the first resource phones we apply. Because, thanks to the
progress of technology, we can share information and documents from a
distance with devices that we fit into our pocket. And this saves us time.
Our school is a big school and I need a message to reach all the teachers.
In the same way, our current school administrator also applies to my
friends. Although I have worked in schools in different places, it is easier
for us to reach each other (04).

1 had to constantly share meeting times with my teacher friends in
the early days of my manager. At the emergency meetings, we always had
one or two teachers missing. Later, thanks to the technology, I became
able to follow the work of all my colleagues, and we are no longer lost
when we hold a meeting (O8).

The positive and negative effects of technology on the educational
process are discussed. The result of these discussions is the same for every
participant. While training models are being organized in different genres
in order to ensure the application of multiple intelligence theory, which is
the coexistence of technology and education, there is concern that the
learner may be directed to technological tools altogether. In this regard,
O1’s views are as follows:

Technology is undoubtedly very useful in the education and training
process. Visual, auditory, colorful and moving images make it easy to
learn by keeping the interest of children alive. In addition, internet facilities
allow them to make use of it by putting a bunch of tools, materials and
information under the teacher's hand. Experiments, which may be
dangerous if done in a laboratory environment, can provide us with a
safe way to perform in a virtual computer environment. On the other
hand, a heap also brings negativity. It causes students who are not only
interested in visual sense, who do not write, who do not read books, artistic
handwriting, painting, literary letters, story writing, etc. (O1).

OPINIONS ABOUT THE USE OF EDUCATIONAL
TECHNOLOGIES AND TECHNOLOGIES AS A TRAINING
SYSTEM

It is also confirmed by the participants that the training technologies
are not in line with the current education system. The fact that the education
system contains technological developments and the lack of materials
and resources required for its implementation within this system, the lack
of technological infrastructure and the lack of continuing education in the
use of technology cause problems in terms of both teachers and
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administrators. O5 clearly states that this is what school administrators
are experiencing in this regard:

Our school has a very old education system. Although we do not
follow innovations constantly, we cannot catch up with the speed of
technology even though we cannot catch up anymore and try to reflect
our innovative thinking concept to our students. We use the necessary
education and training technologies in the training program we have
implemented, but now we have begun to experience problems in our in-
house systems. These problems are due to the inadequate technological
structure. Our students sometimes get extra project requests and want to
make their projects through technological resources, but we cannot help
them because we do not have enough technical equipment. At the same
time, teachers, students and administrators are required to follow these
technological developments with adequate and non-permanent training.
This is utterly impossible. First, I have to be educated so that I can learn
how to use that technology and then make it more comfortable to follow
and contribute to the development (O5).

School administrators differ in their ideas about the use of
educational technologies in the teaching process. O6 thinks that education
or information technology is compatible with the current education system
as well as technological tools (such as smart boards and tablets) that will
be used will contribute to the teaching process. The result of this idea is
that the technological infrastructure used is sufficient for the use of
technology in terms of its own institution. However, O9 has different
opinions on the usability and usefulness of the technology to be used in
this respect. These views are explained as follows:

I have doubts about the availability of the technological tool to be
used. The infrastructure used in our school does not even allow us to
complete our tasks related to base units. In this sense, the utility of
educational technology differs from institution to institution. I would like
to say that the use of the provided technological resources for our
institution is benefiting us in the process of education and it increases our
problems. We have teachers who want to use them, but at the point of use,
problem life delays and even complicates our teachers’in-class activities
(09).

Another issue that needs to be discussed is that education technology
cannot take the place of the teacher. The same thought is common among
all participants when it is thought that the learning environment and the
educational period are an interactive environment. They simply agree that
an environment where technology is used is not possible. It is emphasized
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that teachers are teachers who use educational technologies and can lead
students in this issue. Participants’ views on this issue are as follows:

It would be utopian to think of replacing the teacher in the short
term. In today s conditions, human and human relationships are still very
important. This is so for the time being that it is impossible for human
relations to be in the foreground and to be a model for the child in search
of a role model (02).

In education, you can make up for everything with a different
material, book, school building, without technological tools, but you
cannot teach without a teacher. The teacher is not only a teaching figure
but an indispensable person who gives emotional development, touches
the hearts, tells the truth by false facial expressions, gaze, body movements
(03).

PARTICIPANTS VIEWS ON TECHNOLOGY ACCEPTANCE
STATUS

Though the views of teachers and school administrators who have
assumed the role of technology leadership in the educational process are
positive, the acceptance of technology differs. While 60% of the
participants agree and actively use technology in the educational process,
10% think skeptical that technology use will be an obstacle to the teaching
environment. Participants with these views express their thoughts as
follows:

We cannot ignore the benefits of using technology in the training
process. For example, when describing a topic, supporting it with visual
and auditory materials will attract more children’s attention and enhance
the mental reminder. Or it will help to save money as soon as a geometric
figure is drawn directly to the table for a few minutes (O3).

The use of technology as part of our life, as well as in the educational
process, increases both material diversity and quality of instruction. It
offers students the opportunity to learn from different paths. For example,
using simulations, goals in science courses can be reached. Thus, students
become involved in learning by living (O7).

When technology is used efficiently, the contribution of education
and the positive effect on learning cannot be rejected. However, it is
impossible to do all the training through a computer at the desk. This will
reduce the relationship between the child and the teacher and cause the
bonds to break after a while (09).

School administrators who accept the idea of developing and
disseminating the innovations that are at the core of the Technology
Adoption Model defend the idea of making this dissemination planned
and easy to implement. Rapid changes will lead to problems in student

105



TRAKIA UNIVERSITY - STARA ZAGORA

learning methods, and due to the rapid changes, that are taking place,
both teachers and school administrators will have a continuous education
barrier for technology that is one of the weaknesses of technology use.
Participants’ thoughts on this issue are as follows:

The dissemination of innovations contributes to the education
process. This spread will be even more beneficial if it is a sedentary,
improved and more stable project, rather than a sudden and rapid one.
Otherwise, superficial innovations will provide a profound change. In
the same way, it is possible to evaluate the contribution of governance
from this point of view (O1).

The spread of innovations undoubtedly increases the acceptance
limit. As the education and training process takes place in the school, the
use of technology must be realized in the school. Students should benefit
from technology by learning the benefits and harms together in an audited
environment (O2).

The majority of school administrators in the working group are
expected to use the educational technology to increase productivity. There
are views that educational technologies will be efficient when technology
adoption is used correctly and on a planned basis, including school
administrators who are skeptical. In institutions with good physical
conditions, the use of technology is beneficial in the teaching process if
there are no problems, and the innovations are successful in transferring
learning groups. The opinions of O7 in this regard are as follows:

For me, the use of educational technology is to increase productivity.
Many of the individuals in today s educational process already recognize
innovations that exist. We aim to train more qualified, more advanced
people. Recognition of innovations is the work of advertisers and profit-
making firms (O7).

OPINIONS ABOUT TECHNOLOGY USE AND
PARTICIPANTS’ IMMEDIATE IMPACT OF TECHNOLOGY
ACCEPTANCE

It is acknowledged by school administrators that the period called
digital age or technology is effective in every area. The effects of this
development on school management are also acknowledged by the
administrators. Since the innovations in the teaching stage are first
transferred to the learners by the teachers, the managers influence not the
teaching but the administration. However, these effects differ among
participant school administrators. Some managers have expressed their
views in terms of differences in their responsibilities, but some managers
report opinions in terms of learners, teachers and parents. Working group
school administrators’ opinions are as follows:
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The presence of technology in school management strengthens the
manager'’s hand. To do things fast is to allow the manager to think and
work more to develop the education and training process. More time means
better management (O1).

The use of technology in school management indicates that the
institution is a school that benefits from the evolving technologies of the
times, in line with the times. The unused school is perceived as an
ineffective school that does not develop in the parents and does not follow
new developments in education (O3).

I have increased my responsibilities in the management process.
This is because the administrators in the circles have not been able to use
the technology well, and because of the faster work they will do, they
have also led to their success. If you cannot use the technology well as an
institution, you may overload your technologically good staff (O6).

When asked about their ideas about finding alternative ways to
problems they have experienced during the education process and the
school management process, the answers of the viewpoints show that the
viewpoints of technology identity skeptics are actually moving toward
attaining participatory identity. The use of existing technology within the
organization has led them to this path from time to time as well as
convenience to themselves. But the idea of finding a solution to the
disruptions to the general working group made the same deduction. School
administrators, solutions to the problems and inadequacies in the use of
technology have generally come back to the old traditional methods.
Opinions on this subject are as follows:

In these frequent hitches, I go back to the old ways and use the old
alternative ways. Because we have responsibilities that must be met both
against the employees who are in the school and those who work in the
upper office. These responsibilities can be fitted from time to time to the
technology barrier. In such situations, the way we always prefer is to go
back to traditional ways. For example, if we need to send a document
that needs to be prepared and then send it via e-mail, and we are having
trouble with the internet connection, we try to solve it by mail. While it is
a situation that can be solved faster by technology, we try to solve it even
if there is a long time when we do not have the technology (O9).

It is observed that the state of technology admissions of school
administrators will be influential on the future education and training
processes. This situation is to be made by the experts in the institution to
turn the positive direction of the managers. The views in this regard are as
follows:
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Undoubtedly, technology will be influential in the educational conditions
of future generations. There is no limit to mind and science. New
technologies will be discovered every day. They will also be used in the
education and training process. This will also contribute to the
development of the person, to the learning of the students. However, since
we can make the most of all these developments, we must keep in mind the
fact that we must not forget the pedagogical direction of education and
that we offer our students the universal ethics and moral codes of these
technologies (01).

Absolutely positive contributions will be made. However, as I have
said before, people should integrate with technologists rather than
technological institutions. Every institution must have a technological
development organization. Otherwise, the development of individuals
themselves will provide a permanent benefit to institutions and education
(03).

CONCLUSION AND RECOMMENDATIONS

The appearance of each field effect of the Technology Acceptance
Model showing an international development process also affects the field
of education. In this study, the effects of school administrators’ attitudes
towards technology adoption and their impact on managerial
responsibilities have been discussed. The fact that the education system
in our country is not suitable for the use of technology and the physical
conditions are not equal to all the schools prevents the use of technology
due to the reasons such as the reluctance of school administrators and
teachers for these reasons. The study group participating in the study is
not able to use educational technology or information technology
consciously and usefully because of lack of institutions and inadequate
technology education, although school administrators are approaching
openly the use of technology.

Considering that the difference of the current model with the
Technology Acceptance Model that emerged in 1986 is considered to be
the first factor in the expansion of the usage areas of technology, it is
expected that the education process will be improved both positively in
terms of school administrators and stronger and more powerful in the
next generation student - teacher - modernization.

Although it is stated that the application of TAM depends on the
physical conditions, although it varies according to the institutions, it also
belongs to school administrators to increase the use of existing facilities.
For this reason, the use of information technology in the education and
training process positively affects the ability to work more efficiently by

108



YEARBOOK of the FACULTY of EDUCATION - Volume XIV, 2017

increasing the productivity and the school administrators to move to
different branches in terms of their responsibilities.

Studies have been conducted to identify technology IDs, but the
results of the interviews show that school administrators need to improve
themselves in this regard by taking regular and systematic trainings on
technology use, education and technology, technology leadership. Adopting
an innovative system understanding of the Turkish education system should
ensure that these trainings are increased. In this case, both school
administrators, teachers and students will be able to recognize the
innovations through the use of technology and transfer them to other
generations.

RECOMMENDATIONS

The development of today’s technology age effectively and rapidly
all over the world has enabled the emergence of innovations in terms of
humanity. The spread of these innovations in every field is pointing to
great developments in terms of human history. Every new research made
is realized by the progress of each new invention, technology. Following
these developments, every innovation in the field of education needs to
be shared with school administrators first. Because the school
administrators are the people who will be able to change the educational
attitude of an institution. This is why school administrators need to be
informed about technology.

It is important for the school administrators to influence the
teachers who will convey this understanding to the students while they
form the institution education understanding. The reason why the use of
technology is not so widespread in today’s education system is the physical
conditions, but educating the managers primarily about the correction of
these conditions and the use of technology will also affect teachers and
students positively during the education and training period. Technology
leadership and technology adoption attitudes will not evolve in school
administrators unless school leaders know how and where existing
educational technologies will be used, and this will lead to serious problems
such as the inability to transfer innovations to future generations.

Regular, planned and conscious use of training technologies;
must be provided with continuous training. School administrators, teachers,
information technology teachers working in the institution and teachers
who are willing to be in the field of technology can participate in these
trainings and ensure that the age of technology is caught in the institution.

It is the duty of school administrators to follow developments
that bring out concepts such as Technology Acceptance M odel, technology
identity, and move them to the management stage of the school, which is
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a large organization. Because the school is being transported to future
generations as it is directed.
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HEBPO-MOTOPHUTE HE3PAJIOCTHU U BIUAHUETO
UM BbBPXY OBPA3OBATEJIHUTE YMEHUS HA AETETO

I'eprana ToxopoBa-Mapkosa, Mas BacuiieBa

NEURO — MOTOR IMMATURITIES AND THEIR EFFECT
ON CHILDREN’S EDUCATIONAL SKILLS

Gergana Todorova-Markova, Maia Vasileva

ABSTRACT:

The article discusses the impact of sensory motor development on
students’ academic achievements as well as the issue of neuro-motor
immaturities and their impact on the child’s educational skills.

Neuro-motor immaturity due to improper sensory-motor integration
is reported to have a negative impact on the child’s educational skills.
Sensory-motor integration assists the cognitive functioning of the child
and allows for better adaptability - social, emotional, intellectual and
physical.

Key words: neuro-motor immaturities, academic achievements,
sensory-motor integration

BbBenenue

3amo HAKOMW JeIa ce pa3BUBAT M ydaT 0e3 OYeBHJICH MpooieM, a
Ipyru ca 0OaBHU M HE C€ CIPABIT C YYEHETO TaKa, KAKTO TEXHUTE
BPBCTHULIU?

[IpoGnembT, aKko HsIMa Apyra ompeaeiieHa MPUYHHA, € BBHB
(GYHKUMOHUPAHETO Ha HepBHaTa cucteMa. CeH30pHO-MOTOpHAaTa paboTa
C Jlerata BeiHara cieji pakIaHeTO, CTUMYIIAPA Ch3/IaBaHETO HAa HEBPOHHU
BPB3KHM Ha HUBO MO3BYCH CTBOJI U MAJITBK MO3BK, KOE€TO BOJU 10 Ch3PABAHC
Ha neHTpanHara HepBHa cucrtema (IIHC) u no monarane Ha cTaOWIHH
OCHOBH 3a aKaJIeMUYHU MOCTIKeHHs. [lomara u 3a mpeoonsiBaHe Ha
npoOjaeMu MpHU XpaHEHETO, YETeHe, BU3yajau3alus, (uHa MOTOpHKA,
OanaHc, ciryxoBa ImpepaboTKa, yMEHHsI 3a IO CIIEA0BATETHOCT M CEH30pHA
HHTCrpanusa, KOUTO YECTO 320aBAT HCBPOJOTMYHOTO PAa3BUTHUC U
caboTUpaT ICUXO0EMOIMOHATHOTO H3PACTBAaHE, YCIIEBAEMOCTTA Ha JIETETO
B JIETCKaTa rpaJiuHa, yYIWIMLIETO U B )KUBOTa Kato 1su1o. HeoOxoaum e
HOB, Pa3JIMYCH MOJXO/ Ha yUCHE, Ha 331aBaHe HA YUeOHO ChAbPIKAHHUE U
IUTAHUpaHe Ha 3aHATHATAa. HeoOXommmo e 1a BhBEIEM YUEHETO upe3
OIINTA, IIPEe3 NPEKUBIBAHETO.
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Juckycus:

CEH30PHO - MOTOPHA UHTEI' PALIUSA

CenzopHOMOTOpHATa cucTeMa 00XBalla BCMYKH CEH30pHU, MOTOPHU
U LIEHTPaJHU KOMIIOHEHTH 3a MHTerpauus u oOpaboTKa, CBbpP3aHU C
MOJIbp’)KaHe Ha ChbBMECTHA XOMEOCTa3a 10 BpeME Ha TEJIECHUTE
NBUKEHUS (PyHKIMOHAIHA cTaBHA cTa0MIHOCT). CEeH30pPHOMOTOPHUTE
YMEHHS BKJIIOYBAT Mpolieca Ha MOJyYaBaHEe Ha CEH30PHU ChOOILEHUS U
MpeIU3BUKBaHE Ha peakuus. Ype3 CeTUBHUTE CU CUCTEMH (BU3HUS, CIIYX,
MHpHUC, BKYC, TONUpP, BecTUOyIap U MPONPUOLENIHNS), TOJydyaBaMe
ceH3opHa nHpOpMaIMs OT HAIIUTE TeJla U OKoJIHATa cpema. ToBa e
Bpb3KaTa MeX/1y CEH30pHaTa cucTeMa (HEpBUTE) U IBUraTeIHaTa CcTeMa
(MyCKynuTE), KaKTO Y IMPOIIECa, Upe3 KOUTO T€3H JIBE CUCTEMHU (CEH30pHU
1 MOTOPHM) KOMYHUKHPAT U c€ KoopauHupar enHa ¢ apyra (Williams, J.
& Holley. P.A., 2013).

[Toutu BcsKO ycellaHe ce cily4yBa B KOHTEKCTa Ha HSIKAKBO
nsuxenue. Hanpumep, Hue 0OMKHOBEHO OOpaBUM C JaJI€H MPEIMET, 3a
Jla yCTaHOBUM HeroBarta gopma u Matepuai. [lo3HaBaHeTo Ha HaIIHUTe
NBUXKEHUSI € OT pellaBallo0 3HAayeHHE 3a TOBa ThJIKyBaHE Ha
CcOMaToceH30pHU curHaiu. [1o chlus HaYMH BU3yalTHUTE CUTHAJIM TPsOBa
Jla c€ MHTEPIIPETUPAT U BbB Bpb3Ka C TEKYIIIOTO IOJIO’KEHUE Ha IV1aBaTa v
ounTe. CIlyXOBUTE CUTHAIU TPSOBA CHIIIO TaKa J1a C€ ThIKYBAaT BbB BPb3Ka
C IIOJIOKEHHUETO Ha IJ1aBara 1 ymure. Jlopu Mupu3Mara u BKyca BKIFOYBaT
MOTOPHU KOMIIOHEHTH (MPUAOOUTH Ype3 aKTUBHO IMOMHUPHUCBAHE U
TTHBYCHE).

OO0paTHO, IPAKTUYECKU BCUYKHU JIBUTATEIIHU IOBECHUS CE€ BIUSAAT
OT CeH30pHHU curHaiu. ToBa e 0OueBUIHO 3a IEHCTBUSI, KOUTO CE CTapTUpaT
OT CEH30pHH CTUMYIU. HO nopu u 3a JeicTBUE, KOETO MPOU3JIHN3a OT
BBTPEILEH CUrHAJl, €PEKTUBHOTO JABUTaTENIHO [IJIaHUPAHE U3UCKBA TOYHA
uHpopmanug 3a cberostHueTo Ha Tsuioto (Williams, J., 2006/2007).

[To3unusra u cKOPOCTTa Ha NPUABUKBAHE HA TAJIOTO U BHHIIIHUTE
CUJIU BIMSACIIU BBPXY TSAJIOTO Ca BCE BAXHU NMPOMEHJIUBU NPU
IUTAHUPAHETO M U3I'BJIHEHUETO Ha €(EKTUBHU JIBUTATEJIHU JEUCTBHSL.
Te3u ymeHus npou3TUYAILK OT CEH30-MOTOPHATa MHTErpallys ce pa3BUBAT
U YCBBBPIIEHCTBAT Ipe3 MEpHUOJa Ha PAcTeX - OT paxIaHEeTo A0 7-
roJuilHa Bb3pacT. [Ipe3 Te3u roanHu 1eTeTo I1aBHo ycellla CTUMYIIUTE U
CJIeJ] TOBa JIBUXKHU TSJIOTO CH BbB Bpb3Ka € T€3U ycewanus. Pa3sutuero
My BbB BCHUKH JPYrd MCUXUYECKH U COLMATIHU (PYHKIIMM C€ OCHOBaBa
Ha Ta3u OCHOBA, @ UMEHHO BbpXY CEH30-MOTOpHATa UHTETPALIUSL.

B nporieca Ha pa3BuBaHe Ha CETUBHATa MOTOPHA UHTETPaLHs IETETO
I'bPBO C€ Y4U Ja C€ JBUXKU U CJI€] TOBA CE€ Y4H Ipe3 ABUKEeHHeTo. ToBa
BKJIIOYBA HENPEKbCHATO PAa3BUTHE HA CHOCOOHOCTTAa Ha JIETETO Ja

112



YEARBOOK of the FACULTY of EDUCATION - Volume XIV, 2017

M3I0J13BA TSUIOTO CH TIPE3 [eJICHaCOYEHO JBIKeHHE. Upe3 ToBa IBMKEHHE,
JETeTO HaydaBa IoBeye 3a cede CH, JOKaTO M3CIIEBA CPeaTa OKOJIO HETO

[IponiecsT ce CbCTOM OT TPH YACTH:

1. CeTHBHHAT OpraH NoOJIy4aBa CTUMYIL.

2. HepBuTe npenacsat nHGOpManusaTa KbM MO3bKa, KbIETO ChIIIATa
C€ MHTEPIIPETHPA.

3. Cnen ToBa MO3BKBT OITPEAEIIS KOSl PEaKIus /1a HalpaBH U TpeaBa
WHCTPYKIIMUTE CH KbM CHOTBETHATa I'pyla MYCKYIHHU BIIAKHA, KOUTO
M3BBPIIBAT CaMaTa PEaKIysl.

Te3u nBe cuctemMu pabOTAT 3a€MHO M aKO M3MPANIAHUTE HEPBHU
UMIYJICH ca MpoOIeMaTHYHH, MO3BKBT HSIMA J1a TIOJTYYH ChOOIIEHUETO, a
aKo ce MPEeKbCBa MMIYJICA B MOTOPHHUTE HEPBH, MYCKYIHTE HIMa Ja
MOJTyYaT SICHO TIOCTIAaHKE M HsIMa JIa MOTarT Jia AaiatT MPaBHIIHUS OTTOBOP.

AxaZIeMUYHUTE CTIOCOOHOCTH, TIOBEIEHUETO M €MOIIMOHATHOTO
pa3BUTHE, TOYMBAT BbPXY ITIHATA MHTErPAIHsI HAa TE3U JIBE CHCTEMHU.
Ta3u uHTETpanys ce CiiydBa MO0 BpeMe Ha Ch3PSBAHETO U € BCHIIHOCT
CEH30PHO MOTOPHA HHTETPALHUSL.

Bb3JAEUCTBHUE HA CEH30PHO-MOTOPHOTO
PABBUTHUE BbPXY AKAJEMHUYHOTO INOCTUXXEHHUE

Te3u ymMeHus 1 peza, o KOUTo ca pa3paboTeHu, Morar 1a ObJ1aT OT
pemaBamo 3HaYeHHE 3a YUYCHETO Ha JeTeTo. TakuBa Hema KaTo
paBHOBECHE, JISIBO / JSICHO OCh3HAaBaHE, 3HAHHE KBJC € TAJIOTO UM B
MPOCTPAHCTBOTO W T.H. MOTAT JIa 3aCE€rHaT CIOCOOHOCTTA Ha JIETETO Ja
CeIly HEMOBM)KHO B Yac | J1a Ce ChbCPEOTOUH, Ja CIIeIBA HHCTPYKIIUUTE
Ha yYuTeNs WK Ja ce IBWXKHU e(heKTHUBHO, Oe3 1a ce Tyou, 1a maja, 1a ce
pasceliBa, 1a ce 0ObpKBa U T.H.

CpI1o Taka, CaMOUyBCTBUETO, KOETO MJIBA OT KOHTPOJIA HAJ[ TSIOTO
MYy, III€ MY ITO3BOJIA JIa C€ IBMYKU CBOOOJTHO M J1a M3CIIEBa CBETa HAOKOIIO
M0-3a,1bJI00YEHO. TOBa OITBIIHUTEIHO JIBUKECHHUE 1€ OTBOPH YMa MY 32
MOBeUE YUSHE U IIIe MMO00pH HeroBaTa JMYHOCT U HHTEJIEKT.

Ot apyra cTpaHa, eHa He3psAIa CEH30PHO-MOTOPHA CHCTEMA UMa
MIPOTHUBOTIONIONKEH €()EKT BbPXY aKaJIEMHIHUTE ISHHOCTH Ha JIETETO, KAKTO
U BbpXy HeroBure ‘“‘¢uHU aBurareaHu ymenus . Heunrerpupanara
cUCTeMa ce pa3lo3HaBa Hail-4ecTo KaTo JucrpaguyueH, HeYeTIUB [OYEpK,
HapyLIeHO paBHOBECHE HU/MJIM HECHOCOOHOCT JETEeTO Jna Ceau
HETOBIKHO. JlopH ¢ oMo UMa cirydad B KOMTO JIETETO HE MOXKE Ja
J0pa3BUe MOTOPHOTO CH TPEACTaBsSHE 0 HUBO, CPABHHMO C TOBa Ha
HETOBUTE BPBCTHUIU. CBHINO Taka MPH CEH30PHO-MOTOPHHU HE3PSIIOCTH
ce 3a0ems13Ba, 4e IETETO ce HY)KIae OT MO-IbJIT0 BpeMe 3a 3aBbPIIBAHE
Ha MMCMeHa paborTa.
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JIOITBITHUTEITHOTO BpeMe, HEOOX0IMMO 3a U3ITBIHCHUE Ha 3aJa9UTe,
MOJXKEe Ja MPEIU3BUKa KPUTHKA, KOSATO € HEOCHOBATEIHA, aKO YUUTEIIST
WJTU POAMTEIIAT HE Ca 3all03HaTH ¢ mpolbiiemMa Ha aeteto. Kputukara ninm
HachpuyaBaHETO Ha JIETETO Ja paboTH MO-0bP30 WM MO-CTAPATEIIHO, BOJIU
70 €eMOIIMOHAIIHUA MpoOieMH - Jiolo camouyBcTBue. Taka ce no0aBs
€MOIIMOHAICH KOMITOHEHT KbM IPOOIeMa, KOMTO MOJKE J1a ITOBJIHSIC BEPXY
Pa3BUTHETO HA aJICKBATHH COIMATTHH YMCHHUS.

CUMIITOMMU 3A HE3PAJA CEH30PHO-MOTOPHA
NHTEI'PALIUSA

HaGnronaBanu moBeneHus, KOUTO TPsSOBa Aa MpEayNpekaaBar 3a
HaJUYUETO Ha TIPOOIIeM:

- 30sirBa mucane Ha 3a/1a4ud WK MUCMEHHU padoTH;

- TpymHOCT TpH KOOPAWHAIUS HA PBIETe, TPYAHOCT MIPH YIAPSHE
Ha TOIIKA, KOTIMPaHe OT JIbCKa,

- TpoMaBOCT, XHUIIOTOHUS, TPYAHOCTH NPHU OsraHe, N30srBaHe Ha
CIIOPT, HEBB3MOXKHOCT JIa CE/IN/CTON HETIOABHKHO;

- ma 3aTpynHeHus ¢ HaCOYEHOCTTa, 0ObPKBA C€ HASICHO M HAJISIBO
U T.H.;

- ma TpymHOCTH 12 ce o0rede, He 3Hae KOs Jpexa Ja o0ede mbpBo,
0aBHu ce;

- He e pa3BwI JOMHHHAHTEH KpaK-pPbKa-0KO-yXo ;

- ma 3aTpyaHeHHs NMpHU NPECUYAHETO Ha CpeIHa-TpeaHa-
BEPTHKAJIHA JIMHUS HA TSIIOTO;

- TpynHOCT 1pu 6anaHcupaHe, MoACKavYaHe WA U3IPABSHE Ha SIUH
Kpak.

Kakro npu Bcnuku yMCTBEHHU yBpexkaaHus, KkonkoTo mo-paHo e
UICHTH(HUIMPAH MPOOJIEMAbT ChbC CEH30PHO-MOTOpPHATA UHTETPAIUS |
3armoyBa paboTa ¢ Hesl, TOJIKOBa MO-A00bp U IBITOCPOUCH € PE3YATaThT.
B npenyanmiHa B3pacT - OT paXkIaHETO JI0 5-Ta roJJMHA HHTCPBEHIIAATA
Y / WJIM TIPEBEHITUATA TPSAOBA J]a CE ChCTOST OT YIPAKHEHUS HA OTKPHUTO,
KaTo XOJIcHE, OsiraHe, CKavaHe, JIFoJIeeHe U IPYTH JCHHOCTH, TTOAXO AN
3a Bb3pacTTa.

KAKBO CE CJIYYBA B IbPBUTE TPU I'OJAWHU B
MO3BKA HA JETETO?

Opra"nu3anusiTa Ha MO3bKa Ha JIETeTO ce BJUsie OT PaHHUTe
NpeKUBSIBAHMS.

[Ipe3 mbpBHUTE TPH TOUHN MO3BKBT Ha JICTETO Ch3/IaBa JI0 JIBA IIBTH
MOBEYE CMHATICH, OTKOJIKOTO B 3psijia Bb3PACT.

Mexay 3a4aTHETO W TpeTara ToJWHA, MO3BKBHT Ha JICTETO
MPEeTHPISBA BHYIIMTEIHA MpoMsiHa. [Ipu pakiaHeTo BeYe MMa BCHYKH
HEBPOHHM, KOMTO HSKOTA II[e UMa. Bpb3KKUTE MEX Ty HEBPOHHUTE CE€ YIBOSBAT
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10 KOJIMYECTBO IPe3 ITbpPBaTa roinHa, a Ha 3-TOIUIITHA BH3PACT JOCTUTAT
80% ot ToBa Ha BB3pacTHHs (Gilmore JH, Lin W, Prasatwa MW, et al.,
2007; Owakowski RS, 2006; Farroni T, Massaccesi S, Menon E, et al,
2007). Orie mo-BakHO €, Y€ CHHAIICUTE Ce JOPMHUPAT IIO-CKOPOCTHO TPe3
T€3W TOIMHHU, OTKOJIKOTO IO BCSKO APYro BpeMe. BCHIHOCT, MO3BKBT
Ch3llaBa MHOTO TIOBEYE OT TAX, OTKOJKOTO MMa HYXKIa: Ha JIB€ WU TPH
TOJIMHU, MO3BKBT UMa JI0 JIBa ITHTH MTOBEYE CHHAIICH, OTKOJIKOTO IIIe UMa
B 3psuia Bh3pacT (dur. 1). Te3u u3nmumrsiiv ce mpemMaxBar MOCTEIICHHO
npe3 JIETCTBOTO M FOHOMIECTBOTO, MPOIIEC, KOWTO TIOHSAKOTA C€ Hapuda
,okactpsiae* (Huttenlocher P. Neural Plasticity, 2002).

@®ur. 1 'bcTOTA HA CHHATICUTE MPeE3 BPeMeTO

L}‘ (il l’iﬂ

Newborn 1Month 9 Months 2 Years Adult

HN3trounuk: Anantupano B Corel, JL. CiienpoansiHoTo pa3Burue
HA 4YoBelIKaTa nepedpanna kopa. Keiimopumk, MA, U3narencTBo
Ha YHUBepcuTteTa B Xapsapa, 1975.

Opranuzanusita Ha AETCKHUS MO3BK € MOBIUSHA OT MbPBUTE
MIPEKUBSBAHMUS.

3a1110 MO3BKbT Jja Ch3/1aBa IOBEYE CHHAIICH, OTKOJIKOTO C€ HY)K/ae,
caMo 3a Ja U3XBBPIU U3JIHUIIHUTE MTO-KbCHO? OTroBOPHT c€ Kpue BbB
B3aUMOJICHCTBHUETO HA TEHETUIHUTE U COLMAITHUTE (JaKTOPH B PA3BUTHUETO
Ha MO3bKa.

PanHuTe eTanu Ha pa3BUTHE Ca CHJIHO 3aCETHATH OT TEHETUYHUTE
(baxropu; HanpUMep, FTeHUTE HACOYBAT HOBOOOPa3yBaHUTE HEBPOHH KbM
MIPaBUIIHOTO UM MECTOIOJIO0KEHHE B MO3bKa U UTPAsIT POJIs B HAYMHA, 10
koiiTo Te B3ammojeictBar (Rutter M., 2002; Skaliora 1., 2002). Ho
BBIIPEKH Y€ OpPraHu3upaT OCHOBHOTO OKaOesiBAaHE HA MO3bKa, FTEHUTE HE
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npoekrtupaTr Mo3bka u3isio (Kagan J, Herschkowitz N, Herschkowitz
E., 2005; Elman JL, Bates EA, Johnson MH, et al., 1996).

BwMmecTo TOBa, reHHUTE TTO3BOJISIBAT HA MO3BKA J1a C€ YCHBHPIIEHCTBA
CHOpe]l MPUTOKAa OT CUTHAIHM, KOUTO IMOJy4aBa OT OKOJHATa Cpeja.
CermBara Ha IeTETO TOKJIAIBAT HA MO3bKa 3a Cpe/iaTa v PEKUBIBAHUSATA,
a Te3W CHTHAJIHM CTHUMYIUpPAT HEpPBHATAa aKTUBHOCT. PeueBuTe 3ByIH,
HarpuMep, CTUMYIIMPAT aKTUBHOCTTA B CBbP3aHHUTE C €3MKa 00JIacTH Ha
MO3bKa. AKO C€ YBEIMYU KOJIMYECTBOTO CETHMBEH MPHUTOK (aKO ce Uye
MOBEYE pey), CUHAICUTE MEXJy HEBPOHUTE B Ta3H 00JacT Iie Obaar
aKTHBHPAHH MTO-YECTO.

[ToBTOpHOTO M3MON3BaHE yKpenBa cuHanca. CHHAINCUTE, KOUTO
PAAKO ce M3I0JI3BaT, OcTaBaT cjladu U € MO-BEepOsITHO Aa Obaar
SIIMMUHHAPAHU B ITpoLieca Ha mopsi3Bane. Cuiara Ha CHHArca JOPUHACS
3a CBbP3BaHETO U €(PHKACHOCTTA Ha MPEXKHTE, KOUTO MOUTBPIKAT YIEHETO,
nameTTa M JpyruTe mnosHaBareiaHu criocooHoctu (Johnston MV, Ishida
A, Ishida WN, et al., 2009; Mangina CA, Sokolov EN, 2006 ).
CrnenoBaTeTHO ONUTA HA JIETETO HE CaMO OTIpeNelts KakBa HH(POpMAIIHS
BJIM3a B MO3bKa MY, HO W BJIHs€ BBPXY TOBa KaK MO3BKBT 00pabOTBa
uHpopManusTa.

IenuTe ocurypsiBaT mjaH 3a MO3bKa, HO eNUITeHeTHKATAa
(oKxoJIHATA cpela U ONUTA HA €TETO0) H3BBPIIBA CTPOUTEICTBOTO.

W3muirbKbT OT CHHAICH, TPOAYIMPAH OT JETCKUS MO3BK Tpe3
IBPBUTE TPH FOJMHU, TIPABU MO3bKa 0COOCHO OT3MBUYUB KbM BHHIITHUTE
ctumynu. [Ipe3 To3u mepuoa MO3bKBT MOXKE Ja “ylOBH~ OIUTA IO-
€(EKTHBHO, OTKOJIKOTO MO-KbCHO, KOTATO OKAaCTPSHETO HA CHHATICHTE € B
xo[1 (Huttenlocher P., 2002). CiocoOHOCTTa Ha MO3bKa J]a ce caMo0popmst
- HapeyeHa ,IUTACTUYHOCT - TIO3BOJISIBA HA XOpaTa Jia Ce aJlalTupar mo-
e(EeKTHUBHO M MO-ObP30 OTKOJKOTO IIISIXME Ja MOXKEM aKO caMO T€HUTE
ompesensixa HallleTo HeBpOHHO ,0kabemnsBane‘ (Pascual-Leone A, Amedi
A, Fregni F, et al., 2005). IIpouechT Ha cuHTE3UpaHe U MOJPsI3BaHE HA
HEBPOHHU BPB3KH, Jajed HE € Pa3TOUYUTEIIHO, BCHIIHOCT € e(heKTHBEH
HAYMH 332 TOCTUTaHE Ha ONTHMAJHO Pa3BUTHE HA MO3bKA.

Ot pa:knaHeTo 10 TpeTara roquHa: ETanu B paHHOTO pa3BUTHE
Ha MO3bKa

II'bPBATA I'OIMHA

3a0eseKUTeIHUTE CIIOCOOHOCTH Ha HOBOPOJEHUTE MOJ4YepTaBar
oOxBaTa Ha MPEHATAJTHO Pa3BUTHE HA MO3bKa MpEau pa)kAaHETO.
HoBoponenute morar ga pa3no3HaBaT YOBEHIKUTE JIMIA, KOUTO
MPEIIOYUTAT TPE JPYyrd MPEeIMeTH, W JOPH MOTAT Jia pa3rpaHuyar
MIACTIIMBHTE OT THKHU H3pakeHus1. [Ipy pakjaHeTo eTero mo3Hasa riaca
Ha MaliKa CH U € B ChCTOSTHHE J]a Pa3l03Hae 3Byl OT HCTOPUUTE, KOUTO
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MaiiKara € yesa, JJ0Kato To € 6uso B yrpobara u (Dehaene-Lambertz G,
Montavont A, Jobert A, et al., 2009; Farroni T, Massaccesi S, Menon E, et
al., 2007 ).

MO3BKBT NMPOIBIDKABA JIa CE Pa3BHBA C HEBEPOSITHA CKOPOCT Ipe3
IbpBaTa ToAMHA. MalIKHSIT MO3BK C€ YTPOsIBa IO pa3Mep, IBUTATCITHUTE
YMEHHS C€ Pa3BUBAT OYPHO, ITbPBOHAYAIHO CIIA00TO M OT'PaHIYCHO 3pCHHE
Ha 0ebeTo ce pa3BuBa /10 MBIHO OMHOKYIsApHO BuxkAaHe (Herschkowitz
N., 2000; Knickmeyer RC, Gouttard S, Kang C, et al., 2008).

Cnen oxoJio Tpu Mecera crocoOHOCTTa Ha JIETETO Jla pa3lo3HaBa
ce MoJo0psBa IPACTUIHO; TOBA CHBIAJA ChC 3HAYUTEIHHUS PACTEK Ha
XUIIOKaMITyca, JIMMOUYHATa CTPYKTypa, CBhp3aHa C MmaMerTa 3a
pasno3HaBaHe. E3MKOBUTE HEBPOHHU CTPYKTYPH B USITHHSI M CIICTIOOYHHS
JSUT ce YKpeNBar Mpe3 ITbpBaTa rofHa, CUITHO ITOBJIMSIHH OT €3HKa, KOWTO
nerero uyBa. [Ipe3 mbppBUTE HAKOJIKO Mecera 6e0e B aHTIIOTOBOPSIIL IOM
MOXe J1a pa3nudu 3BynuTe Ha uyxja e3uk (Imada T, Zhang Y, Cheour M,
et al., 2006; Kuhl PK., 2000).

BTOPATA I'OJIMHA

Haii-npamaTuyHuTE MPOMEHH B Ta3W TOJIMHA BKIIIOUBAT €3UKOBUTE
o0acT Ha MO3bKa, KOUTO Pa3BHBAT ITOBEYEC CHHAIICH M CTABaT BCE TI0-
B3aMMOCBBp3aHU. Te3HW MPOMEHH ChOTBETCTBAT HA BHE3AITHHS CKOK B
€3MKOBUTE CIIOCOOHOCTH Ha Jerara - MOHSKOTra Hapu4aH PEYHUK Ha
EKCIUTO3HSITa - KOWTO OOMKHOBEHO C€ CIIy4Ba Mpe3 To3H nepuoia. Yecto
peUHHKA Ha JCTETO MOXE Jia C€ Pa3BHE MEXIYy IbPBHS U BTOPHS MY
POXKIICH JICH.

[Ipe3 BTOpara rogMHa MMa 3HAYUTEITHO YBEIMYCHHE HA CKOPOCTTA
Ha MUCIMHH3AIMS Ha HEBPOHHUTE, KOSTO ITOMara Ha MO3bKa J1a U3IThJIHIBA
MO-CIIOKHU 3ajaur. Pa3BUBAT ce MO-BUCIIM KOTHHTHUBHU (PYHIIKUH,
HarnpuMep ce0e0Ch3HABAHETO - JICTETO BEYe OCh3HABA COOCTBCHHUTE CH
eMOIIMH U HaMmepeHus. Korarto BrKa OTPaXCHUETO CH B OIVIEAAJI0, TO
HAITBJTHO TIPU3HARBA, Y€ € HEroBoTo co0cTBeHO. CKOPO 3armoyBa Ja u3Ioii3Ba
COOCTBEHOTO CH HMME€E, KAaKTO M JIMYHU MECTOMMEHHUS KaTo “A3” Hu
“Mene”’(Kagan J, Herschkowitz N, Herschkowitz E. 2005; Herschkowitz
N., 2000).

TPETATA TOAUHA

CuHanTHYHAaTa I'ECTOTA OT HEBPOHHU CHHAIICH B TIpepOHTAITHATA
KOpa BEPOSTHO JOCTHTa CBOSI BpBX Mpe3 Tperara roauHa, 10 200% ot
HUBOTO Ha Bh3pactTa. [IpoabinkaBar qa ce ch3aaBar U yKpenBaT MPeKH
c Apyru o0OiiacTé B MO3bKa. B pesynrar Ha ToBa ce moaoOpsBaT u
KOHCOJIMAMPAT CIOKHH IMO3HABATEITHU crocoOHocTr. Ha To3m eram
HalpuMep Jerara Morar Mmo-ao0pe J1a M3MOoJI3BaT MHHAJIOTO, 3a Jia
TBJIKYBaT HACTOSIINTE ChOUTHA. Te ChIT0 MMAT MO-TOoJIsIMa KOTHUTHBHA
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I'bBKAaBOCT M MO-A00pO pa3bupaHe Ha MpUUMHATA U pe3yiTara Ha
neiictBusaTa cu (Kagan J, Herschkowitz N, Herschkowitz E., 2005; Bunge
SA, Zelazo PD, 2006).

Haii-pannuTte mocnaHus, KOUTO MO3BKBT MOJy4aBa, ©MaT BAKHO
BB3AcHcTBUE. PAaHHOTO pa3BUTHE HAa MO3bKa € B OCHOBAra Ha
aJaTUBHOCTTA U YCTOMYMBOCTTA HAa YOBEKA, HO TE3M Ka4eCTBa UBAT HA
omnpezeiieHa 1eHa. Thi KaTo ONUTHT UMA TAaKbB TOJISIM MOTEHUUAT J1a
MOBJIMsIC HAa PA3BUTHUETO HAa MO3BKa, JeIaTa ca 0COOCHO YSI3BUMHU KbM
MMOCTOSTHHU HETAaTUBHH BIMSIHUS Mpe3 To3u nepuoa. OT npyra crpana,
TE3W PaHHU TOJIMHU Ca MPO30PEI] Ha Bh3MOXKHOCT 33 POJUTEIIUTE, X0paTa,
KOUTO C€ TPHXAT 3a TAX U OONIHOCTUTE: TMOJOXKUTCITHUTE paHHU
MPEKUBABAHMS OKa3BaT OTPOMHO BJIMSIHUE BBPXY IIAHCOBETE HA Jerara
3a MOCTUTAHE Ha YCIeX U MIacTHe.

C u3pacTBaHETO HA MAJIKOTO JIETE € BAYXHO POJIUTEIUTE Aa CICISIT
KaK ¥ JJaJIi TO TIPEMHUHABA MPE3 MOCJIET0BATSITHUTE HEBPOJIOTHUHH €TaITN
OT Pa3BUTUETO, KOUTO TH MOATOTBAT 3a yueHe. EquH oT Te3u erarnu, KOuTo
JIETETO 3aroYyBa Jia pa3BMuBa MOYTH aBTOMAaTUYHO, € JIOMUHAHTHOCTTA Ha
PBKOCTTA, T.€. YCTAaHOBSBAHETO HAa JIOMHWHAHTHA PHbKa, HO HE CaMoO, a U
Kpak, yxo u oko. C Ipyru nymu - mpearnovynTaHara ynorpeda Ha pbka,
OKO, KpaK OT M3IISUIO €IHaTa CTpaHa Ha TAI0TO mpen Apyrata. Tpsosa ga
ca WIH OT U3IUIO JsICHATA MOJIOBUHA Ha TSUIOTO HUIA OT M3LISUIO JIsiBaTa.

[Ipu HaOnmxaBaHe Ha TpeTaTa TOAMHA, IETETO 3aM0YBa Jia MOKa3Ba
MIPU3HAIM HA TIPENOYNTaHEe Ha €HATa PhKa, Kpaka Ha/l APYrus, KOETO €
MOATOTOBKA 3a OBJA/sIBAaHE HA YMEHHUA 3a mucaHe u cnopt. Ho npenu u
110 BpeMe Meproia Ha YCTaHOBSABAHE HA JOMUHAHTHOCT Ha PHKOCTTA HA
JIETETO, Cce 3a0es13BaT HAKOJIKO APYTH €Tara Ha pa3BUTHE, KOUTO B KpaitHa
CMETKa MOJATOTBAT JICTETO 3a MICaHe, YeTeHe, pa3peliaBaHe Ha MpoOIeMH,
KPEaTUBHOCT, KpUTUYHO MUCJIEHE W Pa3ChXKIeHHE. burameparnama
(0O8ycmpanna) unmeepayus € €IuH OT TE3W BAXXHU €Talu Ha Pa3BUTHE,
KOMTO BBPBH 3a€/IHO C YCTAaHOBSBAHETO HA JIOMUHAHTHOCT.

Te3u eranu yecTo ce HapuyaT durameparHy nepuooy N BCEKH OT
TSAX IMOoMara 3a Ch3/JaBaHETO Ha MO-3JpaBa OCHOBA MPHU YUYCHETO H
Hay4aBaHETO Ha JETETO.

3AII0 E BA’KHA BUJIATEPAJIHATA/IBYCTPAHHATA
HUHTEI'PALIUA?

Baxxno e merara ja yCTaHOBST IOMHHAHTHA phKa-KpaK-yXo0-0KoO,
3a Ja ce MPEeAOTBPATAT 3aTPyIHCHHITA B YYEHETO, KOraTo TPBrHAT Ha
yunnuiie. [Ipomyckute B y4eHETO B TIOBEUETO CITydau C€ IbJDKAT Ha JIO0IIa
JBYCTpaHHA KOOPJAMHAIIMS U CMECEHa JOMHHAHTHOCT, KOETO MOXE Ja
MOTIPEYN Ha JAETETO Jia MPOCIHEeIsiBa C O4YM, Jla YeTe, CIyIIa U pa3doupa
e3uka (Ayres, A. J. ,1974).
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JABYCTPAHHA /BUJIATEPAJIHA UHTEI'PALIUSA

Karto ce mma mpenBua, 4e narepaaHOCTTa/IOMHHAHTHOCTTA €
TOCITOJICTBO HA €/IHaTa CTpaHa Ha TAJIOTO, HE TPsIOBa J1a ce 3a0pass U, ue
HHUE XOpara CMe JIByCTpaHHH/OWIaTepaiHu, 3al0T0 UMaMe JBE CTPaHH
Ha TSUTOTO. 3aTOBA CE HY)XK/IaeM OT JIBYCTPaHHH JACHHOCTH M JIBHYKCHHS 32
no-g00po oOydenue. J[BycTpaHHaTta MHTETpaIUs Ch3/1aBa Bb3MOKHOCT
JIETETO JIa U3I0JI3Ba JIBETE CTPAHM Ha TSUIOTO CH IO KOOPAMHUPAH HAYWH.
ToBa BKJIFOYBa pBIlE, OYH, JJIAHH, Kpaka, CThIIANA U pa30dupa ce MO3bK.
JlereTo TpsiOBa a pa3BHe JBYCTPaHHA KOOPIUHAIMS BB BCHUKH YaCTH
Ha TAJOTO, 3a Ja W3BBpPIIBA (UHHU JABUTATEIHU YMEHHUS, 00UIH
MOTOPHHU(JIBUTaTENIHN) 331a41, XOJIeHE, JOTHYECKO MUCIIEHE, U3ydaBaHe
U T.H., CIIUCBHKBT € ocTa IBIbT. [lopaam ToBa yecTo BUK1aMe ABETOIUIITHO
7eTe, KOeTO sJe C BETE CH PhIE €NHOBPEMEHHO, MUIIE C TacTel U B
JIBETE CH pBIle, OyTa TPUKOJIKA C JBAaTa Kpaka €IHOBPEMEHHO W M3Kaya
CThITANIA C J[BaTa KpaKa eTHOBPEMEHHO.

AKO NeTeTo MMa MPEenoCTaBEHU BB3MOXHOCTH Ja TPEKUBEE
CEH30PHM U JBUTATEJHU NPEXKUBSIBaHUS olle KaTo 6ede U TOKY-I10
MIPOXOIAIIO, MO3BKBT IIE C€ pa3BUBa HAATPAXK/IAIIO0, ITOCIEI0BATEITHO U
JByCTpaHHATa My WHTETPALUs IIe TPEeMUHaBA IJIaJIKO.

Cnen Te3m mepuo/u, KoraTo CTaBa Jyma 3a OTpeneieH! (QyHKITUH
W 3aJ1a4d, JIETETO IlIe MMa IIaHca Ja YCTaHOBU JIOMHHAHAHTHOCT HA
PBKOCTTA U MO3BKBT III€ 3aII0OYHE JIa CE€ CIICIHAIN3Upa B eIHaTa CTpaHa
Ha MO3bKa, KaTO M3I0J3Ba C MPEANOYATAHUE PHKa-KPAK-yX0-OKO CaMO
ot nsiBara NI ot nsicHara ctpana Ha Tsu10TO (Ayres, A. J., 1974).

JOMUHAHTHOCT

JIOMUHAHTHOCTTA TIPH JaTepaln3alnsaTa OMMcBa BakKHA MTPOMSHA
B MO3bKa Ha JIETETO, KOTaTo TO OCh3HABA JIBETE CTPAHU HA TSIIOTO CH U
HETOBUTE pa3iIMyus M NMPWIMKA. MO3BKBT 3al04Ba Ja pa3no3HaBa, 4ye
MOJKe OM eHaTa pbhKa WM €AMHUS Kpak € Mo-700bp MpHU ONpeaesieHH
yMeHus OT Jpyrus. B kpaiiHa cmeTka nerero mie ObAe NPUHYACHO Ja
n30epe TOMUHUPAI KpaK, OKO, YXO U PbKa 3a YUeHHUE, 32 MPEAIIOIUTaHE
OT €/IHa CTpaHa Ha TSJIOTO, 3a J]a C€ MPEeI0TBpaTh 0ObpKBaHE B MO3bKA.
Axo nereTto moka3Ba NMpHU3HAIM HAa CMECEHa JOMHWHAHTHOCT, TOBa IIe
ch3laie mpoodaeMu mpu yaeHeTo. Thil KaTo MO3BKBT € pa3zeiicH Ha JBeE
MOJIyKbJI0a (JSICHO U JISIBO), MOXE Jla ce OTOeNek,u, 4e JETeTO MOoJI3Ba
MOBeYE JSICHATA CTpaHa Ha MO3bKa, JIOKATO € TI0-MAaJIKO (TSI € TBOpYECKaTa)
M B TIOCIIEICTBUE TPEMHHAaBAa KbM HM3II0OJI3BaHE Ha JIsIBaTa CTpaHa Ha
MO3bKa CH, KOTaTo MOPACTHE, 32 J]a N3BBPIIIBA MT0-CI0KHU y4eOHH 3a1a91
(JtormYecko MUCIIEHE, YeTEeHE, TUCAHE).

119



TRAKIA UNIVERSITY - STARA ZAGORA

CMECEHA TOMHUHAHTHOCT

AKO neTeTo TmoKa3Ba NMpPHU3HAIM HAa CMECEHa JOMHHAHTHOCT,
0OMKHOBEHO M3I0JI3Ba B PEAyBaHE PhIIC, KPAaKa, OUX H YIIIH 32 PA3THIHH
3aJ1au¥l MITH TIPEBKITIOUBA MEXK Ty PA3TMIHU PBIIE, KpaKa U OYH 32 Pa3InIHU
neiiHocTH. Hammpumep, y4eHUKBT MOXKE J1a Ma JIOMHHHPAIIO JISTBO OKO,
HO JOMUHHpAIIA JICHA PbKa (TPOTHBOIIOI0KHA IOMHUHAHTHOCT).

MHor0 Jie1ia iMaT cMeceHa IOMUWHAHTHOCT M ITPUBUIHO HE TIOKa3BaT
MpHU3HALK Ha Y9eOHM MPEIU3BUKATEICTBA, HO 3a JIPYrd TOBAa MOXE 1A
ch3la/ie 0ObPKBaHE B MO3bKa, 110 C€ OTHACS JI0 CIOCOOHOCTUTE UM 3a
yuere. [IpuunHATE 337 Ta3w CUMITOMATHKA Ca, Y€ JITBOTO U JSICHOTO
MOJIYyKBJI00 Ha MO3bKa ChbXpaHSABAT pa3luvyHa HHPOpMANHSI U
cienosarenHo — ymenus (Blythe, G.S., 2002).

Hampumep, Bu3yanHa mHGOpManus HaBa 4pe3 JIIBOTO OKO U Ce
CBbXpaHsBa B AICHOTO MOJIYKBJI00, JOKATO IsUIaTa CIIyX0Ba WH(MOPMAITHS
UBa TIpe3 ASICHOTO YXO U C€ ChXPaHsBa B JSIBOTO TOJIYKBIOO Ha MO3BKA.

Tosa, koero TpsioBa na ce 3anurtame ¢ KAK nmereto moisyuaBa u
UHTepIIpeTHpa paznuyHa uadopmanus? Jlaau Te ca BU3yallHO yUEly WK
CIlyXOBO y4eniu? AKO € Bb3MOXXHO YCTAaHOBSBAaHETO HA JOMHHAHTHOCT
OT eJHaTa CTpaHa Ha TJIOTO TOBA e UM MOMOTHE Ja ChXPaHSBAT U
oJIyyaBar 1o-100pe nHpopMalus B KJ1acHaTa CTasl.

B cBos Tpyn “Peduiekcu, yuene u nosenenue’”’, Canu ['ogapna-bnaiir
(Blythe, G.S. “A Reflexes, Learning and the Behaviour”,Fern Ridge Press,
Eugene, Oregon 2002) nmocousa: “EdexTshT Ha cMeceHara JiarepajHOCT
MOXe J1a ObJle HEYCIEIHOTO MpaiiaHe Ha WHPoOpMaIus KbM Haii-
e(eKTHBHHS IIEHTHP HAa MO3bKa 32 CHOTBETHOTO CIIEHU(UIHO YMEHHE.
I[To To31 HaYMH TMOKE /1a Ce TIOSIBY ,,KOHKYPEHIIUS MEXTy /IBa IICHTBPA.
ToBa e karo ma mmam aBaMa mogbopa B MPEAHATA YacT Ha KoJara, u
JIBaMaTa MCKaT 1a moQupar eTHOBPEMEHHO, U ABaMaTa Jia Ce OTIMTBAT Jia
ca HaBUTaToOpu.”.

KPbCTOCAHA JIATEPAJIHOCT

Koraro nerero e Manko ¥ JOMHHUHAHTHOCTTA HE € YTBBPJIEHA BCE
OlIle, POJUTEHTE 3a0eIsA3BAT, Y€ TO HEITPEKbCHATO MPEMUHABA CPETHATA-
npenHa-BepTUKAJIHA JIMHUSA, 32 J1a TOCTUTHE HAKOHW mpeamer. To mie
M3I10JI3BA JIICHATA CH PhKa B JIIBaTa MOJIOBUHA/TIONE HA TSIIOTO U 00paTHO.
ToBa o3HauaBa, 4e ympakHSIBAa T€3W HEBPOHHU MBTEKH B MO3bBKa,
MIOJITOTBSIKH TSUTOTO M MO3bKa, 1a yCHBBPIICHCTBA ABUTATEITHATE YMEHUS
Y BUCIIHY MO3HABATEIHU JEMHOCTHU. TOBa € MpU3HaK, Y€ pa3BUBa CBOUTE
KPBCTOCHO-JIATEPAITHU MTPOIIECH, KOUTO CHIIO Ca BAXKHU 32 PA3BUTHETO
Ha JIByCTpaHHaTa KOOpAWHanus. ToBa 03HauaBa, Y€ JBETE CTPaHHU Ha
MO3bKa “TOBOPAT” MOMEXIY CH, T.€. IETETO € TOTOBO 32 aKaJeMUYHHU
3HaHUs AKO JIeTe ce 3aTpyIHsBa Jia IPEMUHABA Ta3H TelieCcHa ‘‘cpemHa
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JIMHUS —pa3/ieisila Ha JSBO U IICHO TAJIOTO U HE IPEMHUHE II'BJIHOLEHHO
npe3 nepuoja Ha KpbCcTOCaHa JATEPaJHOCT(ABYPBHKOCT), MOXKE Ja
HACTBIIAT 3aTPYAHEHUS Ha CIIyXOBH U BU3YyaJIHU CIIOCOOHOCTH 32 YUEHE B
knacHara cras(Blythe, G.S., 2002)

Hanpumep, ponutenure mie 3abenexar, ye Jeuara mMorar ja
3all0YHAT J1a Ce 3aTPYAHSBAT C IPOCTH 3aJ1a4u, KOUTO U3UCKBAT JIBYCTpaHHA
NEWHOCT, KaTo AbpKaHe Ha JINCTA Ha TETPaJIKaTa C JiiBaTa CU pbKa, JJI0Karo
MUIIAT Ha ApyraTa ¢ JsicHara pbka. JlereTo Moxe ChIIOo Ja MOKaxe
IpU3HAUM Ha HenoTucHar AcuMerpudHo-llInitHo-ToHnYeH mbpBUYEH
pedunexc (ALLITP), koliTo He MO3BOJIABA HA JETETO J]a [Ipeceye cpeHaTa
JIMHUSI IOpa/id HelpeKpaTeHara Bpbh3ka MeX/1y IBUKEHUATA [T1aBa U PbKa.

ABYCTPAHHU (BUJIATEPAJIHU) ETAIIN HA
HUHTETI'PALIUS

ToBa, KO€TO € HEBEpPOSATHO 3a JIByCTpaHHAaTa MHTErpamnus u
JOMHUHAHTHOCTTA €, Y€ JIBETE€ BbPBAT pPbKa 3a pbka. B pa3BuTuero Ha
JeTeTO Heromara JABYCTpaHHA MHTErpalus Hakpas IpeMUHaBa B
JOMHUHaHTHOCT. HanmpuMep, ManikoTo AeTe MOXe /1a 3all04HeE J1a OIIBETsIBa
C JIBETE CH pblIE, HO B KpailHa cMeTKa I1ie u3depe npearnoynuTata ascHa
WJIM JIiBA PbKa, 32 J]a OLBETH, Ja PUCYBA U Ja MHUIIE KaTo MOPaCcTHE.

Cnopen Kapon Kpanosun B “HecHMHXpOHU3UPAHOTO JETE Ce
3a0aBisiBa”, IByCTpaHHATA MHTETPAIHs CE pa3BUBa, JT0KATO O€0eTO pacTe
U Ce y4M Jia JABW)KHM KpalHHULKTE U Topca cH. JlokaTo ToBa ce ciydyBa,
MIOHSIKOTA IBUKEHUSATA Ca CAMETPUYHH, a TOHSKOTa ca B IPOTUBOTIONOKHI
[IOCOKH, a TIOHSIKOTa C€ KOOPAUHUPAT JBUKEHUITA MEXKYy KpailHUITUTE.
JIBycTpaHHaTa MHTErpalus ce u3BbpliBa Ha eranu. Koraro nereto ce
pa3BuBa, MOXKE Ja Ce€ MPOCJeIu KaK IMPEeMUHAaBa Mpe3 BCEKU eTall Ha
JIBYCTpaHHa UHTETpalysl B MOCIEI0BaTeNIEH Pel.

[lerTe eTama Ha nBycTpaHHara uHTerpanus ca: CumerpuyHa
JIByCTpaHHa MHTerpanus, PenunpodyHa ABycTpaHHa MHTErpamus,
AcumerpuyHa ABycTpaHHa UHTerpauus, [Ipecuuane Ha cpeHara JIMHUS
u JIByCTpaHHO pa3BUTHE HA aKaJAEMUUYHUTE YMEHHUSI.

CUMETPUYHA IBYCTPAHHA UHTEI'PALIUSA

Koraro nereto e B mporiec Ha pa3BuTre Ha CHMETpUYHA IBYCTpaHHA
MHTEerpanus, IBeTe CTpaHU Ha TSUIOTO ca OIVIEJAJIHU €1HA KbM Jpyra B
NBIKEHUSTA cU. Besika cTpaHa Ha TAJI0TO 1€ OTpa3siBa TOYHO JIBUYKEHUETO
WM JeMCTBUETO Ha JipyraTa 1o €1Ho u cbllo BpeMe. Hanpumep, gerero
MOJKE J1a IOJJHECE EAHOBPEMEHHO JIBETE PbLI€ KbM JIMLETO CH, Ja IIsICKa
C pPBLIETE CU 3a€[HO U J1a JIt0JIee JIBaTa CH Kpaka €IHOBPEMEHHO Halpe/-
Ha3aj. JlokaTto mopacTBar U cTaBaT M0-aKTUBHHM, CE BUYK/A KaK T€ 3a1l04YBaT
Jla U3I10J13BaT T€3U CBOU CUMETPUYHH JIBYCTPAHHU YMEHMUSI, IOKATO CKa4yaT
C BBbK€, M3M0JI3BAaT TOUMJIKA 33 TECTO, IPABST 3ACIIKH MOJICKOLH, ITyKaT
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CAllyHEHH MeXypueTa C JBETE€ CH PBLE M H3MO0J3BAT ONPEACICHU
MY3UKaJIHU MHCTPYMEHTH KaTo 3BbHYETa U OapabaHM C JIBETE pPbBIIETE
€IHOBPEMEHHO.

PEIIUITPOYHA JIBYCTPAHHA UHTEI'PALIUSA

B To3u eram eaHara crpaHa Ha TSUIOTO IpaBU TOYHO OOPAaTHOTO
JBWKEHUE WM JEHUCTBHE HA Jpyrara CTpaHa Ha Tsu10To. [Ibi3eneTo u
JIA3€HETO ca TOYHUTE MpUMeEpH 3a Ta3u (aza. 3aMaxBaHETO C €HA pbKa
Halnpen, JA0KaTo Apyrara ce mpoTsara Hasaj € Ipyr npumep. [dpyru
JNEMHOCTH, KOUTO BKJIIOYBAT PELIUIIPOYHA OM-JaTepaiu3alus B JAETETO,
MOJKE J1a BKJIIOYBA XOJI€HE, KaTepeHe Ha CTHJIOM, KapaHe Ha BEJIOCUIIE],
MpecKayaHe, gJama u miyBaHe. ToBa ca BCe pUTMUYHHU JACHHOCTH, KOUTO
CJIeJIBAaT PELUIIPOYHUTE MOJIEIN Ha IBUKCHHUE.

ACUMETPUYHA JIBYCTPAHHA UHTEI'PALIUS

ToBa e MHOTO BaXkHa M KpUTUYHA B pa3BUTHUETO (paza Ha IByCTpaHHA
MHTErpanus 3a Besko aere. [Ipu Hest Besika cTpaHa Ha TSUIOTO Ce€ HaydaBa
Jla U3IIBJIHABA pa3jvu4Ha U OTJAEIHA 3a/a4a, HO U JIBETE€ CTPAHM Ja CU
ChTPYIHUYAT 32 €1HA U chlla AedHOCT. Ha To31 eTan MO3bKBT TpsiOBa Aa
KOOpJAMHHUPA J1Ba IOTOKA Ha KBaM(uuupaHo Muciene. Tbil kKato geTeTo
pa3BHBa CBOSITAa ACHMETPUYHA JIByCTPaHHA UHTETPALUsl, TO 1€ 3all0YHE
Jla M3110J13Ba CBOUTE YMEHNS 32 OLIBETSABAHE BbPXY XapTHsl C €JHATa PbKa,
JOKaTO Apyrara JIbpXH CBIIHS JIACT; L€ M3II0JI3BaT HOXKUIM, 32 1A
M3pA3BAT, Ja pa3MaXkaT Macjo BbPXy Guius, ga pa30bpKBaT XpaHa B KyIa,
na oueprasar (GopMHu Cc IIaOJOHU M Ja HAaHWU3BaT MBHHCTA Ha BPBB.
JlomuHMpamara pbpKa Iie U3BbpLIBA OCHOBHATa 3ajaya, JOKaTo
HEJOMHUHUHATHATA I11€ CTaOUIn3upa IeHCTBUETO.

INPECUYAHE HA CPEJHA JIMHUSA

B npenuiinus eran MO3bKbT € IOCTUTHAI 1I€JITA 1a KOOPAUHHUPA U
JIBETE CTpaHU. A B Ta3u (pa3a mpecruyaHeTo Ha CpeHaTa JINHUS Beue € Ha
HUBO KpaitHuIuTe u cetusa. [loctura ce mpecuuane Ha oOpa3zHaTa npeaHa-
BEPTHUKAJIHA JINHUA Ha TSUI0TO, pa3JieNsiiia o BbB BCEKH €MH aCIleKT Ha
JBO-/1ACHO. TOBa € MOMEHTBT, ITPU KOHWTO BCSKO JIeTe TPsiOBa J1a 3all0uHe
Jla TyIIKa IPOABJDKATEIIHO BPEME TOIIKA, 1a pPUTa C JOMUHAHTEH KPAK B
KpBCTOCAH 3aX0Jl Ha JIBUXKEHHE, J]a B3€ME MOJIMB, C IIPEMUHABAaHE B
JPYyroTo IOJ€ Ha TSUIOTO, J1a YAPS Majlka TOIIKA C IMajka U Ja JOKOCBa
IIPBCTUTE HA CTHIIAJIATA C IPOTUBOIIOIOKHA PHKa.

ABYCTPAHHO PA3BBUTUE HA AKAAEMUWYHUTE
YMEHUSA

Ta3u ¢asza ce xapakTepuszupa ¢ KOHCOJHUJAUPAHE HA BCHUUKHU
JBIDKEHUS U MOCTIKEHUS OT MPEAUITHUTE (Pa3u W BKIIFOUBAHETO UM B
nercTBUe. AKaJeMUYHUTE YMEHUS pazuuTaT Ha 100pa JIByCTpaHHA
MHTErpanus ¥ yMEHUs 3a IpecuyaHe Ha TPUTE CPEIHU JIMHUU Ha TAIO0TO
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1 0coOEHO Ha MpeAHaTa BepTHKaiIHa. be3 cmocobHOcTTa Ja mpecuya
IUIABHO Ta3W JIMHUS, YUCHUKBT IIe ce OOpH C YETCHETO W IHUCAHETO.
Hanpumep, koraTo IeTeTo 4eTe, OuuTe TPSAOBA J1a CIeIBaT IUTABHO IISUTHS
pel Ha TEeKCTa MpeIn J1a IPEMUHAT KbM CIIeIBAIINs pell TeKCT. bes3 noope
pa3BUTH YMEHUS 32 IBYCTPAHHA HHTETPAIIHsI, OYUTE HA ICTETO IIIe CIICABAT
IIbPBUTEC HAKOJIIKO AYMHU, a CJICIA TOBa IIC CIIpaT U INPEMUIHAT C€JABa
3a20eJIe)KUMO TIPH JTIOCTUTAHE Ha MPETHATA BEPTUKATHA CPETHA JIUHUS HA
TSUTOTO W TIOCIIE 1II€ TTPOABIDKAT, 32 JIa 3aBBPIIBAT C PA3MIO03HABAHETO HA
OCTaHAJIMTE JyMH Ha TO3H pell. Ta3u naysza 03Ha4aBa, 4e IETETO HE MOXKe
WHCTUHKTUBHO Ja Mpecede cpenHara JIMHUs ¢ ounTte cu. [IposiBaBa ce
KaTo MpPEeMUTBaHE, NMPECKayaHe Ha OYHUTE, HEIJIABHO TPOCIC/ISIBaHE B
MIPOCTPAHCTBOTO W TIOCJICABAIIO IPEKbCBAaHE HA MUCHJITA U BHUMAHHETO.

Bceku Bup onBersiBaHe, NMMCaHe WIIM PUCYBaHE CHINO e Oble
3acerHar ako JABYyCTpaHHATa MHTETpalus € ciado pa3BuTa. AKO pbKaTa
HE MOKE€ ECTECTBEHO JIa Ipeceye CpejHaTa JIMHHS, TOTaBa MO3bKBT CIIUA,
3a J1a J0OOMHUCITH 32 ABMKEHHETO, BMECTO J]a € MHCTUHKTUBHO CII0COOEH
1a 10BBpIIH 3aroyHaroTo aericteue (Williams, J. & Holmes, C. A., 2004).

ACHUMETPUYHUTE ABYCTPAHHH YMEHHS CHIIO Ca OT CHIIECTBEHO
3HaYEHHE 3a NMCAHETO, ThU KATO C€ O4YaKBAa HEJOMHHATHATa pbKa Ja
NPUABPKU JINCTA, JOKATO JOMHUHHUpAIIATA HU3NMKUCBAa OyKBU U IyMU
(Williams, J. & Holmes, C. A., 2004)..

Korato 3amounem na pazbupame eTanute, npe3 KOUTO JIETETO
IIPEMUHABA, 32 J1a OBJIAJIEE [SJIOCTHATA IByCTPAHHA UHTETPALIHSL, MOXKEM
Jla IPOBEPUM YMEHHUSITA UM, 32 J1a OTIpe/IeINM Kak Te Hanpeasar. Ouaksa
ce Jenara Ja 3ano4yHar Mpeay4YuJIvIIHA IOArOTOBKA C OIPEAEIICHU
JBYCTPaHHU YMEHUS KaTO: KOHTPOJI HA TOJIEMH JIBFDKEHUS Ha KpaWHUIIUTE,
KauBaHe-CJIM3aHe 10 CTHJIOU, TPUIIPHCTOB 3aXBaT Ha MOJIMBA, IbPKAHE U
HOCEHE Ha MaJbK KOII Ha UI'PAYKH, CKa4YaHe, NOJICKaYaHe, IpecKayaHe.
[To-dunuTe MBUKEHMS HA T€3U JCHHOCTH IIE TOMIAT MO-KbCHO.

KAK JA PA3IIO3HAEM JAETE C HEBPO-MOTOPHU
HE3PEJIOCTHU B KIIACHATA CTAA?

B naeannus cioyyait, KOraro JETETO 3aII0YHE YUUIIUIIE HA OKOJIO 7-
TOJIMIITHA BB3PACT, IBMKCHHUATA MYy (MOTOPHOTO pa3BUTHE) TpsiOBa Ja ce
M3BBPIIBAT aBTOMATUYHO M TPEIM3HO, TaKa Y€ BCSAKO JBIKCHHE J1a €
CUHXPOHU3UPAHO, INIAJIKO U HACOYEHO KBM M OT 30HATa HA MO3bYHUS
KOHTPOII .

[Ipenmonara ce, ye npeau MOTOPHHUTE YMEHMs Ja CTaHAT
ABTOMATUYHU, MO3BKBHT BCBHITHOCT HACOYBA MOCIAHUATA, WABAIIN OT
TSJIOTO MPE3 MAJIKUS MO3bK — 3a J1a pelId KO € Hall-1o0pusT OTroBOp U
B KaKBa 4acT OT MO3bKa TpsiOBa Ja ce npeHacouyaTr curHaiute. Tosa
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M3MCKBA MOBEYE MO3bUHU ycuiins U eHeprus. Cien Karo MOAEIUTe Ha
JBUKEHUE Ca aBTOMATUYHU, MO3BKHT BCBHIUIHOCT € OCBOOOJEH, 3a Ja
paboTH Ha MO-BUCOKO HUBO Ha MUCJICHE U TaKa YYEHETO C€ [TOCTHUra Io-
necHo. Jlenara, KOMTO UMaT JIOLIO JBUTAaTEIHO Pa3BUTHE, CE MbUAT Ja Ce
BHazesT nokaro y4ar (Schriever, M., Sasse, M.K.K. & Williams, J. (2010,
revised 2011, 2013).

XapaxrepHu Oenes3u 3a AeTe C HEBPO-MOTOPHH HE3PETIOCTH:

1. He BHMMaBa B 4ac, pa3CcesHo €.

2. He Mo3ke 1a cTOM HaA €JHO MSICTO, IIIaBa Ha CTOJA.

3. lma HenpaBwWIIHA 11032 HA CTOJA, JIAra BbPXY YHHA.

4. N30sarBa mucaHeTo HA 3aJa4yd, PUCYHKUTE ca HE3peau 3a
BBb3pacTTa.

5. lma HenpaBuIieH 3axBaT HAa XMMHUKajIa U HEYETIUB OYEPK.

6. MIma HeajiekBaTHO NOBE/IEHUE B Cpe/laTa Ha BPbCTHUIIH.

7. N30srBa CIIOPTOBE M AKTUBHO JIBUKCHHE.

8. Cpemra mpo0OiemMu ¢ ToajeTHara.

9. Ima couunanau npoOiieMu.

10. M3nuTBa TPYAHOCT IPH 3aBBPIIBAHE HA 3a]a4a.

11. M3nbaHsBa 3a/1a4a 1O HECHOTBETCTBAIIM MHCTPYKIIUH.

12. Yecto 6onenysa (anepruu, poodumn).

13. JIuricBa MOTUBALIUSL.

14. O6pbiua nudpu, OyKBU IpH MUCAHE.

15. He cniupa ga tuya.

16. 3kpuBeHa, n3rbpOeHa CTOMKA, CKOJINO03a.

17. IlpexbeBa yunTenkara, OTIJIECBA CE 10 BPEME Ha Pa3roBop.

18. He ycemma rpanuiy u npaBuia.

19. JIunca Ha CETMBHOCT 3a 4yBCTBAaTa U HYXJIWUTE Ha JIPYIUTE,
HaBjIM3a B JIMYHOTO MPOCTPAHCTBO, OyTa ce, OJIbCKa PEAKTUBHO U
HEOCbH3HATO.

20. CTUXUHHOCT B MOBEICHUETO U JBUKECHUETO.

Yecto nena ¢ 1o0pu, Jaxe OTIIMYHU aKaMEIUYHU YMEHHUS CBIIO
posiBsiBaT Oejie3U Ha HEBPO-MOTOPHU HE3PEIOCTH U MOTaT J1a oA0OpST
(YHKLIMOHUPAHETO CHU aKO CE€ OTCTPAHAT CHILUTE.

INPEBEHIUSA, A HE UHTEPBEHLUS. POJISITA HA
POAUTEJIUTE U INIEJATOT'A

OT BCUYKO, U3JI0KEHO JOTYK CMSITaMe CTaHa BUJHO KOJIKO CUJIHA €
Bpb3KaTa MEX1y MPaBUJIHOTO IpeMHHaBaHe Ha 0e0eTo W JETeTOo mpes
€CTECTBEHUTE €Taly Ha pa3BUTHE, HHTErpalus Ha MO3bK U TSJIO U
MocJIeBalllaTa My YCIIeBaeMOCT B YUIIIUIIE U KUBOTA.

Pasmienaxme possiTa Ha emUreHeTUKaTa B TOBa pa3BuTue. To3u
(akT nocTaBsi BCUUKU HaC —pOAUTENH, eJaro3u, 001ecTBo, B LEHTbpa
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Ha TPOIIECUTE, CBHP3aHM C Pa3BUTHETO HA Jenarta. Hue cme Te3u,KouTo
TpsiOBa J1a OCUTYPUM IPABIIIHUTE CTUMYIIAIIUH 32 CHOTBETHHUS €TaIl OT
pasButue Ha 6ebero u aerero (Williams J., 2015 in press). Hue cme
TE3H,KOUTO e OCUTYPUM MPEBEHIINS HA HEBPO-MOTOPHHU HE3PSUTOCTH U
111€ TO3BOJIMM Ha JIETETO Jia BiIe3€ B KJIaCHATA CTasi C TOTOBHOCT 3  YU€HeE.
B Ta3u Bpb3Ka € U3KITIOYMTEITHO BaXKHO Ja C€ AKIEHT B Ta3u CTaTHA €
MOMEHTa Ha mpeBeHuusATa. HeobxoaumocTTra OT MHOOPMUPAHOCT
POIUTENH, TIEAaro3u M CIEIUAIMCTH 32 TOBa KAaKBO € HEBPOJIOTHYHA
BB3PACT U 3psUIOCT U 3aI110 CEH30pHO-MOTOpHATa padoTa ¢ ierara € BakHa.
AxIleHTa € BBPXYy TOBa Jla C€ MOTPH)KMM Jemara Ja TPpbhrHaT KaTo
HEBPOJIOTMYHATA MM BB3PAcT JIa ChOTBETCTBA HA XPOHOJIOTHYHATA.

B mepuopa ot paxknmaHe 10 TpH TOAWHU OTPEACTHO POJIsiTa Ha
poauTens e Hali-BakHa VIMEHHO POIMTEINST 1€ OCUTYPH CTHMYJIAIUH,
BOJICIIA JI0O TIOTUCKaHE HAa MBbPBUYHUTE pe(PIeKcH M cllydBaHE Ha
ceHzopHo-MoTopHa uHterpauus (Williams, J, 2007, p.282-290).

Cren mocThIIBAHETO HA JICTETO B JETCKA TPaJvHA WU YUHIIHIIE
M3KJIIOYUTENIHA POJisi 3aro4Ba Aa urpae nexparora. JloOpe e nenarora ja
ce (oKycHupa HE caMO BHPXY aKaJIEMUYHOTO IMO3HAHUE M Pa3BUTHE HA
JIETEeTO, HO W Jia CJIEIM HEBPOJOTHUYHATA BB3PACT U 3PSUIOCT Ha Jenara
(Williams, J., & Holmes, C. A., 2004/2005). Kak ce mocrura Ta3u 3psiaocT
— upe3 jaBmxkeHue. OcoOGeHo MoJIe3HU B Ta3M MOCOKAa Ca CEH30PHO-
MOTOPHHU-TIEPIENTYAJIHH NPOTPAMHU, KOUTO Ype3 KOMIIJIEKC OT
CTPYKTYPHpPAaHH YIpakKHEHHa padOTAT 3a MOCTHUTaHEe Ha ONTHMAIIHO
uHTerpupane Ha Mo3bK u Tsu10 (Williams, J., 2007).

LI U3Boau:

1. HeBpo-MOTOpHUTE HE3PSIIOCTH, HOPOJEHHU OT HENIPABUIIHA CEH30-
MOTOpPHA WHTETPAIMs, MOBIUIBAT HEraTUBHO BBPXY 00pa30BATEIHUTE
YMEHHUS Ha JIETETO.

2. CeH30-MOTOpHATa MHTErpanus nojanoMara KOrHUTUBHOTO
GyHKIIMOHUpaHE Ha JETETO M MO3BOJISIBA 1MO-A00pa aJanTUBHOCT -
COIlMAJIHA, EMOIIMOHATHA, MHTEJIEKTYaTHa U (PU3NYECKa.
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BJIUAHUE HA CBHABPKATEJIHO-E3UKOBO
HUHTEI'PUPAHOTO OBYYEHUE BbPXY HAKOU
PE3VIITATHU OT OBYYEHEUTO HA CTYAEHTUTE 11O
HEJAT'OT'UKA

AHHa ApuaynoBa-OTy30upoBa

THE IMPACT OF CONTENT AND LANGUAGE
INTEGRATED LEARNING ON SOME EDUCATIONAL
OUTCOMES OF STUDENTS OF PEDAGOGY

Anna Arnaudova-Otouzbirova

ABSTRACT:

The current article focuses on the practical implementation of a
relatively new educational approach known as Content and Language
Integrated Learning (CLIL) in the training of students of pedagogy.
Claiming equal importance to both the foreign language (English) and
the non-linguistic discipline (Environmental Education), the study aims
at analyzing the impact of CLIL on some educational outcomes such as
students’ language knowledge and skills, interest in the subject being
thought, as well as their willingness to teach it in their future profession.

A total of 107 students in two experimental and three control groups
took part in the study. Data from language assessment tests and
questionnaire forms were analyzed with the help of descriptive statistics,
correlations, one-way ANOVA and a t-test. The analysis indicates an
improvement in language learning results for CLIL students who also
exhibit a more profound interest in learning and willingness to teach the
respective subject.

Key words: CLIL, language learning results, students’ interests

[Ipe3 90-te rogunu Ha 20 Bek [leiiBun Mapi, puHIaHACKH yueH
oT yHuBepcuteTa FOBackiona, BbBEX/Aa MOHATUETO ,,ChIbPIKATEIHO-
€3UKOBO MHTErpupano oOydyeHue” (aunen. content and language integrated
learning). To3u MHTEPAUCUUILUIMHAPEH O CBOS XapaKTep IMOIXO0J
MHTETpHpa €AHOBPEMEHHO IIPETIOIaBaHETO Ha YYXK/] €3UK U IPYT MPEeIMET
0T y4eOHUs TUIaH U NPUA00MBA IIMPOKA MOMYISIPHOCT MPe3 MOCIEIHUTE
10-15 rogunu kakto B EBporia, Taka v B ipyru cTpanu 1o csera. Cropen
Mapi To3u noaxon, mo3Hat noxa akpouuma CLIL, ce oTHacs 1o ,,BCEKH
oOpa3oBaresieH KOHTEKCT, TOJIYMHEH Ha JIBOMHATA LIl 3a Ipujlaraie Ha
€3MKOBO 00y4YeHHE Ha €3UK, pa3IMueH OT POJHUS €3UK Ha 00yJaBaHUTE,
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3a HY)KJIUTE Ha MpenoiaBaHe Ha He-€3UKOBO chabpxkanue’” (Marsh 2002:
15). ¥V nac CLIL e u3BecTeH KaTo ,,AHTETPUPAHO yUEHE Ha ChAbPIKAHUE
u e3uk” (omos 2013: 81), ,,uHTErprpaHO U3ydaBaHe Ha MPEIMET U €3UK ",
WU KaTo ,,ChAbPIKATEITHO-E3UKOBO MHTErpupano oOydenue” (Taxama
2000: 21-25). B xona Ha HacTOAIIOTO M3CJEABaHE Ill€ U3I0JI3BaMe
TePMUHA ,,ChABPKATEIIHO-€3UKOBO HHTErpupano ooyuenue” nunu CENO.
TaxbB TN 00ydeHHE CE OTIIMYaBa ChC CBOSATA MHTErPaTUBHA HACOUYEHOCT
U Tpejrosiara napajielHOTO UHTEIPUPAHO M3Y4YaBaHE HA UYXKJ €3UK U
y4eOHO ChABbPKAHHME (KOETO HSMa JIMHTBUCTHMYHA HACOYEHOCT) C e
pa3BUTHE HAa yMEHUsATA U NIO3HAHUATA HAa 00yuyaBaHUTE KaKToO B cepara
Ha e3MKa, Taka M IO ChOTBETHUS mpeAMeT. B KOHTeKcTa Ha Ta3u
MHTEPIMCIUIUIMHAPHA BPB3Ka MEKIY €3UK U IPEIMET, aHIITUHCKHSIT €3HK
JOMUHHPA HaJl JPYTH YYKIU €3UI1 KaTO OCHOBHO CPEJICTBO B 00Yy4E€HHETO
ype3 CENO (Bx. Dalton-Puffer 2011; Banegas 2012).

Hemanbk Opoii n3ciienoBarenu akKleHTUPAT BbPXY MPEAUMCTBATA
Ha ChABPIKATEIHO-€3UKOBOTO HHTEIPUPAHO 00yYeHHE IO OTHOIICHHUE Ha
HeroBara e(peKTUBHOCT U MHTerpaThBHa HacoueHocT (Dalton-Puffer, Smit
2007: 9; Dalton-Puffer 2011: 186; Wolff 2002: 48), mo-Bucokara
yCcIeBaeMOCT Ha o0y4aBaHHUTE, KAKTO IO OTHOIIEHHWE HA €3UKOBUTE
YMEHHUS, TaKa ¥ IO OTHOIIICHHUE HA MO3HaHuATa 1o npeamera (Brevik and
Moe 2012: 225; Snow 2001: 308), moBumaBaHETO Ha WHTEpeca U
MoTtuBanusTa Ha obyuaBanute (Doiz, Lasagabaster and Sierra 2014;
Mucoz 2002: 36), KakTo U BIMSIHHE HA MOTUBALUATA BbPXY €3UKOBUTE
pesynratu (Lasagabaster 2011: 12) u He Ha MOCIEAHO MICTO -
KOHTEKCTyalu3aluusara Ha o0y4yeHHEeTO, KOSTO Ch3JaBa YCJIOBHUS 3a
HEIPUHYIEHOCT B OOLIyBaHETO M MOHM)KaBa HHBATa Ha CTpeC U
¢pycrpanus (Dafouz 2007: 72-79; Marsh 2002; Mehisto et al. 2008) u
7p.

METOAUKA HA U3CJEABAHETO

Hacrostiara cratus nenu a npocieny pe3yiraTure oT 00y4eHHETo,
cBbp3anu ¢ npuiaraseto Ha CEMO noxo/, Mo OTHOIIEHHE HA €3UKOBUTE
3HAaHHUS U YMEHHsS Ha oOydaeMHTEe, HHTEpeca Ha CTYICHTUTE KBbM
u3yyaBaHara npobieMaTuka U FOTOBHOCTTA UM 3a MpenojaBaHe B
ObaelaTa nejparornyecka npakruka. IlpencraBenute pesynraTu ca gact
OT MO-MallabHO JUCEePTALUMOHHO H3CJeJBaHE, KOETO BKJIOYBA
[€1aroTNYeCcKy eKCIEPUMEHT U MOJIETIUPAHE, CBBP3aHU C BbBEXK/IaHETO
Ha MHTETPaTUBEH MOIX0/1 32 U3y4YaBaHe Ha aHIJIMHCKHU €3UK U €KOJIOTMYHO
y4eO0HO ChIbpP)KAHUE; AHKETHO MpPOYyYBaHE, MPOBEJIEHO C IeJ
yCTaHOBSIBaHE TUHAMUKAaTa Ha MHTEpeCa; TECTOBA IPOBEPKA HA 3HAHUTA
Y YMEHUSATA 110 aHIVIMICKY €3UK U 00paboTKa Ha OJYyYEHUTE JTaHHU Ype3
MaTE€MaTUKO-CTAaTUCTUYECKH METOJM 3a aHallu3, cpeld KOUTO -
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NEeCKPUNTUBEH aHaJM3, KOpEeJallMOHEH aHalu3, eJHO(PaKTOpEH
mucniepcrore aHann3 ANOVA u T-tecT.

[Ipe3 mepuona 2013-2014r. B u3cnenBanero ca o6xBaHaTH OOIIO
107 cryneHTH, pasnpenenacHu B JB€ €eKCIEPUMEHTAIHU U TPU KOHTPOJIHA
rpynu. CTyIeHTHUTE OT €KCIIEPUMEHTAITHATE TPYITH U3ydaBaT aHTIIMHCKU
€3HMK 4Ype3 €KOJOTUYHO yuyeOHO chabpkanHue u npuiarase Ha CEMO
noaxoa. IIbpBa exciepumenTtanna rpyna (E1) o6xsama 20 ctygeHTH,
M3y4yaBally aHTJIMUCKU €3UK Ha HHUBO intermediate (Bl). Btopa
excriepuMeHTainHa rpyna (E2) BkitouBa 39 cTyneHTH Ha HUBO Ha €3UKOBO
oOyuenue pre-intermediate (A2). IIbpBa konTpoaHa rpyna (K1) ce cecton
ot 17 cTyaeHTH CTaHAapTHO OOydYeHHE MO AHTIIMMCKH €3WK Ha HUBO
intermediate (B1), a Bropa koHTpoJiHa rpyna (K2) BxitouBa 15 crynentu
CTaHAapTHO 0Oy4eHHUeE 110 aHITIMHCKU €3UK Ha HUBO pre-intermediate (A2).
Kontponna rpyna (K) o6xBama 16 cryneHTH, u3ydaBaniyd €KOJIOTHIHO
oOpa3oBaHue Ha Obarapcku e3uk. ChIOCTaBIAT ce pe3ylTaTUTe Ha
CTYICHTHTE B HAYaJIOTO M B Kpas Ha OOy4EHHETO B CHOTBETCTBHUE C
ONpeAeNeHUTE 3a LIeNITa KpUTEPUHU U IToKa3aTeln 3a OLCHKA.

PE3VJITATU U OBCBHXJIAHE

C men ycTaHOBSIBaHE Ha 3aBHCHMOCT MEXIy BUAa OOydeHHE H
€3MKOBUTE 3HAHUSA M PEUCBUTE YMEHUS Ha CTYICHTHTE, YIaCTHUIH B
00y4eHHUETO, € OCBHIIECTBEH €IHO(AKTOPEH TUCIEPCUOHEH aHaJu3,
pe3yaTaTuTe OT KOMTO ca oTpa3eHu B Ta0. 1.

Tabnuya 1. Bruanue na éuoa odyueHnue 6bpxy e3uKosunie 3HAHUA
u peuesume yMeHUs HA cCmMyOeHmume 6 Kpas HA nedazo2u4yecKus
excnepumenm

3asucuma Ipeouxmop | Cmenenu na j( Std. F P t(p)
npoMeHIuea npeduKkmopa

Ymenue 3a Bun 1-TpaiMLIMOHHO 4,59 1,16 4,56 0,035 t1,=2,14
CllylIaHe o0yueHune 2-excniepuMentainio | 5,05 | 0,86 (0,04)
(13x011)

3HaHus 110 1-TpaiMLIMOHHO 2,71 1,17 23,88 0,000004 | t;,=4,89
JIEKCUKA 2-ekcnepumenTtanio | 4,10 1,35 (0,00004)
3HaHu 110 1-TpaiMIIMOHHO 2,88 1,45 12,88 0,0005 t12=3,59
EO nekcuka 2-ekcnepuMeHTanHo | 4,12 1,64 (0,0005)
3HaHus 110 1-TpaiMLIMOHHO 3,16 1,19 25,96 0,000002 | t;,=5,09
rpamaTHka 2-ekcnepumenranio | 4,39 1,05 (0,00002)
Ymenue 3a 1-TpagMLIMOHHO 4,16 1,46 7,2 0,009 t1,=2,68
4eTeHe 2-ekcnepumenranuo | 4,83 0,93 (0,009)
(13x011)

Ymenue 3a 1-TpaiMLIMOHHO 4,22 1,5 14,49 0,0003 t1,=3,8
yerere EO 2-ekcnepuMeHTanHo | 5,25 1,08 (0,0003)
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Ot tabn. 1 e BuAHO, 4e BUIBT OOydeHUE OKa3Ba BIUSHUE BbPXY
pe3yaTaTuTe NpU KOMIOHEHT ‘“‘ciylliaHe ¢ pa3dupaHe” B Kpas Ha
obyuenuero (F=4,56; p  0,05). CtyneHTUTE OT €KCIIEPUMEHTAITHUTE
IPyNH, KOUTO M3y4daBaT aHTJIMKWCKH €3WK KaKTO B 4acOBETE MO OOII
MPaKTUYECKH aHTIIMUCKH, Taka U B yacoBere mo CENO (,,Exomoruuno
oOpa3oBaHuEe HAa aHMIMKMCKHU €3UK’), JEMOHCTpUpAT pe3yJaTaTH, KOUTO
CTaTUCTHYECKH 3HAYMMO Ca TMO-BHCOKH OT T€3W HA CTYICHTHTE OT
KOHTPOJIHUTE TPYNHU, MU3y4aBalll AHTJIIMHCKH €3WK B PAMKHUTE Ha
TpagMUHOHHOTO 00yuenue (t,,=2,14; p 0,05).

Bnusane ce HaOmrogaBa u BBPXY pe3ylITaTUTE MO KOMIIOHEHT
,Jekcuka®“ (F=23,88; p 0,05). CpiiecTByBa CTaTUCTUUYECKH 3HAYUMa
pasiuKa MeXJy JEKCHUKAJIHUTE IMMO3HAHUS Ha CTYACHTHTE OT
TPaJHIHOHHOTO  OT EKCIIEPUMEHTAIHOTO 00ydenue (t, ,=4,89;p 0,05).
OO6y4yaemMHTE OT EKCIIEPUMEHTAIIHUTE TPYIU IEMOHCTPHUPAT 3HAUUTEIHO
0-100pH PE3yNTaTH ChC cpeHa CTOUHOCT 4,10, moKaTo mpeacTaBUTEeIuTe
Ha JIBET€ KOHTPOJIHU I'PYIIU ca ¢ pe3ynrar 2,71 B Kpas Ha TpPaIULIMOHHOTO
o0OyueHue.

[Tpu onieHsIBaHETO HA PE3YATATUTE OT TECTA KOMIIOHEHT , JIEKCHKA™
ce pas3zess Ha [Ba MOJYIA: JIEKCHKA 110 00T MPAaKTHYECKH aHTIIMHCKH 1
exosioruyHa jekcuka (jaexcuka EO). Cniopen HanpaBeHuUs aHAINU3 BUIABT
00ydeHHE TPeIoNPeIeisl Pe3yJITaTUTE Mo eKoJIoruvHa iekcuka (F=12,88;
p 0,05). CtynenTuTe C TpAAUIIMOHEH TUIT OOyUYE€HHE UMAT Pe3yJTaTH OT
M3XOJIAIINS TECT, KOUTO Ca CTATUCTUYECKU 3HAYUMO TI0-CJIa0H OT Te3H Ha
TEXHUTE KOJNCTH OT eKCcIepuMeHTanuure rpymu (t,,=3,59; p 0,05).
Paznuxkara e 1,24 npu cpeqfHOAapUTMETUYHUTE CTOMHOCTH U CBUIETENICTBA
3a 3HAYUTEITHO MO-J00bp €(eKT OT EKCIEPUMEHTATHOTO 00yUeHHE Upe3
CEHNO.

Ta3u TeHmeHIMs ce 3ara3Ba v IpHU CIeIBAIIUTE IBa KOMIIOHEHTA
OT TecTa — ,,/paMaruka’ U ,,4eTeHe C pa3dupaHe”, BbPXy KOUTO OKa3Ba
BIMsIHUE BUABT oOyueHue (cporBeTHO F=25,96 u F=7,2; p 0,05). U B
IBaTa ciydas CTYAEHTHTE OT JIBETE EKCIIEPHUMEHTAJIHU TPYyNH
JIEeMOHCTPHUPAT MO-A00PH pe3yiaTaTH, KaTo pa3iiuKara MEXIy TAX H
pe3ynTaTuTe Ha KOJETUTE MM OT KOHTPOJHHTE I'PYMU C TPAIUIIMOHHO
oOydeHue Mo aHIIIMHCKU €3WK € CTaTHCTHYECKH 3HaunMa (CHOTBETHO
t,,=5,09ut ,=2,68 nmpu p 0,05). Crensa na ce oréenexu u GaKThT, 4e
IIpU MOJYN ,,4€TeHE ¢ eKoslornuyHa HacoyeHocT  (uereHe EO), koiito e
ChCTaBHA YacT OT KOMIIOHEHTA ,,4eTeHE C pa3OupaHe”, BIUSIHUETO HA BUA
oOydeHue e 3HaYMTETHO. Pa3nmkara MeXIy IMOCTUTHATUTE PE3yATaTH
MEXIy 00ydaeMHUTE OT EKCTIEPUMEHTATHITE M KOHTPOJIHUTE TPYITH OTHOBO
€ ChIllecTBeHA (TTOBEYE OT €1HA SMHHUIIA) B IT0J13a HA €KCIIEPUMEHTAIHOTO
oOyueHmue.
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B pe3ynTaT Ha Ka3aHOTO TOTYK, MOXKE J1a C€ HaIllpaBu 000O0IIEHUETO,
Ye KOTaTo CTYICHTUTE H3y4aBaT aHIJIMICKH €3HK B JIOIIBIHUTEITHNA YaCOBE
u ¢ mpuiarane Ha CEMO noaxox, Te MOCTUTaT MO-BUCOKU PE3YJITaTH OT
OCTaHAJIMTE CH KOJIETH MPH PELETITUBHUTE YMEHUS 32 CITyIIIAHE U YeTEHE
¢ pa3Oupane, IpH YCBOSIBAHETO Ha OCHOBHU ITO3HAHUS IO JICKCHUKA U
rpaMaTHKa, KaKTO W MPU Pa3BUTHETO HA CIEUUPUYHU 3HAHUS II0
eKOJIOTHYHA JIEKCHKa ¥ Pa3BUTHE Ha YMEHHUE 3a YETeHE C pa3OupaHe Ha
TEKCT Ha YYXKJI €3UK C €KOJIOTUYHA TEMATHKA.

B nmombnHeHWe, aHAMU3bT HA JAHHUTE OT aHKETHOTO NMPOYYBAHE
MOKa3Ba CHJTHO TOBHIIABaHE Ha MHTEpeca KbM OOYYEHHETO KAKTO MPH
eKCIIepUMEHTaIHUTe Ipynu, ooyyaBanu upe3 CEMO noaxon, Taka u npu
KOHTPOJIHATA TPYyIa CTYIEHTH, U3y4aBalli eKOJIOTHYHO 00pa30oBaHMEe Ha
opnrapcku e3uk (¢ur. 1). C moBumen uHTepec ca 95% ot
npencrasutenute Ha E1, 89,74% ot E2 u 75% ot xonTponnara rpyna K.

Pesynrarute mokassar, 4e JOpHW MpeNBUI TPYAHOCTTA, MMOPOACHA
OT M3y4aBaHEeTO Ha n30upaeMa TUCIUILIMHA ,,Exonoruuno obpazoBanue
Ha 9YXJI €3UK, 00y4CHHETO € TIPOBOKHPAIIO HHTEpECa Ha CTYICHTUTE KbM
eKOJIOTHYHATa IMPOoOJIeMaTHKa.

FoToBHOCT 38 npenofasadHe Ha EKONOTMYHO 'y"-lEﬁHCI CbhbObpHaHKWe
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H mEl1 mE2

Queypa 1

OcBeH 3aBUIIIEH HHTEPEC 3HAUYUTEIICH OPOHl CTYICHTH MPOSIBABAT U
JKeJlaHue Jia IPEero1aBaT eKoJOTHYHO Y4eOHO ChIbpKaHue B Objaeniara
CH TIeIaroTuyecka npaxkrtuka (¢pur. 2).
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|_|[CICII‘-'1FIHE Ha MHTEpeca KbM M3y4aBaHETO Ha
EHONOTMYHO ‘y"-IEEHCI CbAbpHaHHE
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HENPOMEHEH BNOBHWEH

Haii-muoro npencraurenu Ha E1 (CEMO 1 BUCOKO HUBO Ha €31Ka)
3asiBsIBAT, ye OMXa MCKaJu Ja MpenojaBar exosoruuyna temaruka (60%),
nokato cpen pecnioraentutre ot E2 (CEMO u HUCKO HUBO Ha €3WKa)
OTTOBOPUTE Ca OTHOCUTEIIHO PAaBHOMEPHO PA3MPEIEIIEHU MEXIYy Te3H,
KOMTO >KenasT na npenoaanar (46,15%) u Te3u, kouto mo-ckopo Ouxa
MCKaJIM JIa TIPETIOIaBaT, HO He ca HarbJIHO yoenenu B ToBa (48,72%)). Ilo-
BHUCOKHUST IPOLIEHT XKeJlaelu cpen rnpencrasurenure Ha E1 BeposTHo ce
IBIDKA Ha TIO-BUCOKOTO €3MKOBO HHMBO Ha O0ydaeMuTe, KOETO UM €
IIOMOTHAJIO B pa30MpaHeTo, OCMUCIISIHETO U YCBOSIBAHETO HA €KOJIOTHYEH
yueOeH MaTepuall Ha aHIINICcK e3uK. Cpell CTYAEHTUTE OT KOHTPOJIHATa
rpyna K (exonoruuno oOpa3zoBanue Ha OBJITapCKU €3UK) UMa Hal-MHOTO
M3pa3eHu HaIllacH ,,lI0-CKOPO Ja‘ 3a Mperno/iaBaHe Ha €KOJIOTUYHO y4eOHO
cpabpxkanue (56,25%), HO ToBa € rpymara U ¢ HaW-rojaaM Jasi
PECIOH/IEHTH, YUUTO OTTOBOPH KJIOHST KbM HEXEJIaHUE 32 UHTErpUpaHe
Ha EKOJIOTHMYHA TpoOiieMaTHka B ObJemara menarorndecka qeiHOCT
(37,5%). B cpaBHEHUE € TAX IEIBT HAa CTYIEHTUTE OT EKCIIEPUMEHTATHUTE
rpynu E1 u E2 ¢ HeraruBHM Haracu 3a IpenojaBaHe Ha €KOJOTUYHO
y4eOHO ChIIbpKaHUE B ObJelIaTa UM [IeAarornyecka npakThuka, € MHOTo
MO-HUCBHK.

He mManbk Opoii CTyIeHTH ce 4yBCTBAT JOCTAThYHO YBEPECHH 32 Ja
MPETNoaBaT €KOJOTUYHO y4eOHO ChIbpP)KAaHHE HA AHTIIMHCKH €3HK.
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(¢ur.3). [Ipu npeacraBuTenuTe Ha KOHTPOJIHATA Tpyla JKeJaelluTe ca
3HAYUTEITHO MAJIKO Topaau ¢akra, 4e 00ydaeMHUTe HE ca C Pa3IIuPEHO
M3ydyaBaHEe Ha AHTJIMHCKU €3WK W HE ca M3ydyaBajiu u3Oupaemara
nucHuIiInHa ,,Exomoruuno oOpa3zoBaHue Ha aHTIUNCKU €3UK’.
O6yuaemute ot El, 4neTo e3uKOBO HMBO € IO-BHCOKO, JEMOHCTpUpAT
OTHOCHTEJIHO TO-TOJIsIMa YBEPEHOCT M JKEJIaHHWe Ja MpernojaBar
€KOJIOTUYHO Y4eOHO ChIbpKaHuEe Ha aHIIMIcKU e3uk (¢ Onmmuzo 40%
otroBopH ,,1a” u 40% - ,,o-ckopo na”’). C manko mo-ciiada cTerneH Ha
TOTOBHOCT Ca PECIIOHJEHTUTE OT TpyNara ¢ Mo-HUCKO €3uKoBO HUBO (E2)
(c 630 31% otrosopu ,,na” u 46% - ,,mo-ckopo na”). Ta3u TeHaeHIUA
JIECHO MOJKE J]a ce OOSICHM C €3MKOBaTa IMOJATOTOBKA HA CTYICHTUTE U
BEpOSITHO C TAXHATa NpEIeHKa 3a cOoOCTBEHaTa UM €3MKOBa
KOMIIETEHTHOCT.

MoTOBHOCT 33 NpenofaBaHe Ha eKONOTHYHO 'y"-IEﬁHCI
CbhObpHaHKWe Ha AHFNMACHK B3MHK

50
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Duzypa 3

YcraHOBsIBa ce, e eauH OT (PAaKTOPHUTE, MPEAOIpPeIeIsIH
TOTOBHOCTTAa Ha CTYACHTHTE Ja MPENoJaBaT €KOJOTHYHO ydeOHO
CbAbpKaHHC B 6’B)I€HIaTa UM MIEJarorn4cCKa rmpakTuka € JuHaMuKaTa Ha
uHTepeca KbM o0yueHuero (tadmn. 2; F=4,46; p 0,05). Pecnonnenture,
KOUTO CIIOACIAT, Y€ TCXHUAT HMHTCPEC CC € MOBHUIUINII, U3pa3daBar
CTaTUCTUYECKH 3HAYMMO ITO-CHITHO JKEJTaHHUE J1a ITPEToIaBaT EKOJIOTHIHO
y4eOHO ChABPIKAHHE B CpaBHEHUE ¢ 00ydaeMHUTE, YAUTO WHTEPEC Ce €
3ama3ui HenpoMeneH (t=2,11; p 0,05).
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3asucumu Ilpeouxkmop | Cmenenu na Xz Std F P t(p)

npomeniueu ipeouKmopa

T'oToBHOCT 3a JluHamukaTta | 2 - HEIPOMEHEH 4,46 0,04 2,11
2,77 0,44

nperojgaBaHe Ha Ha UHTEpeca (0,04)

€KOJIOTHYHO 3

yuebHO - MoBHIen 3,32 0,75

ChABPXKaHUE B
Obaenara
neaarorudyecka
IIpaKTHKa

Tabnuya 2. Bruanue na Ounamurxama na unmepeca 6spxy 20moeHocmma
3a npenoodasane HA eKONOZUYHO 00pazosanue

Hpyr daktop, oka3Ball BIUSHHUE BBPXYy TOTOBHOCTTa 3a
MIpEeroIaBaHe Ha eKOJIOTUYHA TPOOIIeMaTHKa, € CBbP3aH C BUAa 00ydeHne
(Tabm. 3).

3asucumu Ilpeou | Cmenenu na Xz Std F P t(p)
npOMeHAUBU Kmop npedukmopa
I'otoBHOCT 3a Bun 1 — cranmaprao (EO Ha 2.69 06 14,12 0,0005 3,76
NperojiaBaHe Ha oOydeH | OBIT. €3HK) ? ? (0,0003)
CKOTIOTHHHO e 2 —eKCIIepUMEHTAIHO
ngaSOBHaHe B (EO upes CEMO 3.4 0,7
bIeIIaTa

MOJIXO/)
rejaroruyecKa
MPAKTHKA
I'otoBHOCT 3a 1 — cranmaprao (EO Ha 219 0.83 15,09 0,0002 3,08
MpenojaBaHe Ha OBJIT. €3UK) > > (0,0002)
€KOJIOTHYHO
oOpazoBaHUe HA
AHIIMHACKH €3UK 2 — eKCIIEPUMEHTAIHO

(EO upe3 CEMO 3,08 0.82

MOJIXO/)

Tabnuua 3. Bauanue na euda odyuenue évpxy zomosnocmma 3a
npenooasane HA eKOI02UUHO YUEOHO CbOBPICAHUE

AHaINU3BT IMoKa3Ba, 4€ CTYACHTUTE OT CKCICPHUMCHTAJIHOTO
obyuenne, kouto ca u3ydaBaiu EO Ha anmmiicku e3uk upe3 CEHO
MOJXO0J, CTATUCTUYECKHA 3HAYMMO Ca MO-CKJIOHHHU Ja IpenojaBar
€KOJIOTHYHO Y4eOHO ChIbp)KaHUe B ObJIeIaTa CH MPaKTUKa KaTo yIUTEIH.
ToBa BakM KakTO 3a TOTOBHOCTTAa UM Ja MPEIMOJaBaT €KOJIOTHIHA
npobieMaTka Ha OBJITAPCKU €3UK, TaKa M 3a JKEJIAHUETO UM Ja
nmpenojgaBar Ha aHTIINNCKHA e3WK. B TexuuTe OTTOBOpPH AHKCTHUPAHUTC
CTaTUCTUYECKH 3HAYMMO I10-4ECTO ITO0COYBAT OTTOBOP ,,II0-CKOPO Ja‘““ B
CpPaBHEHME C KOJIETUTE CU OT CTAaHAAPTHOTO oOyueHue, nzydasamu EO
Ha OBJITapCKH €3WK, YUUTO OTTOBOPHU Ca MO—OIU30 1O ,,I0-CKOPO HE
(cvotBeTHO t=3,76 1 t=3,08 mipu ; p0,05). ToBa moka3Ba, 4e CTYIEHTUTE
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oT excrepuMeHTanHoTo oOyuenne cbc CEMO moaxon BeposiTHO ce
YyBCTBAT MO-YBEPEHH U JIEMOHCTPUPAT MO-TOJIsIMa TOTOBHOCT 3a
BKJIIOUYBAHE Ha TEMH C €KOJIOTMYHA HACOYCHOCT B IEarormyeckara cu
MPAKTUKA, BKIFOUUTEITHO U B YaCOBETE IO UYX/I €3UK (aHmmiickn). ToBa
BEPOSTHO C€ ABJDKH Ha 3aCHIICHUS MHTEpPEC Ha CTYACHTUTE OT
eKCTIEPIMEHTATHUTE TPYNH KbM M3y4aBaHETO Ha aHTIIMHCKHU €3WK 4pe3
MHTErpyupaHe Ha eKOJIOTUYHO y4eOHO ChAbPIKaHUE, KOMTO Mopax/ja mo-
CHJTHO JKeJIaHWe Te JIa TIpUIarat HHTETPaTHBHIS ITOIX0.1 B Obemara cu
Mearornyecka mpakTHKA.

3AKJIIOYEHHUE

B 3akirouenue ciezBa 1a ce OTOEIeKH ue B Kpasi Ha Mearoriue cKust
CKCIICPUMCHT C€ oudepTaxa TCHACHIOHNU KbM n0)106p$[BaHe Ha
IIOCTHIXKCHUATA HA 06yqa€MI/IT€ Ha paBHUIIC C3UKOBUTC 3HAHUA 1 PCUCBU
ymenus. Jlokasa ce, ue npuiaranero Ha CEMO 3a u3ydaBane Ha aHIITUHACKA
€3UK Ype3 €KOJIOTHYHO YIeOHO ChABPKAHUE TPEIOTPEILIIs KAKTO 3aCHIICH
MHTEpEC KbM Tpolieca Ha OOydeHHe, Taka M MO-TOJsiMa TOTOBHOCT 3a
MpernojiaBaHe cpea ObJACIUTE YIUTEIU. AHAIU3BT HA EMIUPUIHUTE
JaHHU IMTOTBBPKAAaBa aKTyaJIJHOCTTA U e(l)eKTI/IBHO CTTa HAa UHTCTPUPAHOTO
M3y4yaBaHE Ha aHIIMHMCKHU €3UK M APYr yueOeH MpeAMET U MPeroCTaBs
HOBHW HACOKH 3a HM3CJIe/IBaHE, KaKBAaTO HAIPUMEP € BBh3MOXKHOCTTA 3a
npociiesiBaHe Ha BIUSHUETO Ha 3aCHJICHHS] WHTEPEC W MOBHIICHATA
MOTHBAIMsS Ha 00ydyaeMUTE BbpPXy pe3yirarute oT oOydenuero. He Ha
MOCIIETHO MSICTO, KAKTO € OTOENsI3Ba B IMyOIMKyBaHUSI HAa €BPOTIEHCKO
HuBo jgoknan ot 2006r., CEMO nonpuHacs 3a mo-MHTEH3UBHO U3yYaBaHe
Ha 9YXAUs €3MK 0e3 HyKIara OT JOIBIHUTEIHU YacoBe OT ydeOHaTa
nporpama u 6e3 1a ce mpenedpersa 00y4eHHETO 110 He-€3UKOBU IPEIMETH
(Eurydice 2006). TakbB moaxof, npuiarad ycropeIHO C 4acOBETE I10
9y)KI0E3UKOBO 00y4EeHNE, MOKE JIa Ch3/Ia]Ie TIPEIIIOCTaBKH 32 IMTO-ToJIsIMa
e(eKTUBHOCT HAa 00YYEHUETO W MOCTUTAHETO Ha MO-A00PH pe3ylITaTH.
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TEACHING STRATEGY AWARENESS AND LANGUAGE
TEACHER

M uhlise Cogun Ogeyik

ABSTRACT:

Training student teachers for using appropriate teaching strategies
is among the goals and principles of teacher training programs. Teaching
strategy is directly interrelated with intentional behavior of the teacher
who is approaching while teaching. Teaching strategies are outlined in
two categories: macro-strategies, the general guideline on teachers’
classroom procedures; micro-strategies, the application of the
predetermined macro-strategies. Therefore, in this study, it is aimed to
evaluate teaching strategies awareness of student teachers. The participants
were questioned about the issue through a questionnaire and semi-
structured interview questions. The data gathered in the study are to be
used to redesign the methodology courses for training proficient teachers.

Key words: teaching strategies, macro-strategies, micro-strategies,
teacher training

Teacher training programs are assumed to be operating for
providing students teachers with theoretical knowledge in the form of
teaching theories and methods. Student teachers, thus, experience learning
to teach by participating in the teaching practice in classroom and school
settings and develop professionally. Traditionally, the professionally
development of teachers has been thought of as something that is done by
others for or to teachers (Johnson, 2009). If teachers are to be effective in
whatever approach they decide to take, it seems reasonable to expect them
to act consistently in accordance with their expressed beliefs (Williams &
Burden, 1997).

The teacher is the most authoritative person with many different
roles to play such as organizing, providing security, motivating, instructing,
guiding, monitoring, informing, explaining, giving feedback, and
evaluating (Edge & Garton, 2009); nevertheless, the best teacher does
something else for increasing positive attitude toward learning both in
the classroom and outside the classroom. Whatever training is implemented
in teacher training programs, it is a case for teachers to develop and operate
their own teaching strategies in their identification of teaching.

Teaching strategy that is potentially intentional behavior is the
choice of a technique or method for approaching while teaching.
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Kumaravadivelu (2006) outlines the teaching strategies into two categories:
macro-strategies that is a broad guideline generated on the base of teachers’
classroom procedures and micro-strategies that are designed for
implementing in the classroom regarding the objectives of a specific macro-
strategy. The objectives of macro-strategies are designed for maximizing
learning opportunities, minimizing perceptual mismatches, fostering
language awareness and learner autonomy, raising cultural awareness,
activating intuitive heuristics, contextualizing the input, while micro-
strategies are conditioned for the possibility, particularity, and practicality
of macro-strategies regarding learners’ needs, lacks, and expectations
(Kumaravadivelu, 2006). Microstrategies are classroom procedures that
are designed to realize the objectives of a macrostrategy, and microstragies
are suggested as samples such as language use and levels of formality,
language use and doublespeak (Kumaravadivelu, 2006:210-212). Thus,
the purpose ofusing those strategies is to construct a post-method pedagogy
in order to be able to teach language regarding the conditions of the context
(Kumaravadivelu, 2006, Larsen-Freeman, 2005). By using these strategies,
teachers behave both as creators of learning opportunities for their learners
and users of learning opportunities created by learners (Birjandi &
Hashamdar, 2014). As Swan (2012) discusses the need for language
teachers is not only to have a detailed explicit knowledge of the grammar,
phonology and lexis of the languages they are teaching, but also to have
meaning, freedom, expression, and communication chains; in other words,
in language teaching and learning there is an eternal and inevitable
pendulum-swing backwards and forwards between form and meaning,
control and freedom, imitation and expression, knowledge and skill,
learning and using, that is, a post method condition. Teaching strategies
awareness can also be evaluated as the focal indication of being a good
teacher. In teacher training process, prospective teachers’ awareness on
these issues needs to be increased and examined. Therefore, in this study
it was aimed to investigate teaching strategy awareness of student teachers
in teacher training process.
Methodology

In this study, survey method was used in order to examine whether
the student teachers felt themselves competent enough to apply teaching
strategies while teaching. The student teachers were questioned about their
awareness of teaching strategies through a questionnaire. The questionnaire
was designed by the researcher regarding the strategies suggested by
Kumaravadivelu (2006) both at macro level and micro level. The
macrostrategies were defined in separate items such as planning the lesson,
setting their goals and objectives, contextualizing the input for the learner,
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etc. As for the microstrategies, the items were defined as designing the
activities regarding the needs and expectations of students, making
classroom assessment, fostering students to build confidence, interacting
with students, and allowing opportunities for students, etc.

The participants of the survey were eighty two fourth year student
teachers who were attending a Turkish university. Those student teachers
were recruited from two classes. All fourth year student teachers
participated in the survey.

Findings

The data gathered through the 32-item questionnaire were evaluated
and displayed in Table 1 with the percentile values for each item. The
items focus on the components of the teaching setting: the student, the
teacher, and teaching experience.

Table 1. Teaching strategies awareness of student teachers

Teaching strategies Agree Undecided Disagree
% % %
1 I can use immediate changes in teaching 17 41 42
2 I prefer interacting with students while teaching 25 26 49
3 I can allow opportunities for the student to learn more 32 24 44
about things
4 I try to make positive statements about students’ 52 11 37
performance
5 I explain goals and objectives of the lesson 49 31 20
6 I plan for my lesson regarding the needs of students 65 5 30
7 I try to listen to students’ ideas 59 11 30
8 I reward students after they have finished the task 40 17 43
9 I use checklists to evaluate students 9 41 50
10 I ask for clarification when I do not understand what is 22 19 59
said
11 I like cooperating with students 25 21 54
12 I prefer guiding students to learn by questioning 51 18 31
13 I want to establish trust as a teacher 75 - 25
14 I keep teacher portfolio 10 42 48
15 I monitor myself while teaching 15 26 59
16 I evaluate my teaching process 21 40 39
17 I try to increase the student's experience for learning 72 7 21
18 I try to give corrective feedback for students’ output 75 - 25
19 I notice students’ feelings about my teaching 47 3 50
performance
20 I try to use praise for students’ performance 68 14 18
21 I encourage students to determine their own learning 65 24 11
expectations
22 I try to design projects for students in order to benefit 10 40 50
personally
23 I usually express the importance of learning 90 - 10
24 I discuss my teaching performance with students 18 12 70
25 I design activities regarding the expectations of students 82 1 17
26 I encourage students to build confidence 16 29 55
27 I encourage students to continue learning outside the 67 33 -
classroom
28 I try to understand the learning conditions of students 86 5 9
29 I evaluate the outcomes of my teaching 41 14 45
30 I try to increase the motivation level of my students 92 8 -
31 I try develop appropriate materials regarding the needs of 88 3 9
students
32 I teach the lesson in a logical and coherent sequence 51 21 28

As displayed in the table, for the items about teachers, most of the
participants believed that they might not be capable enough to use the
strategies such as interacting and cooperating with students, allowing
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opportunities for students to learn by questioning efficiently, making
evaluation by the use of checklists competently, asking for clarification,
designing projects for students to benefit personally, and encouraging
students for building confidence. The participants claimed they were not
competent enough to use strategies for making immediate changes in their
teaching when necessary, keeping teacher portfolio for tracking their
teaching process, monitoring themselves while teaching, evaluating their
teaching process, and discussing their teaching performance with students.
Such recorded negative responses display that most of the student teachers
cannot accomplish both macrostrategies and microstrategies skillfully for
the benefits of students and for developing professionally in teaching
practice.

The responses for the items about students were mostly in a positive
manner: the students teachers stated that they would praise for students’
performance and make positive evaluation, give importance to students’
ideas, do their best for increasing students’ experience for learning, give
feedback when necessary, encourage students to determine their own
learning expectations, inspire them to learn outside the classroom, and
motivate them for learning.

As for the positive responses about their teaching experiences,
they declared that they can successfully set the goals and objectives of the
lesson and explain the decisions to students because they would like to
establish trust as a teacher; they observe to notice students’ feelings about
the teaching process; the materials they use for the course are designed
regarding the needs and expectations of students; and they stated they try
to teach the lesson in a logical and coherent sequence by focusing on the
importance of learning.

Results and discussion

The attempt in this study to seek answers to the questions “Are
student teachers aware of teaching strategies and how efficiently do student
teachers use teaching strategies?” were searched for by a 32-item
questionnaire. The results indicated that the student teachers were aware
of the teaching strategies both at macro level and micro levels which are
outlined by Kumaravadivelu (2006). They declared they felt themselves
component enough to apply macrostrategies in terms of planning the
lesson, setting their goals and objectives, contextualizing the input for the
learner. In most of the macro strategies, they reflected positive responses.
As for the microstrategies, they felt they could design the activities
regarding the needs and expectations of students and make assessment
appropriately, although some microteaching strategies such as fostering
students to build confidence, interacting with them, and allowing
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opportunities for them were found to be challenging for the student
teachers. Depending on these results, it could be stated that the student
teachers in this study tend to develop supportive and suitable teaching
strategies. It is also important to keep in mind that the items in the
questionnaire might have been directive for the student teachers for
increasing their awareness on teaching strategies.

Since the macrostrategic framework has the potential to empower
teachers with the knowledge, skill, attitude, and autonomy necessary to
devise themselves as systematic, coherent, and relevant alternative to
method (Kumaravadivelu, 2006), in teacher training process, student
teachers’ awareness needs to be increased. Accordingly, they will be able
to generate locally grounded, need-based microstrategies, ultimately
developing the capacity to theorize from their practice (Kumaravadivelu,
2006).

Based on this survey results, some suggestions can be proposed
for teacher trainers. The particular focus of the data analysis suggests that
in teacher training process, approaches and methods should not be taught
to student teachers theoretically all the time, instead approaches and
methods need to be practiced by focusing on teaching strategies. As Swan
(2012) reports language teachers do not need merely detailed explicit
knowledge of grammar, phonology, and lexis; instead they need to have
the knowledge of meaning, freedom, expression, and communication chain
in order to foster communicative competence of students and develop
suitable teaching strategies. Accordingly, student teachers as prospective
teachers need to be able to apply a post-method pedagogy and to behave
as creators of learning opportunities for their students. For further research,
student teachers need opportunities offered for distinguishing their
strengths and weaknesses for professional development. Furthermore,
they may be engaged in discovering their professional knowledge. On the
whole, the study suggests that teacher training is not merely to impose
theoretical knowledge, but to incorporate considerable effort to localize
in the post-method pedagogy to shape teaching competence.
Conclusion

The attempt in this descriptive study was to investigate student
teachers’ teaching strategies awareness which is assumed to be among
the main goals of teacher training process. In general, teaching strategy
can be described as the intentional behavior of a teacher who is approaching
while teaching. In particular, teaching strategies, as Kumaravadivelu (2006)
outlines, are listed in two categories: macro-strategies, the general
classroom procedures that teachers approach; micro-strategies, the
application of the scheduled macro-strategies. In the present study, the
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data displayed that the student teachers are mostly aware of teaching
strategies both at macro and micro levels; however, while implementing
microteaching practice, they could use macroteaching strategies such as
planning the lesson, setting their goals and objectives, contextualizing
the input for the learner more efficiently than microstrategies which were
assumed to be challenging such as fostering students to build confidence,
interacting with them, and allowing opportunities for them, and etc.
Therefore, in teacher training process, student teachers’ teaching strategies
awareness need to be investigated and supplementary support should be
given in order to impose post-method pedagogy on student teachers.
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SOME ELEMENTS OF THE LANGUAGE OF NEW
MEDIA IN PRIMARY SCHOOL STUDENTS’ WRITTEN
ASSIGNMENTS

BlaZenka Filipan-Zignize, Marija Turk Sakaé, Vladimir Legac

ABSTRACT:

With the advent of the new media and the development of Web 2.0
tools, there was a mediatization of everyday life that is associated with
the formation of the characteristic language in the new media services.
This language represents hybridization of written and oral forms, and
Crystal (2006) calls it Netspeak. Nowadays communication via Internet
and the mobile phone has become an indispensable part of modern life,
especially of young people. Therefore, the aim of this study was to examine
the assessment of 8th grade students about the representation of certain
elements of the language of new media in their writings written at school
and for school purposes and in their texts written in their leisure time, 1.e.:
only uppercase letters, lowercase letters, mixed letters, exclamation marks
and the use of symbols of laughter (smiles), syntagmas without a subject,
syntagmas without auxiliary verbs, the use of Croatian aorist and imperfekt
rather than perfekt tenses, the use of dialectal expressions, vulgarisms
and blasphemes. As an instrument a questionnaire was used. It related to
the use of elements of the language of new media in students’ school
work as well as those in their leisure activities (Facebook, SMS messages
/ Viber, WhatsApp /). Students estimated the frequencies of their use for
each item of the questionnaire on a 5-point Likert- type scale. Results of
this study have shown that most 8th grade students never or very rarely
use the elements of the language of new media in their school writings,
while at the same time they use them very often or always only when they
write in the new media in their leisure time. So writing in the new media
differs from traditional texts because of language economy and
technological possibilities on one hand, as well as limitations on the other.

Key words: language of the new media, 8th grade students’ written
assignments, lowercase and uppercase letters, omission of subjects and
auxiliary verbs, dialectisms, vulgarisms

INTRODUCTION

Today’s children are growing up in the world of information-
communication technologies and in the world of the screen. Computers
and the Internet as well as mobile phones are the media that appear in all
segments of the modern society. Digital media allow young people to
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communicate privately, which is largely not subject to parental or teacher
control, so the role of the media is particularly important at the time of
adolescence when young people spend most of their free time in front of
screens. Many research studies in the world as well as in Croatia (Pavicie
i Suriz, 2014; Rogulj, 2014; Filipan-Zigniz et al., 2012, 2015, 2016;
Diirscheid et al. 2010) have noted the trend of increased use of new media
(computers, internet and mobile phones ), as well as of the time that the
young people spend on them. That new sudden expansion of computer
media in the information and communication technologies appeared at
the beginning of the third millennium with the development of Web 2.0
tools and the constant addition of new services. Through the mediation of
everyday life, computer-mediated communication (CMC) has emerged,
which according to Crystal (2006), has led to social and linguistic
revolution. The development and dissemination of the new media has
influenced the organization of interpersonal relations, led to new ways of
communication and introduced changes in the language itself and created
new media discourses (Grania, 2006).

Such a language characteristic of various online services is called
Netspeak (Crystal, 2006), and it features both speech and script elements.
The elements of oral speech that are otherwise typical of the free style of
oral communication and conversational style have started to appear on
Facebook, in SMS, Twitter and other services. Already in 2001, Storrer
called such texts of Internet services “typed speech”. It can actually be
established that communication by means of new media has led to unclear
boundaries between the written and the oral language. In the same sense,
Koch and Osterreicher (1994) describe the two concepts of interaction as
the conceptual literacy and the conceptual orality.

One of the most popular social networks on the Internet is Facebook,
has been designed by its founder Zuckerberg for communication, as well
as for posting, sharing and browsing information, posting photographs,
and last but not least, for playing games. Its popularity can of course be
testified by the fact that Facebook has now reached two billion users.

Such a large spread of Facebook has of course also been affected by
today’s smart mobile phones because modern mobile phones offer
numerous possibilities with the most important ongoing Internet
connection so that today children and young people can easily send SMS
messages via their mobile phones, as well as search the Internet or be on
Facebook and send messages or edit their status, etc. from their mobile
phones.

A significant contribution to language research in online services
has been provided by Crystal. He has given a detailed analysis of the
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language on the Internet in the books Language and the Internet (2006)
and Internet Linguistics (2011) as well as in scientific articles (2008) with
an emphasis on English as a global language. Along with Diirscheid (2010,
2012, 2016) and Crystal, the language of the new media (SMS and social
networks), was dealt by Bader (2002), Pérez-Sabater (2012), Konig and
Bahlo (2014). They have provided a detailed analysis of this type of
communication.

With their project, Schreibkompetenz und neue Medien, Diirscheid
et.al. (2010) have made a significant contribution to the research of youth
literacy in Switzerland. They have concluded that writing in the new media
does not negatively affect the literacy of young Swiss people. Schlobinski
(2002) and Keus and Corr (2013) have also written about the theme of the
language of the youth as a variety of language. They have also pointed out
that writing in the new media does not have a negative influence on the
literacy of young people.

Research studies of the new media have been less common in Croatia
than in the rest of the world.

In Croatia, the language of new media has been investigated by
Filipan-Zigniz (2012) in her book Language of the new media, as well as
in many scientific research studies (2015, 2016 et al.), where she, either
as author or co-author, analyses the fundamental features of the language
of new media as well as the modes of writing of young people (grammar
school students) with regard to the representation of the elements of
language of new media.

The results of her as well as of the aforementioned research studies
of the language used on the social network Facebook and of the SMS
messages have confirmed Crystal’s (2006) claim that computer-mediated
communication (CMC) has led not only to social, but also to language
revolution. Namely, changes have occurred at all language levels: spelling,
graphostylistic, morphological, syntactic, semantic and lexical and they
have all been described in detail by Filipan-Zigniz (2012).

Thus several new characeteristic elements of this new media mode
of writing have occurred. They include: use of only lowercase letters, use
of only capital letter or mixed letters, repetition of punctuation marks,
media-related errors, use of emoticons, exclamation marks, abbreviations,
omission of auxiliary verbs, use of aorist and imperfekt tenses instead of
the perfect tense, use of English loan words, dialectal expressions,
vulgarisms and profanities, etc., all of them most often being a result of
linguistic economics and technological limitations (Filipan-Zigniae, 2012).

The increase in the number of abbreviations has been influenced by
convenience and the limited space of SMS messages, but Bieswagner
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(2007) points out that in addition to them there have also been other
motives, such as the desire to manifest humour, which is an important
incentive to use abbreviations in SMS messages. A sense of houmour can
be found in many titles of papers and books dealing with SMS-messages
with the aim of singling out languague creativity as a characteristic feature
of that kind of discourse (/ 48 txt msgs /Humphrys 2007/; 2b or not 2b /
Crystal 2008/; 2 abbrevi8 or not 2 abbrevié... /Bieswanger 2007/; (._.)/
dont 4get 2 txt me plz!... / Yusuf et al. 2016/; Btw, tnx §to me lajkas! Lol:)
/Vlasteli 1 Vrbanac 2014).

Zic Fuchs & Tudman Vukoviz (2013), as well as Vrsaljko &
Ljubimir (2013), and Pavliéevize-Franie (2011) have dealt with the analysis
of the language of SMS-messages and with the communication on social
networks in Croatia. They have pointed to the problem of deviation from
the orthographic norm in young people and emphasized the need for a
thorough approach to this issue. The problem of deviations from the
language norms as well as of the massive entry of English loan words into
the standard Croatian language has also been discussed by Opaéia (2012).

AIM, HYPOTHESES AND METHODOLOGY OF THE
RESEARCH

The aim of this study was to examine the assessments of 8th grade
primary school students about the representation of certain elements of
the language of new media in their writings written at school and for
school purposes and in their texts written in their leisure time, i.e.: only
uppercase letters, lowercase letters, mixed letters, exclamation marks and
the use of symbols of laughter (smiles), syntagmas without a subject,
syntagmas without auxiliary verbs, the use of Croatian aorist and imperfekt
rather than perfekt tenses, the use of dialectal expressions, vulgarisms
and blasphemes.

For this purpose the following hypotheses have been set:

H1: Students estimate that they rarely use the elements of the
language of new media in their written works at school and for school
purposes (only uppercase letters, lowercase letters, mixed letters,
exclamation marks and the use of symbols of laughter, syntagmas without
a subject, syntagmas without auxiliary verbs, the use of Croatian aorist
and imperfekt rather than perfekt tenses, the use of dialectal expressions,
vulgarisms and blasphemes).

H2: Students estimate that they often use elements of the language
of new media in their texts written in their leisure time (only uppercase
letters, lowercase letters, mixed letters, exclamation marks and the use of
symbols of laughter, syntagmas without a subject, syntagmas without
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auxiliary verbs, the use of Croatian aorist and imperfekt rather than perfekt
tenses, the use of dialectal expressions, vulgarisms and blasphemes).

H3: The language of new media does not have a negative influence
on the literacy of primary school students.

The sample consisted of 56 (N=56) 8th grade students from the
Primary School “Ivan Benkovia” in Dugo Selo (Croatia). They filled in
the survey questionnaire that had been developed by Filipan-Zignie et
al., 2015 (based on the questionnaire designed by Diirscheid et al. 2010),
concerning the use of the elements of the new media language in school
writings and for school purposes as well as in texts written in new media
in their free time: on Facebook, in chatrooms, forums and SMS messages
(Viber, WhatsApp ...) for elementary school students.

In the survey questionnaire, along with socio-demographic data,
the 8th grade pupils had to circle the frequency of their use of the elements
of language of new media on a 5-point Likert scale (never, very rarely,
sometimes, very often, always). They had to do it for each item of the
questionnaire. The items referred to students® writings written at school
for school purposes as well as to texts written in new media in their leisure
time.

The elements of the language of new media, 1.e. the individual items
of the questionnaire were the following: abbreviations, emoticons, all
capital letters, lowercase letters, mixed letters, multiple punctuation marks,
iconic characters, exclamation marks and smiles, syntagmas without a
subject, syntagmas without auxiliary verbs, dialectal expressions,
vulgarisms and anglicisms. All of them were not analysed in this article
because of the lack of space.

RESULTS OF THE RESEARCH AND DISCUSSION

3.1. All Capital Letters

Results of our research conducted on 56 grade 8 students related to
the use of the elements of the language of new media in texts written at
school and for school purposes, as well as in the texts written in the new
media on Facebook, in chatrooms, forums and SMS messages (Viber,
WhatsApp ...) in free time have shown the following: 63% of the students
say that in the texts written at school or for school purposes they never
write only by using uppercase letters, 25% of the students write them
only rarely, and 13% of the students sometimes, whereas there was no
single student who uses all capital letters very often or always when writing
at school and for school purposes. It is assumed that students who at school
and for school rarely or sometimes write by using all the capital letters do
so in PowerPoint presentations, posters, etc. to highlight their titles or
important terms in their works or thank the audience for their attention. In
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the texts written in leisure time activities, all capital letters are used always
by 7% of the students, very often by 18% of the students, sometimes by
29%, very rarely by 25%, whereas 20% of the students never write by
using only capital letters in their writings written during their free time. It
can be concluded here that 8th grade students write more often by using
only all capital letters in texts written in their free time than in the texts
written at school, but this element of the language of new media is not
widely represented, especially if compared to writing only in lowercase
letters, which is illustrated in Figure 2.

All Capital Letters
70% 63%
60%
50%

40%

30% 25% 25%
i 20% 18%
20% 13%
10% 7%
. 0% 0%
0%
never very rarely sometimes very often always
M at school and for school in free time

Figure 1. Use of all capital letters in the texts written at school and
for school purposes and in texts written in the new media in free time

3.2. Only Lowercase Letters

The results indicate that 68% of the 8th grade students never write
by using only lowercase letters when writing texts at school or for school
purposes, but that they always obey the rules of the Croatian orthography.
However, 14% of the students claim that at school and for school purposes
they write by using only lowercase letters, 7% use them sometimes, 5%
very often and another 5%, (or three students) have claimed that at school
they write by using only lowercase letters, which would mean that they
do not apply the rules of the Croatian orthography at all. In this case, this
means that four students write at school only by using small letters, three
students very often, and three students always. This may be an example
of a misunderstood question, or an example of a hasty or unpremeditated
answer, but it can also be evidence of the direct negative influence of the
writing in new media on the writing at school and for school purposes
among 8th grade primary school students. Namely, 42% of the 8th grade
students write in leisure time only in lowercase letters, and 22% of them
very often. 15% of the students write sometimes in leisure time only by
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using lowercase letter and 15% very rarely. Only 7% of the students in the
sample, i.e. only four students adhere to the spelling rules of the Croatian
language for writing in capital letters and never write only in lowercase
letters when writing text messages or communicating on social networks.

Only Lowercase Letters

8%

68%
70%

60%

50% 42%
40%
0% 2%
20% 14% 15% 15%
10% 7% 7% s 55
0% | l l [ | |
never very rarely sometimes very often always

M at schoal and for school ~ Min free time

Figure 2. Use of only lowercase letters in the texts written at school
and for school purposes and in the texts written in the new media in free
time

3.3. Mixed Letters

Mixed Letters

120%

100% 96%
o

B0% cco
60%
A0%
20% 9% 13% 751
(] 5%
0 2% 0% 0% 2%
0% — - § . ° || —

never very rarely sometimes very often always

M at school and for school  Win free time

Figure 3. Use of mixed letters in the texts written at school and for
school purposes as well as in the texts written in the new media in free
time
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The results of this research show that mixed letters, as an element
of the language of new media, are the least represented, both in the texts
written at school and for school purposes as well as in the textbooks written
in students’ free time as well as that in this element there is almost no
influence of the writing in the texts written in new media on the writings
written at school and for school purposes. Namely, 96% of the 8th grade
students never write in mixed letters at school, and only one student (2%)
estimates that they write by using mixed letters very rarely, and one student
(2%) uses them always. For this latter assessment, it is almost certain that
this is an example of a misunderstood question or a hasty and
unpremeditated answer. Even in free time texts, 65% of the students never
write in mixed letters, whereas 9% of them write them very rarely, 13%
sometimes, 7% very often, and 5% always. It is assumed that the use of
this element of the language of new media comes in cases of the wrong
pressure to use the option of writing in capital letters, and of the neglect
to erase and correct this error, either because of speed, neglect or lack of
knowledge.

3.4. Exclamation Marks and Symbols of Laughter (Smiles)

57% of the students in our sample never use exclamation marks
and symbols of laughter, 23% of the students use them rarely, 5% use
them sometimes, 7% very often and 7% always in texts written at school
or for school purposes. On the other hand, 40% of the 8th grade students
always use exclamation marks and symbols of laughter in the texts written
m new media in their leisure time activities: Facebook, chatrooms, forum
and SMS messages (Viber, WhatsApp...). In the same kind of texts, 29%
of the students use them very often, 11% sometimes, 4% of the students
never and 23% very often. It can be concluded that their use depends on
the personality, i.e. the character of the person and the time needed to
write the message.
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Exclamation Marks and Symbols of Laughter

(Smiles)
60% 57%
50%
40%
40%
29%
0% 23%
20% 16%
11% . .

- - I - 7% 7%

0% [ | || |

never very rarely sometimes very often always

M at school and for school ~ Win free time

Figure 4. Use of exclamation marks and smiles in the texts written
at school and for school purposes as well as in the texts written in the new
media in free time

3.5. Syntagmas without a Subject

Syntagmas without a subject at school and for school purposes
are never used by 56% of the surveyed students, 27% use them rarely,
11% use them sometimes, 5% very often, whereas there is no single student
in the sample who uses them always. At the same time, 15% of the 8th
grade students use the same kind of syntagmas always, 11% very often,
27% sometimes, 16% rarely in the texts written in the new media in free
time: i.e. on Facebook, in chatrooms, forums and SMS messages (Viber,
WhatsApp ...). Even here the highest percentage, 31% of the students,
never use syntagmas without a subject during their leisure time activities.
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Syntagmas without a Subject

60% 6%
50%
40%
31%
30% 27% 27%
20% 16% 15%
11% 11%
- I . - I
0%
- |
never very rarely sometimes very often always

m at school and for school ~ min free time

Figure 5. Use of syntagmas without a subject in the texts written at
school and for school purposes as well as in the texts written in the new
media in free time

3.6. Syntagmas without an Auxiliary Verb

Syntagmas without an auxiliary verb are even more rarely used than
syntagmas without a subject, both at school and in leisure time. Syntagmas
without an auxiliary verb are never used at school by 84% of the students
in the sample and by 38% of them in leisure time. They are used at school
or for school purposes very rarely by 9% of the students, sometimes by
5%, and very often by 2% , whereas there is no single student who uses
them always. In the texts written in students’ free time, syntagmas without
an auxiliary verb are rarely used by 16% of the 8th graders, by 22% of
them rarely, by 11% very rarely and by 13 % of them always.

Syntagmas without an Auxiliary Verb
90% - 84%
80%
70%
60%
50%
0%

38%

30% 29%
16%
20% 9% ’ 11% 13%
10% 5% 39 .
0%
0% | - | i
never very rarely sometimes very often always

M at school and for school ~ Win free time
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Figure 6. Use of syntagmas without an auxiliary verb in the texts
written at school and for school purposes as well as in the texts written in
the new media in free time

3.7. Aorist and Imperfekt Tenses instead of Perfekt

Results of this current research study have shown that aorist and
imperfekt tenses are used instead of the perfekt tense at school and for
school purposes never by 61% of the surveyed students, very rarely by
29% of them, sometimes by 9% , very often by 2%, whereas there is no
student who would consequently use them always. In the texts written in
the new media in students’ free time,: on Facebook, in chatrooms, forums
and SMS messages (Viber, WhatsApp...) aorist and imperfekt tenses are
used instead of the perfekt tense always by 7% of the students, very often
by 4% of them, never by 15%, very rarely by 22%, whereas as many as
53% of the students in the sample never use this element of the language
of new media.

Aaorist and Imperfekt Tenses instead of Perfekt
70%
61%
60% 53%
50%
40%

30%

29%
22%
20% 15%
9% 7%
o 4
10% . Jop 4% 0%
0% —

never very rarely sometimes very often always

W at schoal and for school in free time

Figure 7. Use of aorist and imperfekt instead of perfekt in the texts
written at school and for school purposes as well in the texts written in
the new media in free time

3.8. Dialectal Expressions

It should be noted here that this research study was conducted in the
Primary School “Ivan Benkovie” in Dugo Selo in the County of Zagreb.
The town of Dugo Selo, situated 10 km east of Zagreb, originally belongs
to the Kajkavian dialect, but during the Homeland War a large number of
inhabitants from Bosnia and Herzegovina and from other parts of the
Republic of Croatia arrived there and brought their dialects, which is the
main reason why Kajkavian words are more rarely heard there. The results
of the use of dialectal expressions at school and for school purposes are
the following: 68% of the 8th graders never use them, 20% very rarely,
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4% sometimes, 7% very rarely and 2% (one student) always. In the texts
written in their free time, 24% of the students use them always, 33% very
often, 20% sometimes, 9% very rarely and 15% never.

Dialectal Expressions

8U%

68%
70% ’
60%

50%

40% 339
30% 24%
° 20% 20% °
20% 15%
9% 7%
10% . I ] 4% I i 2%
never very rarely sometimes very often always

MW at school and for school  ®in free time

Figure 8. Use of dialectal expressions in the texts written at school
and for school purposes as well as in the texts written in new media in
free time

3.9. Vulgarisms and blasphemes

77% of the students in this research study never use vulgarisms in
the texts written at school, whereas only 22% never use them in their
leisure time texts. In the texts written at school and for school purposes,
they are very rarely used by 4% of the students, sometimes by 9% and
7% use them always. In leisure time texts, they are always used by 27% of
8th graders, very often by 18%, sometimes by 25% and very rarely by 7
%.

Vulgarisms and blasphemes

90%
20% 77%
70%
60%
50%
40%

25% 27%
30% o
20°/D - 18%
6
o 9% o

10% I 4% 7% 4% 7%

oo - I [ | — [ |

never very rarely sometimes very often always

M at school and for school Hin free time
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Figure 9. Use of vulgarisms in the texts written at school and for
school purposes as well as in the texts written in the new media in free
time

We have tried to compare the results of this current research with
the results of our own previous research, and with similar research studies
that were conducted by other authors.

Research studies of Filipan-Zigniz and Turk Saka¢ 2016 and some
other authors (e.g. Schlobinski (2002) and Keus & Corra (2013) in the
German speaking area, as well as Crystal (2006, 2011) in the English
speaking area) have also pointed to similar observations, i. €. the authors
have concluded that in all the languages the literacy of the students has
not been threatened due to their writing in the new media because students
are very well aware of the difference in writing for school assignments
and the writing in the new media.

4. CONCLUSION

The results of this research study have confirmed the first hypothesis
(H1), as they have shown that the vast majority of 8th grade primary school
students never or very rarely use elements of the new media language in
school-written texts: all capital letters, lowercase letters, mixed letters,
exclamation marks and smiles, syntagmas without a subject, syntagmas
without auxiliary verbs, aorist and imperfekt tenses instead of the perfekt
tense, dialectisms and vulgarisms.

However, the second hypothesis (H2) has been confirmed only for
some elements of the language of new media: dialectisms, exclamation
marks and smiles, use of only lowercase letters. They are the only elements
that 8th grade primary school students mainly use very often or always as
the elements of the language of new media when they write in the new
media in their free time on Facebook, in chatrooms, forums and SMS
messages (Viber, WhatsApp ...). Other elements of the language of new
media (all capital letters, mixed letters, syntagmas without a subject,
syntagmas without auxiliary verbs, use of the aorist and imperfekt tenses
instead of the perfekt tense, vulgarisms) are mostly used only sometimes,
very rarely or never by 8th grade primary school students. This suggests
that the latter elements of the language of the new media are not popular
with 8th graders and that they are not part of their written expression in
the new media for most students.

Therefore, there are not enough elements to confirm the opinion
that the language of primary school students in their written school
assignments has deteriorated because of the use of the language of new
media on the Internet and mobile phones, which means that the language
of the new media does not currently have a negative effect on the literacy
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of primary school students (H3), although the writing in the new media
differs from traditional written texts primarily due to linguistic economics
and technological constraints. It is a fact that young people largely use
some elements of language of new media (dialectal expressions,
exclamation marks and signs of laughter as well as lowercase letters)
almost in all the texts written in their free time in the new media (on the
internet and on the mobile phone), but at this point it seems that there
have been no negative influences on the literacy of school children due to
their frequent use the language of new media. Indications of the possible
negative impact of writing in the new media on school writings among
8th graders may appear only in several student estimates of very frequent
and regular use of lowercase letters as the element of the language of new
media, although it is possible that there was some lack of understanding
of that question or that they were examples of hasty and unpremeditated
answers.

In 2016, the authors made a similar conclusion in the analysis of the
results for other elements of the language of new media that are not
mentioned in this study (anglicisms, abbreviations, emoticons, multiple
punctuation marks and other iconic characters). The vast majority of 8th
grade primary school students never or very rarely use the mentioned
elements of the language of new media in school assignments, whereas at
the same time mostly they often or always use them only when they write
in the new media in their free time.

However, it does not hurt to express some reservations about the
way students express their opinion about their use of the elements of
language the new media by means of a questionnaire in which a small
number of them have stated that they use certain elements in their own
school-text writings. Research studies with grammar school students by
Filipan-Zigniz et. al. in 2015 and 2016, which used the Oxford WordSmith
6.0 computer program as the tool, deviated to a lesser extent from their
statements in the questionnaire precisely in that segment, and would be
therefore be advisable to test 8th grade primary school texts by means of
the same tool in order to get 100% reliable results.

It would also be desirable to do a follow-up study of the literacy of
8th grade primary school students in the foreseeable future to determine
whether or not the long-term use of the elements of the language of new
media in different Internet services or SMS could lead to some changes
that might indicate the deterioration of young people’s literacy in the future.
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THE PRESCHOOL CURRICULUM IN THE REPUBLIC

OF MACEDONIA FROM THE ASPECT OF THE HOLISTIC-

INTEGRATIVE DISCOURSE IN THE EARLY CHILDHOOD
DEVELOPMENT

Tatjana Koteva-Mojsovska

ABSTRACT:

The holistic-integrative discourse is the basis of the concept of a
quality preschool educational process. Accordingly, the modern preschool
curriculum should follow the modern holistic paradigm and it should be
based on holism as a philosophical-humanistic approach, which interprets
the socio-emotional relationship of man and nature as a unique ecological-
developmental phenomenon. The curriculum should be developmental,
it needs to provide an integrative approach towards the development of
the children and promote education based on the nature of the child.

The goal of this paper is to analyze the segments of the preschool
curriculum in the Republic of Macedonia, which contain and promote
holistic-integrative postulates for planning a quality holistic educational
process. Using the descriptive method, we analyzed:

- The objectives of the preschool curriculum, the way and the extent
to which it is oriented towards the nature of the child;

- The philosophical postulates of the preschool curriculum;

- The structure of the syllabus;

The conclusions, elaborated in the paper, indicate that the curriculum
has potential for planning holistic-integrative education in the Republic
of Macedonia.

Keywords: preschool curriculum, holism, holistic-integrative
discourse, humanistic paradigm, preschool educational process, structure
of the paradigm, early childhood development, early childhood education.

Introduction

The holistic-integrative discourse in the early childhood development
is a philosophical interpretation of the alternative and natural education
and it comes from the theoretical approach called holism
(Greek EJ = D-J - rnm.: meaning complete, entire, whole), which treats
people as a complete system connected to nature, and interprets their
behavior through their entire interaction with it, as well as the social
interactions in the surrounding. The followers of this approach support
the thesis that the whole determines the development and the behavior of
the parts. However, bearing in mind the humanistic interpretation, the
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individual is not only a whole as a single unit, but also a whole with the
universe, hence nature. Because of this, the development is determined
by the interaction with the surrounding. Ron Miller, one of the founders
of'this discipline, among other things, said “...the holistic education should
not be defined as a special method or a technique; it should be understood
as a paradigm, a sum of basic presumptions and principles, which can be
used in different ways” (Sirous Mahmoudi, Ebrahim Jafari, Hasan Ali
Nasrabadi,2012,p. 178). The holistic discourse is based on the humanistic
pedagogy which treats the children as active beings with own
characteristics and needs. They participate in the overall development,
including their own, in a way that actualizes their natural needs and
potentials.

All previously stated suggests an educational system that is based
on the individual learning approaches of the children. The modern
educational process should support experiential and active learning, in
which all children will recognize the answers of their own interests and
will learn in their own preferential ways, thus developing their whole
personality. Through natural stimuli and rich experiences, the spontaneous
processes of curiosity and attention of the children gradually transform in
deliberate and conscientious activities. All this fits the modern concept
for open, integrated and active preschool educational process opposed to
the academically organized education. This means simultaneous
engagement of all functional, socio-economic, physical, cognitive and
intellectual processes, which implies an integrated approach towards the
development of the children. In the modern humanistic approaches, this
isalso interpreted by holistically directed influences on the development
which should be a priority in the organized preschool educational process.

Accordingly, the preschool curriculum that follows a modern,
organized, preschool concept should be based on humanistic foundations
and it should promote a holistic approach in the organization and realization
ofthe educational process. (Koteva-Mojsovska, 2015). It needs to provide
active learning and teaching based on the nature of the child and the
individual potentials, specifics and needs. (Koteva, 1996). Today, the world
trends favor the concept of Developmentally Appropriate Practices
(DAP),(Ellen Frede and Debra J. Ackerman, 2007), which implies
educational practices that respect the individuality of the child. In this
sense, the modern syllabus that strives to be based on humanistic-holistic
grounds should follow these trends. The modern curriculum needs to
provide an open educational system with respectable participation of all
subjects in the educational process, including the parents and the children
themselves. It needs to be a compass for the educator while allowing
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great creativity and professional development. In other words, the modern
curriculum f or preschool education should:
- Be developmental;
- Not be highly, but partially structured;
- Be orientated towards the child;
- Be open,
- Come from the child;
- Respect the holistic development;
- Be humanistic, partner-based;
- Be constructive (developmental model;)
- Be inclusive .

About the research

In the Republic of Macedonia, the preschool education is part of
the entire educational system, according to the International Standard
Classification of Education (ISCED) 2011. The concept of preschool
education of the Republic of Macedonia is based on the humanistic-holistic
paradigm, and it is carried out in kindergartens and in centers for early
childhood development. The educational process in them is regulated by
national documents. The basic document is The Curriculum for Early
Learning and Development brought in March, 2014. The Program for
Early Learning and Development is founded on the standards for early
learning and development brought by the document named Standards for
early learning and development of children aged 0 to 6.

In the analysis of the Curriculum, a basic idea was to determine
how much it sets and provides humanistic-holistic approaches in the
learning and teaching of children in the early developmental and the
preschool period. In this aspect, it was interesting to see how and whether
it abides by the scientific postulates regarding the individuality of the
children, what its goal orientation is, and the philosophical approach.
Accordingly, we carried out an analysis of several key elements of the
Curriculum for Early Learning and Development, more specifically:

- The goal orientation of the preschool curriculum, the way and
degree of orientation towards the nature of the child;

- The philosophical postulates of the preschool curriculum;

- The structure of the curriculum.

The analysis of this document allowed us to see the segments and
ways in which it manifests orientation towards the nature of the child,
whether and to what extent it allows the educator to plan and carry out
holistic and integrated educational process based on the developmental
and individual needs of the children.
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Analysis of the Curriculum for early learning and development
in the Republic of Macedonia from the aspect of its humanistic-holistic
approach

The Curriculum for early learning and development in the Republic
of Macedonia is established on pedagogical-psychological values typical
for an open preschool educational system that prefers partner relationship
of all involved subjects, respecting the country’s educational orientations.

When it comes to the statute and the role of the children in the
preschool process, we can say that the Curriculum encourages
consideration of the individual characteristics of the children and that it
prefers organized stimulation of their natural development. Accordingly,
we can see the orientation and focus on the nature of the child. In the part
of the program titled: “Occupational-Scientific Foundation of the
Curriculum”,( Curriculum,2014 p.1) among other things, we can find the
following orientation towards the development of the child: ““...The
development is a process of change, which is a result of the respect of the
individual characteristics of the child, the monitoring of his/her internal
strengths and the natural development, in which the child increases and
strengthens the skills for movement, reasoning, feeling and speaking. The
educators in the kindergartens / centers for early childhood development
commence activities with the goal to create conditions for cognition and
learning through games, interaction (child-child, child-adult), engagement
of all children in discovery-researching processes and solving different
problem situations, thus encouraging the motor, language, cognitive and
socio-emotional skills...”. (Curriculum,2014 p.1)

It is also founded on the established standards for early learning
and development, bearing in mind the individual characteristics of each
child. This is also evident in part of the principles listed in the Curriculum,
1.e.: “...Principle of active learning and encouraging different waysof
expression (Curriculum, 2014, p.2) and “Principles of accordance to the
age characteristics and the principle of individualization” (Curriculum,
2014, p.2). The first principle shows that “...The environment in which
the children learn, stimulates curiosity and is adequate to their physical
and emotional needs, the goal being that they feel safe and use different
strategies when devising solutions and answers” (Curriculum, 2014, p.2).
The second principle refers to the respect of the individual integrity of the
child, as a humanistic orientation, i.e. it shows “...Respect of the
personality and the individual characteristics, needs, interests, abilities of
each child, including the children with special educational needs.”
(Curriculum, 2014, p.2.).
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The goal orientation of the Curriculum for Early Learning and
Development of the Republic of Macedonia in terms of the individuality
of the children can also be seen through the regulation of the role of the
educators. The educators are important subjects. Without a doubt, they
are responsible for the realization of the educational context, the process
and goals(OECD, March 2004), and it is evident that in this document,
the educators are defined as stimulators, creators and organizers of the
environment and the educational influences, whose efficiency also greatly
depends on the activity of the children themselves. In the part concerning
the role of the educator, there are many determinations. The following are
important for the holistic approach:

¢ “Monitoring the development of the children individually;

e Respecting the children’s individual differences, needs and
suggestions in the planning and realization of the educational activity
(integrated);

e Motivating the children for different types of activity;

¢ Developing partnership with the family;

¢ Respecting the choice of the children, and using it in the realization
of the specific goals;

e Realistic planning, adjusting it to the abilities, needs and interests
of the children, as well as the conditions in the closer and wider
surrounding;

¢ Stimulating the children to join research, discovery, and creative
processes, as well as engagement in the planning and the realization of
the goals, etc.” (Curriculum, 2014, p. 3)

The document that we analyzed, apart from the need for respecting
the individuality and the personality of the children, also highlighted the
need of an integrated holistic approach in the development of all aspects
of the personality simultaneously. This orientation of the Curriculum for
Early learning and Development in the Republic of Macedonia can
primarily be found in the principles upon which it is founded. Namely,
one of the principles is “The principle of wholeness and integrity”
(Curriculum, 2014, p.2). The following interpretation comes with it: “The
content ofthe standards cover all aspects of development of the personality
of the children, without favoring specific aspects. The holistic approach
is the basis for the development of the standards for their creation, having
in mind that the children see the world as a whole...” (Curriculum, 2014,
p.2). Hence, it is very understandable why the program favors the games
as the most adequate method for connecting the children with reality, as
well as for the integrated-holistic approach in the realization of the
educational influences.
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Respecting the differences is a humanistic formulation in modern
pedagogy, and it is also a priority in the Curriculum for Learning and
Development in the Republic of Macedonia. It is stressed by “The Principle
of equal opportunities and the respecting of the differences among the
children and the Principle of multiculturalism” (Curriculum, 2014, p.2),
which states that “...all children regardless of gender, ethnicity, their socio-
economic and cultural differences, as well as the health and special needs
must be provided with education”. (Curriculum, 2014, p.2)

The orientation of the Curriculum towards the humanistic-holistic
discourses can also be confirmed through the regulation for an open
educational process. Namely, the document highlights the need for an
open preschool system, in which all involved subjects will have a partner
relationship in the influence on the development of the children. This is
especially emphasized by the Principe of openness of the educational
process, (Program, 2014, p.2). This principle in the Curriculum is explained
in the following way: “Joint activities of the kindergartens / the centers
for early childhood development and the family and the community for
stimulation of the development of the early learning in the children. The
integrated approach is especially important for the development and the
early learning of the children.” (Curriculum, 2014, p.2)

In terms of the structure of pedagogical influence, the classification
on the grounds of the developmental domains with instructions for their
integration and simultaneous stimulus on all aspects of the development
of the children is clear. One of the principles, upon which this program is
founded, clearly shows the need of an integrated holistic approach, i.e.
“The principle of wholeness and integrity...emphasizes that the content
of the standards cover all aspects of the development of the personality of
the children, without favoring specific aspects...” (Curriculum, 2014, p.3).
This indicates to the following of the holistic approach in learning and
teaching, as an important segment in the development of the child. The
curriculum covers the following developmental domains: Access to
learning; Health and motor development; Socio-emotional development;
Language, communication and development of literacy; Cognitive
development and acquiring general knowledge. The domain access to
learning is a reflection of the modern interpretation of the differences in
the abilities, potentials, and the experiences of the children. This part of
the curriculum stresses that each child is a special individual and that they
all have a different approach to understanding nature and reality, finding
of sources of knowledge, using the learning resources, the interpretation
and the use of knowledge, etc.
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The developmental domains and subdomains are distributed
according to age groups which reflect the age-developmental
characteristics of the children. They are supported by the general and
specific goals, the examples of activities in the educational work with the
children and by the expected results listed for each domain, subdomain
and age. The expected results are flexible and cover wider time frame in
the appearance of a particular trait, according to the scientific
accomplishments and the doctrines of Vigotsky, Piaget and other classics
in the pedagogy

The goals and accomplishments are flexibly listed, allowing the
educators to independently and creatively connect them, according to the
needs and characteristics of the children in the group that they instruct.
For this purpose, there are didactic instructions which serve as a compass
in the organization of the educational process.

However, the given examples of activities that the educators may
use can render the job easier to the extent of blatant use of ready-made
situations. This is dangerous for the creative role of the educators and
may result in a pattern in their activities, discarding the characteristics of
the group of children that they instruct. This approach in the Curriculum
imposes an academic note in its applied variant. More specifically, this
can easily result in a discrepancy in the written and applied curriculum.

CONCLUSION

According to this, we can say that the goal orientation of the
Curriculum comes from the humanistic pedagogy, because it has
characteristics of partially structured cognitively-developmental program
with elaborated, determined goals and with a humanistic role of the
educator. However, at the same time it includes many examples of activities
in ready-made formthat the educators can combine.

To a degree, this gives us the right to conclude that it also includes
elements of academic-highly structured programs, which could marginalize
the creativity ofa part of the educators, resulting in omission of the concept
of natural development based on the children’s needs and characteristics.
Hence, we can conclude that in terms of its character, there is dualism,
1.e. it is a developmental or constructive model of a curriculum, but it also
mcludes characteristics of the instructional, i.e. academic model of the
curriculum.

Nonetheless, the overall analysis and the possibilities that if offers,
and according to its goal orientation and philosophical postulates, we can
conclude that the Curriculum for Early Learning and Development,
generally has the following characteristics:
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- It 1s founded on the Standards for early learning and development
brought by a special national document

- It is founded on the scientific pedagogical-psychological values
for human development

-It respects the national orientation for a modern educational system

-t prefers an open and democratic educational system

- It respects the individual characteristics of the children

- It is founded on democratic principles

- It 1s based on humanistic theoretical grounds (it supports the
humanistic paradigm and the phenomenological theories)

-It has characteristics of a cognitively-developmental program, as
well as elements of academic orientation

- It respects the world trends of support and organization of the
natural development

- It respects the world trends for inclusion and diversity

The listed characteristics elaborated in the conclusion of the paper
show the positive potential of the Curriculum for Early Learning and
Development for concepting holistic-integrative educational practice in
the Republic of Macedonia.
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OBIIIYBAHE U BJIAI'OITIOJIYYUE B
HNEJATOI'MYECKUTE NPO®ECUU

Mapusna CredanoBa

COMMUNICATION AND PROSPERITY IN
PEDAGOGICAL PROFESSIONS

Mariana Stephanova

ABSTRACT:

This article reports on a study, which models an innovative platform
for successful communication between teacher and students, on the one
hand, and among peers, on the other hand. The goal of the study was to
create and justify a prospective and prosperous model of didactic
communication, which aims at stimulating the sensitivity and development
of students’ and teachers’ skills to create a mutually satisfying and
supportive environment. Didactic communication is analyzed as being an
intrinsic characteristic of a high-quality, efficient, and effective educational
process. The author argues that a successful pedagogical education should
be based on the need of social and personal prosperity. The three-stage
longitudinal study uses pedagogical modeling along with empirical
verifications. 1106 samples of entry, current and exit data of students’
assessment of the quality of their education were collected by the author
in the period 2012-2017. The results allowed for a definition of the didactic
communication as a concept and praxeology. Three main characteristics
of the relationship between prosperous education and didactic
communication have emerged from the study: (1) a tendency towards a
realistic self-assessment of the students; (2) students’ self-realization that
they need personal technological time for learning; (3) a specific correlation
of mutual student-teacher respect and rigor in the process of didactic
communication exemplified through creating their own production.

Key words: prosperity, didactic communication, supporting
environment

Banu ovorco, - kazea momuenyemo.

E, u?, - kazea matixama.

Jluwasaiiku 0ememo om paoocmma 0a uzpeye NO3HAHUENO Ha 21AcC.

U scviynocm maka, 6e3 8CAKAKEA 314 YMUCHIL, 3aN046a 0d OMBUKEA
c80emo ompoye om nouyoama.

U emo, ue seue 20 e 3anucana - HeBOIHO - HA Y4eOHUS KYPC,
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koumo ce aguwupa maka: “Kax oa cmanem no-necho u no-ovp3o
enynasu?”’ ([{oopo I[lempu)

JIuCcKypCchT Ha TO3W CTUX, M30paH 3a JAUTMOTHUB Ha JOKJIaja,
Mo3BoJIsiBa MpeoOpazyBaHe Ha HEOIAromnoly4yHOTO OOILIyBaHE MEXIY
MaiikaTa W JIETETO B ThPCEHE W HaAMHpaHEe Ha NOOPHUSA MBT KBM
B3auMooOOpaTuMo Onaronoiyyue, - Ha Bb3MUTATeNs (POJUTEN WU
WHCTHTYIIMOHAJICH BB3IUTATEN B IIUPOKUS CMUCHIT) U HA BH3MUTAHHUKA B
0OLIyBaHETO IOMEXKIY UM.

JloKJIagbT MpPEACTaBsl €UH CPABHUTEJHO HeINoIyJ/isipeH IMorjiesn
KbM 00IIyBaHETO B MEJaroruyeckuTe npodecuu: B UMETO Ha
Onmaromonyune ype3 oOmryBane. B TakbB ciydall CTUXbT-JTAaHTMOTHB
MIPOMEHS TEKCTypara Cu  ,,ydeOHUST Kypc™ Bede racu: ,,Kak ga cranem
U OCTaHeM OJaromnojay4HoO CBbpP3aHU?* — HAILIUTE CTYACHTU/Y4EHUIH U
HUE, IPEroAaBaTesInTe/yIUTEeIUTE, 110 TOJKOBA PA3IMUYHUTE IBTHUILA KbM
MMO3HaBaTejJHara I[EHHOCT, HapedyeHa ,,CMHCBHJ Ha KHUBOTa™.

(.) TepMunsbT ,,001arononayune®. Tyk ce ynorpeOsiBa B 3HaUCHUE U
CMHUCBHJI Ha JUHAMHUYHO CHCTOSIHME Ha 4YOBEKa — CyOEKT Ha CBOS
OChb3HAaBaeMa KOHCTPYKTHBHA aKTUBHOCT, BKJIIOYEH B JaJ€HO
B3aUMO/JICHCTBUE, IIPU KOETO Ch3JaBa B3aUMHOIOJIE3€H MPOyKT. Taka
pa3bupaH, TEPMUHBT ,,0JaromMoJydne’ MOXKe Ja CE MHUCIHU, C
MpUOSIMKEHNE, KaTo aHAJIOT Ha TePMUHA ,,30Ha Ha KOM(DOpPT*.

N3cneaBanero popmynupa (Xumo)re3ara, 4e KOJIKOTO TO-
0JaronoJry4Ha cpesia ce OCUrypsiBa, TOJIKOBA [10-01aronoy4qHo € CaMoTO
o01ryBaHe, ¥, 0OpaTHO - KOJKOTO IMO-0JaromoiaydyHo € OOIIyBaHETO,
TOJIKOBA TT0-0J1aronoayvyHa € o0ydnTenHara cpesa.

(.) TepMuHBT ,,0;1aronojy4yHa cpeaa“. Tyk To3U TEpMUH ce
yrnoTpeOsiBa B 3HaUEHUE M CMUCHJ Ha CPEAa, KOATO € KOMYHUKAYUOHHO
LIEJICHACOUYEHA U OCUTYPSIBA COYUATHO-PONLEBO 83AUMHO 8b3NpUeMane 3a
MIPOJYKTUBHO-KOHCTPYKTUBHO 83aumooelicmsue (Unmepakyus).

(.) MousiTHETO 32 O0IIYBaHe. Tyk ce pa30upa Karo KoMyHUKAMUBHO
OCHUTYPEHO, COYUATHO PONeBO-63AUMHO 8b3NnpuemMane B KOHTEKCTYaIHO
g3aumooeticmseue. V3non3BaHa € MOCTaHOBKA 3a OOLIyBAaHETO KaTo
COLMATHO-TICUX0JOTrU4eH (EHOMEH, CTPYKTYPHO ChCTaBEH OT TPHU
(YHKIIMOHAIHO CBBbP3aHU KOMIIOHEHTA - KOMYHUKAIHs, B3aUMOJICHCTBUE,
MeXAyIndHocTHaA nepuenuus (Axnapeesa, 1983). Ilox ,,koMmyHUKaIMA
ce pa3bupa oOMeH Ha nHGOpMaIus, O ,,B3aUMOICUCTBUE (MHTEPAKITH )
— oOMeH Ha JIeHCTBUS WM HAa aKTUBHOCTH M300110, MOJ ,,COI[HAJIHO-
POJIEBO B3aUMHO MPUBJINYAHE" — 00OMEH Ha Bb3NPUSATHS MEXY CYOEKTUTE
Ha 00IIyBaHETO KaTo (pa3BUBAIIH CE) IMYHOCTH B OTIPEACIICHU COITUATHI
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ponu (B cityyass — TUAAKTUYECKUTE POJIH ,,yuuTesn /“npenogasaren‘ u
,»YUCHHK /“CTyneHT").

OcHoBHaTa m3cjeAoBaTelcKa meJ Oemie cbhb3JaBaHe U
apryMeHTHpaHe Ha [TPOCIIEKTUBEH MO/IJT Ha O1aronoy4Ho JUJaKTHIECKO
oO1yBaHe.

H3caenoBareicKMAT MpeAMeT Ce CTPYKTYpUpPa, OT €Ha CTpaHa,
0T (pyHJaMEHTAJIHU [10CTAHOBKH B Hay4yHO-TI€JJarornyecKkara JIMTeparypa
3a conuanHuTe GeHOMEHH obyuenue u obuysane’. OT mpyra cTpaHa, B
rpaHULUTE Ha MpEeAMETa Ha M3CJIEIBAHETO C€ BKIIOYHM OLIEHBYHOTO
OTHOUICHHE Ha CbBPEMEHHHUS CTYACHT B N€IarOrH4eCKy CIEHUATHOCTH
KBbM aKaJEeMHYHOTO oOydeHue, Oa3upaHo BBPXY OOImIyBaHE C
IpernojaBareis U CbC ChbCTYIEHTUTE B yueOHaTa rpyma.

(.) O6xBaTt Ha u3cjeaBaHeTo. B mpoabibkeHne Ha oBede OT 25
TOJMHH aKaJeMHUYHO-IIPENoIaBaTelicKa IeHHOCT Ha aBTOpa € HaTpylnaH
MaiabeH MacuB OT 0a3a eMIUPUYHU JIaHHHU, CHOMPAHH C TIOMOIITAa HA
[I0COYEHAaTa [0-0JTy METOI0JIOT Hsl, BKIIFOUUTETHO HA MHCTPYMEHTApUyMa,
KOMTO 51 00cTyXBa. 3a LEIUTE Ha HACTOAILOTO M3JI0KEHUE C€ MTPUBIICUE
4acT OT eMIIUPHUKATa, YUUTO NapaMeTpH ce IMpeAoIpeesuxa oT npeaMera
Ha NpeACTaBAHOTO M3cienBaHe. baHkaTa naHHM 3a ciydas Ha
u3cienBaneto ooOxpama 1106 wu3mMepBaHUS CbC CTYIEHTHU B
[Tenaroruyeckus dakynret Ha Tpakuiicku ynuepcuret — Ctapa 3aropa.
C BCcekH OT yuacTBALIUTE CTYACHTH Os1Xa pealu3upaHu 0 TPYU EMIUPUIHU
M3MEpBaHUs — BXOHO, TEKYIIO ¥ U3XO/IHO, KaTO TEKYILOTO CE peaan3upa
TOJIKOBA IIBTH, B KOJIKOTO Y4eOHU CECHU (JIHM) y4acTBa JaJieH CTYICHT.
N3mepBanusita ca ocwiectsernn B nepuona 2012-2013 mo 2016-2017
y4eOHM TOJAMHU M0 3aJbJDKUTEIHUTE Y4eOHU AUCLUILIMHY ,,COLMATHA
Melaroruka‘, ,,;Teopus Ha Bb3MUTAHUETO “ U TPU U30MpaeMH AUCHUIIIMHU
oT Y4eOHHS IIaH Ha CIELUATHOCT ,,colHania negaroruka™ — OKC
,bakamaBwpp®, ChIIO U OT YUEOHHUTE IJIAHOBE CHOTBETHO Ha JIBE
MarucThbpCKH MPOrpaMHU M Ha CIEAAUILUIOMHA CIleHHalu3anus 3a
npunoOuBaHe Ha JOMBIHUTENHA MpoQecruoHadHa KBaaupUKaIHUA
,,YUUTEI

MeTo/10/10THsI M MHCTPYMEHTAPUYM HA U3CJeBAHETO

3a menTta Ha U3ClelBaHETO Oelle OCHIIECTBEHO HAYy4YHO-
[1€1aroTUYeCKO — MUCJIOBHO, MOJIeINpaHe (MHUCIOBEH EKCIEPUMEHT)
(Aunenxo, 1995) cbe cprorBeTHH emnupuyHU Bepudukanuu. Karo
MHCTPYMEHTApUYM 32 €MIIUPUYHUTE NMPOYUYBAHUS Oelle H3MOJ3BaHa
moauduuupana sepcus (Credanosa, M., 2005) Ha KOMIUIEKT OT TpH
B3aUMOCBBP3aHH BBIIPOCHUIU ChC CTaHAAPTU3UPAHU WHIUKATOPU 32
KayeCTBO Ha IeJarornyeckara JIE€MHOCT B KOHTEKCTAa HAa HEWHUS
omnepannoHaieH (arpubyruBeH) ananus (bexwy, 1989). KommiekTsT
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MHCTPYMEHTHU € OM(YHKIHOHAIEH, KOETO ChOTBETCTBA HA MOJIeIMpaHaTa
KOHIIEMIMsA 3a OJaromnojiyaue 4pe3 oOlyBaHe WU OOIIyBaHE 3a
Oarormnosy4rie B KOHTEKCTA Ha aKaJIeMUIHOTO 00ydenue’. OT eiHa cTpaHa,
4ype3 HEero ce ,,pucyBa’ eMIMpHYHA KapTHHA Ha Ka4eCTBOTO Ha
o0yunuTenHOTO 00uIyBaHe B yueOHUTe yacoBe. OT apyra cTpaHa, B
MHCTPYMEHTapuyMma € 3ajl0oKeH CTUMYIupanio-odydasail e(ext Ha
pa3BUBaHE HA 3HAHUS U YMEHHSI Ha YUCIIUTE CE 32 OIIEHKA M CAMOOIICHKA,
3a (camo)peduiekcus, 32 OCMUCISIHE HA KOHKPETHO YU€OHO ChIbpPKAHUE;
3a pa3BUBaHE HA YyBCTBUTEIHOCT KbM JMYHOCTHO Oiaromonry4ue. Tpu-
KOMITOHEHTHUSIT ChCTaB HA HHCTPYMEHTapHyMa Ce H31103Ba C aHOHUMHOTA
ydyacTue Ha CTyAeHTUTe. [lvpsuam uHcmpymeHm B KOMIIJIEKTA €
MpeAHa3Ha4YeH J1a aKTUBUPA U MPOSBH BXOAHUTE, AKTyaJTHU 32 HAYaJIOTO
Ha JajeHo oOyueHHe MOTHBHM Ha ydYelIHMTe ce. 3ajadaTa KbM TAX € Ja
ompenensiT JOMHUHHUpAIIMA CH MOTHB cpen mnpemioxenu 10
CTaHJapTU3UPAaHK MOTHBA 3a BKJIIOYBAHE B ajicHO oOyuenue’: 1) Jlnuen
npectuk. 2) [Ipectuk 3a ekuna/MHCTUTYLUATA, OOIIHOCTTA, KbM KOHTO
MpUHAIekKa U B KOUTO xuBesi/padoTs. 3) XKenanue na cu B3ema uznura/
na nosyda nuruioma. 4) XKenanue 3a nyonukauuu. 5) XKenanue 3a
MOBHIIIABAHE HA TI03HABATEITHO-KBATM(DUKAITMOHHOTO MU paBHHUIIE. 6)
Kenanue na Ob1a moOpe MOATOTBEH KAaTo OBJACII MEJAroTHYeCKU
cnenuanuct. 7) CamoyTBbprkaaBaHe, camornpoBepka. 8) JKenanue 3a
penaBaHe Ha JIWYHU 3aTpyaHeHus. 9) XKenanue na yctaHOBSBaM JIMYHHU
koHTakTH. 10) MHTEepec kbM HaydyHaTa cTpaHa Ha TemaTukara. Mma
BB3MOXKHOCT 3a opMmynupaHe Ha 11-Tu MOTUB, B ciiy4aii, ue Ha HSIKOTO
HE JOCTHUTaT JAeceTTe CTaHJapTH3UpaHH MOTHBA. CMHCBHIBT Ha
IpoLeypara € penoJaBaTeliar a ce CTPEMH BbB BCEKH Cie/Balll yueOeH
yac 1a (GopMynupa 3aJaHus, Upe3 peUIaBaHETO HAa KOMTO Ja ce
YIOBIIETBOPSIBA Pe00IIaIaBalIys 3a rpynara MOTHB, a M HA TE3U MOTHBH,
KOWUTO ca MaJIKO MJIM MHOTO C pa3ceiiBaHe oT npeolianaBaius. Bmopuam
uHcmpymenm € IpeHa3HaueH /1a U3MEepBa CTETIEHU Ha TEKYIIOTO KaueCTBO
WJIM Ha CTETNeHU Ha Oy1arornoyydue Ha 00y4eHHEeTO, OChLIECTBABAHO UpPE3
KOMYHUKAI¥Ms, B3aUMOJEHCTBUE U COLMAIHO-POJIEBO B3aUMHO
BB3IPHEMaHe MEXJy IMpernojaBaTell U CTyIeHTH. NHCTpYyMEeHTHT ce
npujiara B Kpasi Ha Bceku yueOeH yac/yueOHa cecusi/yueOeH JeH B paMKUTE
Ha Tema, pas3ziei, MOAY1T Win ydeOHa mucuuiuinHa. CTYICHTUTE JaBaT
CBOUTE OTTOBOPH Ha 9 B3auMOCBBp3aHu BhIpoca. [lo cBosita chiHOCT
BBIIPOCUTE Ca ONIEPAlMOHATHA HHAWKATOPH 32 CTETICH Ha OJIarormoiyqHoCT
Ha IMPOBEICHOTO 00yueHue. J[aHHUTe ce mpeACTaBsIT npe yueOHara rpymna
u ce komeHTtupar. [lapamerpute Ha OnaromoJsiyuHa cpena Ha
IUIAKTHYECKOTO OOIIyBaHE ca MPOCKTHPAHHW BBHB BTOPHS HHCTPYMEHT
9pe3 CIIEMHUTE HHIUKATOPU-BBIIPOCH KbM CTyIeHTHTE: 1) AKO TOBa, KOETO
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pazpaboTuxMe JHEC, BU Oe€lle U3BECTHO MO-paHo, OMXTe U MOIIH Ja
MPEOJI0JIeeTe HAKOU OT BAIIUTE JINYHHU WITM TIPO(PECUOHATHY 3aTPYIHEHHS,
KosieOanus1, chMHeHus? (1a, He); 2) Ille moxkere u HAKOTa Aa U3I0I3BATE
TOBA, KOETO JHEC pazpadoTuxme? (11a, He); 3) JocTpmHocT? (o11eHKa OT 1
1o 5, karo 1 e Haii-HucKaTa, 5 — Haili-BHCOKaTa oleHKa); 4) Peura Ha
npenoaasarensi? (onenka or 1 go 5, kato 1 e Hail-HHWCKara, 5 — Haii-
BHCOKaTa olleHKa); 5) EMornmonannoct Ha npenogaBarens? (oLueHka oT 1
1o 5, kato 1 e Haii-HUCKaTa, 5 — Hall-BUCOKaTa OlleHKa); 6) JleMoHCcTpUpa
JIM TIPETIOIABATEIISIT B CBOSITA ICHHOCT M TIOBEJICHHE JTHEC TOBA, 33 KOETO
roBopu? (1a, He); 7) Bamara orieHka Ha aKTUBHOCTTA Ha rpymnara gHec?
(omenxka ot 1 1o 5, karo 1 e Hali-HUCKaTa, 5 — HAl-BUCOKATa OIEHKA); 8)
Koro ot ywacTHuIuTe B rpylnara OLEHSBATEe KaTO Hai-aKTHBEH JHEC?
(mocouBa ce eqHo UMe); 9) Bamrara orienka Ha cOOCTBeHaTa BU aKTHBHOCT
nHec? (orieHka ot 1 1o 5, karo 1 e Hali-HHCKaTa, 5 — Hall-BUCOKAaTa OIICHKA).
XapakTepHO 3a KOHCTPYKIUATA Ha BTOPHUS HHCTPYMEHT € eIMHCTBOTO Ha
OIl€HKAa OT CTYJEHTAa Ha Ka4eCTBOTO Ha OOYyYEHHETO M HEropaTa
CaMOOIIeHKa. Tpemusam, nocieden uHcmpymeHm B KOMIUIEKTa €
MpeHa3Ha4YeH 32 aHOHMMHA ITPOsIBa HA CTETICH Ha [SUIOCTHATA peIIeKCHs
Ha CTYIEHTa BbpXY AaJIEHO MPUKIIOUNUIO OoOyuyeHue mo jaajeHa yueOHa
TUCIUTIINHA/Moayll/pa3nen/Tema. OnepanuoHaIHUTEe UHIUKATOPU B
WHCTPYMEHTA 32 M3XOJTHO M3MEpBaHE Ha CTENEH Ha OJjarormoiydue Ha
MPUKITIOYMIIOTO oOydeHue ca cieanure: 1) BamuTe BXoaHU MOTUBU: a)
ce moBuIIMXa; 0) HE ce U3MEHHUXa; B) ce MOHMWXKuxa. 2) SIcHa nu BU €
LeNTa Ha MPUKIIYMIOTO o0yueHue? (1na, He). 3) SIceH au BU € HAaYMHBT
Ha IPUKITIOYIIIOTO 00ydyeHue? (1a, He). 4) C KakbB BBIPOC CH TPbIBaTe
ot oOyuenueto? (oTkpuT BBIpOC). 5) KakBo BU xapeca B 0OydeHuETO?
(otkput BhpOC). 6) KakBo He BU Xapeca B 00yueHneTo? (OTKPUT BBIPOC).
7) Kou HepocTaTpiy Ha IIpenoaaBaress € Heo0X0IMMO J1a C€ OTCTPAHST?
(otkpurt BbHpOC). 8) UyBcTBaTe I MOTPEOHOCT /1a OOITyBaTe MO-HATAThK
¢ yyacTHULIUTE B Tpymnara? (1a, He). CTyIeHThT OLICHSIBA Ka4eCTBOTO HA
00y4eHHeTo, BOJICHO OT MPETOIaBaTelis, KaTO BCHIIHOCT, HESIBHO, HA TO-
IBIOMHHO HUBO CAaMOOIICHS IMTOCTHTHATHS OT HEro 10 MOMEHTa
MO3HABATEJICH pPecypc B JajieHaTa TeMaThHdHa o0nacT. ChIieBpeMeHHO
IIpoeKTHpa cede Cu B CBOSATA ,,30Ha Ha Hail-0m3ko pa3Butue (Burorcku,
1956).

JlanHu, pe3yJTaTu U 00ChKIAHE.

Ilvpso. lannu, pesynmamu u 00Ccvicoane om 2ieoHa mouka Ha
Mooenupanama KOHYenyusl 6b68 8pb3Kad C HOBOBLEEOEHOMO NOHAMUE
, oudakmuuecko obwyeane“. ChIIECTBEHO 3HAYCHUE HMaAIIe
MPEOCMHUCIISIHETO Ha M3BECTHATA MOCTAHOBKA 32 OOYYEHHETO KaTo
,IBYCTpaHEeH Ipo1nec, Karo ,,0praHu3anoHHO-(PYHKITMOHAITHO €MHCTBO

177



TRAKIA UNIVERSITY - STARA ZAGORA

MexXJy npemnogaBaHeTo U yueHeTo* (Anapeen, 1981; 1996); karo
,BBTPENIHO E€IWHCTBO MEXJIYy NEHHOCTTAa HA yYWUTENs, HapudaHa
MpenoiaBane, U JICWHOCTTA Ha yuyeHunurte, Hapudana yuene* (Ilerpos,
1992); xaro ,,eIMHCTBO OT MpeEToAaBaHe (IEHHOCTTA HA YIUTEIIS) U yICHE
(meftHOCTTA HA YUEHHUKA) C TIOCPEIHUYECTBO HA YUEOHOTO ChbpKAHUE",
KaToO ce YTOYHSBAa, Y€ TOBA C€ OTHACA, CIIOpE] LUTHUPAHHS aBTOD, 3a
,,00yueHueTo Ha TeoperuuHo paBHuiue (Pages, 2005). Bspuo e, ue B
crienuagu3upanara JuTeparypa (Tyk ce Bu3upa Obirapckara) omie B 80-
Te ToauHu Ha 20B. TeopeTndyecku OoOy4yeHHETO € 0OOCHOBAHO KaTo
komyHukatuBeH nporec (CaBosa, 1980; Credanosa, 1989), chiio u kato
B3aumoyeiicteue (Yakbpos, 1980; Annpees, Keiin, CaBoBa, 1983). He
MI0-MAJIKO BSIPHO €, 00aye, 4e MOHACTOSIIEM BCE OIIIE B CTICIMATU3UpaHaTa
JUTEepaTypa € HaIUIe OINpEeleSIeH OlNepalroHaIHO-TEeXHOJIOTHICH
NIe(QUINT IO OTHOIIIEHUE HA PEIISHHTA Ha MpoliieMa KakBO O3HA4YaBa U
KaK Ha MMPAKTHKa J]a C€ OCHIIECTBABA 00YIEHUETO KaTO KOMYHUKAIIHS U
kato B3aumMmozeiictBue. Illo ce oTHaca A0 TpeTHs KOMIIOHEHT Ha
CTpPYKTypaTa Ha OON[yBAaHETO — COIIMAJIHO-POJEBOTO B3aHMMHO
BB3MPHEMaHe B Ipo1ieca Ha 00yU4eHHUETO, B CIICIIMAIN3UpaHAaTa TN TEpaTypa
HE C€ OTKpHWBA JOPH IOCTAHOBKA HAa TO3M KOMIIOHEHT. B pe3ynrar ot
MpOoy4YyBaHETO Oelie moodenupana KOHYenyus, ¢ Kosamo ce 8vbeede
nouamuemo ,, oudakmuiecko oowyeane“. 1) Onepayuonanno
onpeoenenue’™ na oudakmuyeckomo obwyeare: BuTpeniHo mpucseiia,
CBHIITHOCTHA XapaKTEPHUCTHKA Ha OJaronoiayyHo oOydenue (U oOyueHue
3a Omarormojiyune) € ToBa OOIIyBaHE, KOETO C€ OCBHIIECTBSIBA MEXKIY
YUUTEJ/TIPenogaBaresl U YUeHULH/CTYIEHTH, U MEXJy Cby4eHHIIU/
CBCTYICHTH B JIajicHa yueOHa rpyra, KaTo HOCUTEIH Ha JUIAKTUYCCKH
conuasHu poyin. ToBa € Taka TOraBa, KOTraro TO € CTPYKTYpPHO
OpraHu3MpPaHO KaTo KOMyHUKAIIWsI, B3aUMOJICHCTBUE H COIIHATTHO-POJIEBO
B3auMHO mpuBiandane. llenta Ha O671aromosy4HoTo 0Oy4deHUE €
B3aMMOOOpaTuMa MPOMSHA B TIO3HABATEITHOTO JIOCTOSIHUE HA YIUTEIS U
YYCHUIUTE, TIPOMSIHA B IMHAMHKATA Ha TAXHATA TUTAKTUIECKA AKTUBHOCT
B CUTyallus Ha ChbBMECTHO pa3pabOTBaHO U CHUHTE3UPAHO Y4eOHO
cpabpikanue. [Ipu ToBa, Mo ,,cCbBMECTHO pa3pabOTBAaHO M CHHTE3UPAHO
yueOHO chAbpKaHHE™ ce pa3dupa pa3paOOTBaH U CUHTE3UPaH OT yUuTes/
MIPEno/aBaTeN U YYCHUIH/CTYICHTH, U ChyYEeHHIIH/ChCTYICHTH KOHKPETEH
yueben maepuain. (Credanora, 1999). 2) Ot ToBa omnepanuoHaIHO
oTpeieNieHHe MPOU3TUYAT CIICTHUTE OCHOBHH YCJIOBHS 32 OCUT'ypPsIBaHe
Ha 0J1aronosiyyHa cpeaa 3a ,,ipeOrBaBaHe HAa YUUTENS U HA YYCHUIIUTE
(Ha mperogaBaTelisi ¥ Ha CTYACHTUTE) B 30HaTa Ha IepCOHANICH KOM(MOPT
B oOyueHuero: A) YueOHOTO 3HaHME ce M300peTsABa B IIpolleca Ha
IHMIAKTHYECKOTO 00IIyBaHe. TEXHOIOTHYHO TO3H IPOIIEC MPECTABISABA
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eIMHEH KOMIUIEKC OT ITOCIIEIOBATEIIHH, CIIEIMAITHO (POpMYITUpaHy ya4eOHO-
MO3HABATEIHH 3a7a4d OT YYUTEIs/TIPEroaaBaTellss  ChbOTBETHOTO MM
pemiaBaHe OT YYEHUIHTE/CTYICHTUTE. YCIOBHATAa HAa KOHKPETHHTE
GOpMYITHPOBKH Ha 3aJaYUTE YUUTENAT/IIPETIOAaBATENST U3BINYA —
peaymupa oT yaeOHOTO ChIbpPKaHHE, ChOOPA3HO LETUTE — CTAaHIAPTHUTE.
B xoHTeKcTa Ha AUJAKTHYECKOTO OOIyBaHE BCHYKO TOBAa O3HA4YaBa, ue
3HaHUETO HE ce ,,(Tpe)aaBa, 1o/JaBa, MperoaaBa-noryJaBa, HaydaBa“, a
Ce OJIMYHOCTSIBA OT YUYUTEIsI/TIpernogaBaTens, T.c. H300peTsiBa 3a
KOHKPETHUTE y4eOHU IENH CIPSIMO KOHKPETHUTE yUCHHIIH/CTYNEHTH,
pa3bmpa ce, BbpXy OCHOBaTa Ha OOEKTMBHOTO HaydyHO 3HaHue. To ce
OJIMYHOCTSIBA B €llHA WUIM Jpyra CTETNeH OT YYCHHIIUTE/CTYIECHTHUTE,
pa3iuyHa 32 BCEKUTO KaKTO CIPSIMO OCTAaHAIIUTE, Taka U 32 BCEKHUTO
MOOT/ICITHO B PA3jIMYHUTE €Tall Ha HETOBOTO ITO3HABATEITHO Pa3BHUTHE.
To3u KOHIENTyalleH pe3ylITaT OT M3CIEIBAHETO KOPECIOHIUpa C
MICUXOJIOTO-TIETaTOTHYECKUS MEXaHW3bM Ha MHTEPUOPHU3ALUATA U
exkcrepuopusanusta (Burorcku, 1956), a ot npyra crpana, u ¢
KOHIIETILIMSTA 3a HESIBHOTO 3HaHUE (AnOCTOI0Ba, 1996) U TMYHOCTHOTO
snanue (Ilomanum, 1985). b) [Ipyro xoHmenTyajlHO yCIOBHE 3a
OnarormojyyHa OOydWTeITHA Cpe/la € OCUTYPSIBAHETO HAa METPOJOTHYCH
XapakTep Ha TUAaKTUYeCKoTo oOlryBaHe. ToBa 03Ha4aBa OOIIyBaHETO J1a
€ cHa0IeHO C TMOIXOAAI] HHCTPYMEHTAPUYM 32 OLleHKA OT YYCHUIIUTE/
CTYIEHTHTE Ha IPEIo/aBaTeliCcKaTa JeHHOCT B JaJeH ydyeOeH Jac WiH
yueOHa cecusl, Upe3 HesiBHA U iBHA camooueHka. B) CrienBaiioTo ycioBue
BU3Hpa MparMaTHYHUS, PAKCHOJIOTHYHUS U TIPAKTHYECKU OPUEHTHPaH
XapakTep Ha ChbBMECTHO pa3pabOTBAaHOTO 3HAHHME OT IPETOAaBaTeN H
CTyaeHTH 3a yueOHu 1ienu. Ctaa iyma 3a JI0CTBITHOCT, IEPCOHAM3UPAHA
MPUIIOKUMOCT U TTOJIE3HOCT Ha 3HaHUeTo. I') He Ha mocieqHo MscTo BBB
B3aMMOCBbBp3aHaTa ISUIOCT, O3HAUYeHa KaTo ,,0/1aromojy4yHa cpeia Ha
o0myBaHe” € aKIEeHTHT BBPXY ,,J€HMCTBAHETO, ,,IPABEHETO" WU
MPOAYLIMPAHETO Ha yueOHOTO 3HaHUE B pAMKUTE Ha OIpeziesieHara yueOHa
BpeMeBa eiuHuIa (yueOeH yac, yueOHa cecusi, yuebeH sieH). ToBa 03HauaBa
Ch3llaBaHE HA CYOCKTHBHO HOBO IMPOIYKTOBO 3HAHHE OT YUEIIHTE CE -
pe3ynTar Ha TEXHUTE PEIICHUs Ha CIeNUaTHO (GOPMYIUpPAHU 3alaHMs/
CHUTyaluu OT npernoaaBaress. ChIno Taka 03HauaBa 3HAHUETO-TIPOTYKITHS
Ja ce MpOMOTHUpa MyONMWYHO B Tpynara. Bcuuko ToBa KOHKpETH3Wpa
pa3dupaHeTo 3a U3MEPUMOCT Ha JTUAAKTUYECKOTO OOIIyBaHE, KOETO Ce
03Ha4YaBa KaTo METPOJIIOTUIHOCT.

Bmopo. Jlaunu, pezyimamu u obcwvorcoane 6 niana Ha eMnupudHume
gepuguxayuu. TlpeAMeTsT HA MPEACTABSIHOTO W3CIEABAHE OTPAHHYU
M3HACSHE Ha JIaHHU, KOUTO Ca caMoO 4acT OT HATPYIaHHS MacuB OT
eMnupuyHa ¢akTonorus. OTHOCHO BXOAHOTO MNpPOy4YBaHe:
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W31on3BaHusAT HHCTPYMEHT aKTUBHPA y CTYICHTHUTE MOTHUBAIIUH TJIABHO
3a mpecTuk (JIMYeH WK Ha peepeHTHa I'pyma), 3a CaMOYTBbPKAaBaHE U
CaMOTIpOBEPKA, 3a MPEOJAOJISIBAaHE HA JIMYHU (KUTEHCKH) MM Ha
npodecnoHanHu 3aTpynHeHUus. OTHOCHO TEKYLIOTO MPOy4YBaHe:
YcTraHOBH ce MOCTENEHHO MpeoOpazyBaHe HA BCSKA OT y4eOHUTE IPYIIU B
KOHCTPYKTUBHO-pe(pEpeHTHH 3a 0OyueHHe upe3 U B 0JIaronojgydyHo
oOuryBane. Ha mpakTuka ToBa 03HauaBa, ye KaTo pe3yiaTaT c€ OTYMUTA
MaKCHMaJIHO BB3MOXKEH, PA3JIMU€H 3a PAa3TUYHHUTE I'Pynu ePeKkT Ha
MOCTEINIEHHA IrpynoBa Koxe3us. Jlokasa ce, ue nojo0Ha rpynoBa KOXe3us
Ha OCHOBAaTa Ha AUJIAKTUYECKO OOIIyBaHe, TpocieaeHa oT 1-Bu 10 4.Kypc
Ha 00y4eHueTo B OaKamaBbpcKa IporpamMa 3a ObICIIH Meaaro3u, KakTo 1
MarucThbpCKUTE MPOTPAMU U B Iporpamara 3a JOMBIHUTEIHA
npodecroHanHa KBTH(PUKALIUS ,,y9UTel 110 ...“ TPEMHUHAaBa IJIaBHO B
KOHCTPYKTHMBHA MEXAYJIMUYHOCTHA M MOBeAeHYecKa koxe3usi. Cpen 00110
18-Te MHOUKaTOpa B TPUMOMAYIHHUS W3MEPHUTEICH WHCTPYMEHT C€
OTKpOSIBaT 3 OCHOBHM MHIUKATOPa, KOUTO CHIIEBPEMEHHO OOCIUHSIBAT
BCHYKH ocTaHanu: 1) @opMmynupan BBIIPOC OT CTYACHTUTE, C KOWTO CH
TPBIBAT OT NPUKIIOUNIO 0OydeHue. 2) KakBo ca xapecanu 1 KakBO He ca
xapecaym B 00ydenueto. 3) @opmynupane OT CTYACHTUTE Ha HEAOCTATHIN
Ha MpernojaBaress, KOUTO € HeoOXoAUMO Ja ce oTcTpaHsiT. Pesyararu,
MO3BOJISIBAIlA WHIUKATOPHT ,,DOpMynHupaH BBIPOC OT CTYICHTHTE, C
KOMTO CH TpBI'BaT OT NPUKIIIOUMIIO OOyueHHUe  1a ce U3BE/E KaTO OCHOBEH
WHAUKATOp 3a OJaromojydHo oOydeHue upe3 U B JAUJIAKTHYECKO
obmyBane: C Haill-BUCOKAa CPEIHOCTATHCTHYECKA TexecT (06au30 S ot
CTYACHTHUTE) C€ OTKPOSBAT CIEIHHUTE BBIPOCU, GOPMYIHpPaHU OT
crynentute — ,,Ille ce cnpass mu?*, ,,Jlanu me ycnes?*, ,,KakBo 1 KOJIKO
ome Mora ga Hay4a?“. Ha nppBO nmpubnmkeHue nogoOHU BBIPOCU
n3pas3sBar ChMHEHHUE, KoJieOaHNe U CPaBHUTEITHO HUCKA CAMOOIICHKA Ha
crynenTute. Ho mo-1biOoKUsIT KOHTEKCTyalIeH IIPOYHT MPOSIBSIBA CTPEMEK
Ha CTYISHTUTE KbM YCBOSIBaHE Ha 3HAHHMETO. ToBa TBBpACHHE Oerre
BIMIUPAHO CHBKYITHO C PE3yNTaTUTE [0 HHUKaTopa ,,KakBo MM xapecBa
1 KaKBO HE UM XapecBa B o0ydyeHuero . Hali-BUCOK IPOLIEHT XapecBaHe
CBHOHMpAT OTTOBOPUTE HA CTYNEHTUTE, POPMYITHUpPAHH OT TSX KaTo: ,,HAYnHA
Ha MpernoJaBaHeTo, caMOTO IMPENoJaBaHe, OTHOLIEHUETO, MOAX0/a,
HauuHa Ha obOuryBane* — 65-75%. Ocrananute 20-30% ce oTpexaar Ha:
,HaydnX HOBW HeEIa, HaydYuX HEIIO0 HOBO, JOCTBITHOCT, SCHOTA,
pa3dupaeMocCT, HAIJIEIHOTO MTOKa3BaHe Ha MHPOPMALUATA, TPUMEPHTE,
MOSCHEHHSATA, JECHO pa3Oupaemus auanor®. UmMa u enuHUYIHU
pasceiiBaHus, KOUTO ca 0e3 CTaTUCTHYECKH YCTaHOBEHA BAIUHOCT, OT
Thma ,BCUMYKO MU Xxapeca®. Jloka3zaTencTBeH pe3yiTar € H
npeodamaBamusaT OTTOBOP Ha CTYACHTUTE Ha BhIpoca ,,KakBo HE BH
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Xapeca B MPUKIIOYWIOTO 00ydeHue?, a UMEHHO: ,,KPaTKOTO BpeMe,
KpaTKOTpaKHO, 3aI110 He € rnoBede BpeMeTo*. To3u pesynrar nposiBsaBa u
MEPCOHATIHU MOTPEOHOCTH OT TEXHOJOTMYHO BPEME 3a YCBOSIBAHE Ha
NajieHa Marepusi, Ha KOeTo oOHWYailHO MMoYTH He ce 0Opbllla BHUMaHHE
P aKaJIeMUYHOTO 00ydyeHue. 3aciayxaBa BHUMaHHUE U €/lHa MPOLEHTHA
CTOMHOCT, MaKap CTaTUCTUYCCKU He3HauYuMa (0Koo 5-7%) —“‘cTpyBa Mu
Cce CJI0OXHO, MHOro mHpopmanusa“. Pesynratu mo uHIAMKATOpa
,,DOpMyJIHpaHe OT CTYICHTUTE Ha HEOCTATHIN Ha ITPEToJaBaTesl, KOUTO
€ HeoOxoAMMo /1a ce oTcTpaHAT : Ha mpbB moriien To3u BBIPOC € TBHPIIE,
TBBPJAC JIMYCH, OKOJKOTO pedeprupa KbM €JUHUYEH, KOHKPETCH
npernojasarei, T.e. KbM 4acTeH ciyyail. Ho camara ¢popmynupoBka Ha
YCTAHOBEHHSI MHAWKATOP BHU3HMpA HE JUYHHM KA4ecTBa, a COLMAJIHO-
POJIeBH, - IPENoJaBaTeJICKH XapakTepucTuku. [ IpeoOnanasai oTroBop
Ha CTYICHTHUTE, MaKap ¢ HUCKH eMITUPUYHU CTOWHOCTH, YCPETHEHN OKOJIO
3-5% , 3Byuu: ,,lipeKOMepHa J0OPOHAMEPEHOCT, U3JIUIIHA TOJIEPAHTHOCT .
AHaIM3BT € MHOTOIIOCOYEH, HO TYK C€ OTPaHNYaBa B XUIIOTE3aTa, U 4acT
OT XOpaTa MMITYJICHBHO, HEOCH3HATO, IBPBUYHO, BB3IOJI3BAWKU CE OT
CHTHaJIa-pa3HUTEI ,,KO€ Ja C€ OTCTPaHMU', JaBaT BOJII HAa CBOU
HacJarBaHu MHAMBUAYAJTHO-TICUXO-COLMAIHHM HaIvlacu 3a BpaxkeOHO,
JIOpM IPEAIOYUTaHO arpeCUBHO NoBeeHue Ha Jpyrus. Kasano npyrosiue,
uMa Xopa, KOUTO ca BOJICHH OT MOTHBALIMATA 3a yYCHE M 32 HAUWH Ha
KUBOT ,,Taka TpsOBa, Taka € MPHUETO", MPUBUKHAIU Ca Ha BPAXKICOCH
HAuMH Ha COLMAJIHO BKJIIOYBaHe. 3aTOBAa MMAT OYaKBaHMs J1a CE OTHACST
KBM TSAX MalKO WJIM MHOTO TPUHYIHTEIHO, Ype3 €MOIMOHAIHO-
MHTEJEKTyaHo Hacuiue. VI3BbH npeameTa Ha U3CIIEBAHETO CE MOsABSIBA
npoOJIeMBbT 3a TOBa, KakK Jla C€ OTHAcsAMe KbM TaKHUBa CTyAEHTU. Makap
ChC CTATUCTHUECKU He3HaYMMa CTOHHOCT (1107 1%), € Hanuile OTTOBOPBHT
,A3JIUIIIHO MHOT'OCJIOBHE", OLIEHEHO OT CTYAEHTHUTE KaTo IPENoAaBaTeICKH
HEJO0CTaThK, KOMTO cienBa Ja ce oTcTpaHu. M3omupaiiku ce oT
JIMYHOCTHO-XapaKTEPOJOTUYHUTE 0COOEHOCTH Ha BCEKU IMpEnoaBared,
MOCOYEHHST CUTHAJ OPHEHTHPA KbM OOCKTHBHATa HEOOXOIUMOCT OT
MIPOMSTHA Ha KITACHYECKUS JICKITMOHEH (hopMaT: TpeodIiagaBaiio TOBOPEHe
(MOHOJIOTMYHO U3JI0KEHHE) Ha MPEIo/iaBaTells.

(.) OcHOBHU U3BOIH

1. KoHcTpyupa ce omepanmoHajieH NMPOCIEKTUBEH MOJIEN Ha
051aronoJayyHo AUAAKTHYECKO OOIyBaHE C U3BEIEHH TPU OCHOBHHU
WHJIMKATOpa 32 OJIaroToIyYHO CT Ha 00y4EeHUETO 3a MOATOTOBKA Ha OBbICIIN
e/1aro3H.

2. InTepreKkcTyanHoTo OOlIyBaHE B yCIOBHUATA HA MHOTOE€3UYHOCT
U IUTypallMCTUYHA COLMOKYITYpPHA Cpela HU U3IpaBsl Ipel cunopoma
,,u3eybenu 6 npesooa ‘. 3a a ce Tylupa 1Mo BB3MOXKHOCT e(dexra Ha
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MOCOYEHUsS] CUHIPOM, a Olle mo-1odpe — na ce mpeaoTBpaTH,
07aronoJiy4eH ce okas3Ba IbTAT Ha OOLIyBaHe, allpuOpPHU U allOCTEPUOPHU
pazOupaHo KaTo CTPYKTYPHO €AMHCTBO OT KOMYHHKAIUS, MHTEPAKIIUS U
B3aMMHO COLIMAJIHO-POJIEBO BB3NpUEMaHE, IPU KOETO BCEKU OT TPHUTE
KOMIIOHEHTA € ChC CIICNU(PUIHO ChAbPKaHNE U (DYHKITMOHATHOCT, MaKap
Ha IMpaKTUKa Ja MpeJIuBaT €IuH B Apyr. B anrmorosopsmara
COIMOKYATYpHaA cpeaa aymara ,,00mryBaHe’ Ime ce mpeBele KaTo
communication. CxoJiHa € IpeBOIHaTa CUTYaLlKsl, HATPUMEP U B HEMCKO-
1 (hpeHCKoroBoOpsiIlaTa COUUOKYITypHa cpenia. Ho B mpumepuTe Ha pycko-
, CPBOCKO- ¥ HSKOU JPYT'H COLMOKYATYPHH CPEIIU 3BYYCHETO HA JlymMara
,00IyBaHe* € cXoaHO ¢ ObArapckoTO 3BydyeHe. Makap Oerio,
CEMaHTUYHOTO MPOYyYBaHe Ha Jymara ,,001yBaHe B pyCKU €3UK HacO4Ba
KbM HEMHOTO 3Ha4€HHUE Ha ,,Bpb3Ka“, ,,cBbpP3aHOCT . EMHO OCHOBHO
3HaYEHUE Ha JAymara ,,Bpb3Ka'™ B aHIVIMMCKM €3HMK CE U3pa3siBa C ayMara
,communication”. OT NCHUXOJOTUYECKa TJIEIHA TOYKA B JUCKypca Ha
,CBBP3AHOCT* c€ OTKpPUBA NOMPeOHOCMMAa Om NPUHAOLEHCHOCH.
CnenoBarenHo, OT Hay4HO-U3CJIE0BATENICKa U [TparMaTuiHa IVeHa TouKa
He OM MOTJIO HHUTO Jla C€ MUCIIH, HUTO Ja C€ peanau3upa ,,00mryBaHe",
MPEBEICHO CaMO KaTo ,,KOMYHUKaIUA ‘.

3. Ilepcnekmueéama B KOHTEKCTA Ha W3CIIEJBAHETO BbB BPb3Ka C
NIEAarorn4yeCKuTe npo@ecym: KaKBUTO M Ja Ca TEXHUTEC MO}II/I(l)I/IKaIII/II/I,
OTO3HATH U MPU3HATHU KaTo NMpoecuu OT TUIIA ,,.4OBEK-YOBEK"‘, MOXKeE /1a
ce MpPOrHo3Wpa, Y€ B HEJAJIEYHO HJHU MOo-JajJedyHOo Objaele
COLMOHOMHUYHUAT npoduin Ha npodecusita me ce npeodpasyBa B
cormuomeTposiorudeH npoduia. OT NpeoCcMUCIAHE e Ce HYXIae
JeKuMoHHaTa (opma Ha aKkaIeMUYHOTO OOyueHue.
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(Endnotes)

! B ToBa u3cieqBaHe KOMCHTUPAHUTE MOCTAHOBKH HECIYYaiHO ca MpeqruMHO Ha
OBITAPCKH aBTOPH, JIOKOJIKOTO Ca ChOOpa3eHH C ObJIrapCcKusi COLMOKYITYPEH TUII, 2 OCBEH
TOBA Pa3KpUBAT €HA ObJrapcka MepCcreKTuBa.

2 TIpenn mOCOYCHHS TIEPUOJ] € HATPYIAH MACHB OT EMITUPUYHH JaHHHU, KOUTO HE
ca B IpeaMeTa Ha MpencTaBsHoTo uizcienane — o 1990 no 2012r, xorato aBTOpbT
paboru kato npenonasaren B JlenapramenTa 3a MH(QOpPMaIKs U yChbBbPIICHCTBAHE HA
yuantenu npu Coduiicku yauepeurer ,,CB. Kimmment Oxpuncku™. 3a TO3u mepuon e
XapaKTepHO, Y& MHOT'O YYHUTENH B CTpaHaTa IpHiarar HHCTpyMEHTapruymMa B UMETO Ha
Oaronony4ueTo Ha 0OyueHHUsITa, KOUTO IPOBEKIAT ChC CBOUTE YUCHHIIN B YUMIIMIIATA.

3 AnpobupaHa B IpoabxKeHHe Ha roBeue oT 20 TOAUHY U B CPEHOTO YUHIIUIIE

4 DOpMyITUPOBKUTE Ce MOTU(MHUITUPAT B 3aBUCHMOCT OT Criel(prKaTa Ha yueriara
ce rpyna — y4eHHIH, CTYJICHTH, KBATU(QHIMPAIIH Ce Mearo3u u mp.
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MODERN STRATEGIES FOR STIMULATING THE
SOCIOEMOTIONAL DEVELOPMENT OF THE STUDENTS IN
THE EARLY SCHOOL PERIOD

Biljana Kamchevska, Vesna Makashevska

ABSTRACT:

The socialization in the early school period is crucial for the
development of the students into socialized individuals who will manifest
real life values. Through the social behavior, the students manifest their
ability for coping, communication and interaction with the environment,
which in fact reflects the degree of development of the social competences
ofthe students. The social behavior manifested in this way is closely related
to the emotional development and the development of the social perception
and the social understanding. The emotional development of the students
implies empathy, development of the emotional and moral understanding
of the social phenomena, art, music, creation and the moral values, as
well as development of the abilities for cultivation and stimulation of the
positive emotions, including the development of skills for restraint from
impulses evoked by negative emotions. Generally in the instruction, many
modern strategies for stimulation of the socioemotional development of
the students are used. In this context, our scientific interest is focused on
the analysis of their role and importance with the goal to determine whether
they stimulate the development of the socioemotional competencies of
the students.

Considering the character of the matter and our efforts to do a
thorough research of the matter, we decided to carry out a quality field
research, which was realized in grades I, 11, and III in the primary school
VojdanChernodrinski in Skopje. Our observation spanned over 20 work
days in the previously mentioned samples, in the school year 2016/2017.
The paper is going to present the results, as well as our suggestions for
improvement of the instruction in terms of this matter.

Keywords: socioemotional development, strategies, competencies,
students, early school period, instructional practice.

Introduction
The socioemotional development is an important part of the
development of the students. Unlike other domains, it is much more
difficult to identify the developmental stages in the socioemotional
development. Also, the social and emotional components of the domain
are complementary and very closely connected. This means that they
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complement each other, i.e. by developing social skills, the students also
develop emotional skills.

Children live in a complex social environment in which on daily
basis they establish a variety of contacts and interaction with their parents,
teachers, peers and other adults. The quality of the interaction with the
immediate environment, where the students live and develop, dictates
their social development. The process of social development is based on
development of the students’ competencies to interact with others. To be
more specific, these competencies include initiating interaction, adequate
response to the initiative of others, their ideas and feelings, resolving
conflicts peacefully and giving and receiving emotional support.

The process of learning socioemotional skills is a never ending
one. It constantly requires modification and development. The only way
for the teachers to make sure that the students have acquired the social
skills is to continuously monitor them and assess their behavior. The
ultimate goal of the procedural learning is for the skills to become an
automatic response of the students.

The positivesocioemotional behavior depends on the development
ofa positiveself-concept and self-confidence in the students. In thes implest
context, the self-conceptis a complex set of answers to the following
questions: Who am [? What do I want? What can I do? What am I allowed
to do?, etc. Each of us has a unique image about one’s own personality
(the physical appearance, the abilities, capabilities, habits, character traits,
value, attitudes, etc.). Also, eachofushas a uniquerelationship with the
surroundingenvironment (thepositioninthefamily, among the peers, friends,
the expectations, etc.). All these factors are integrated in the concept of I,
1.e. into a specific self-concept.

The development of a positive social behavior is closely related
to the positive development of the self-concept. The high levels of self-
confidence are the basis for good communication with the environment.
There is also a reverse process. The more constructive contacts a person
makes the more the person develops and forms a self-concept.

Description of the research

Our scientific interests were directed towards the instructional
practices employed to understand the use of real strategies for developing
the sosioemotional competencies of the students. The basic motive of
this research is to highlight the importance of the socioemotional domain
for the overall development of the personality of the student. The
instructional practices included numerous teaching-learning activities. The
goal was to learn new terms, information, and knowledge, develop process
skills and abilities and develop abilities to apply the acquired knowledge
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and skills in new situations. In this context, our findings show that in the

early school period, apart from the realization of the educational goals, a

special emphasis is placed on realization of the upbringing goals.
Results from the research

Complying with the modern active approaches in the instructional
practices, the teachers used a variety of strategies for the development of
the socioemotional competencies of the students. Generally, based on an
analysis of the complete documentation from our observation, we present
the following findings:

1. The quality of the interaction among the student and others, in
the environment where the student lives and grows, is largely
preconditioned by the place where it takes place. Basically, the interaction
is established more quickly and with greater ease in a familiar environment
with familiar people. Hence, in the institutionally organized education, a
special attention is given to creating a pleasant, positive, emotionally
stimulating environment which allows seamless interaction among the
students. A variety of strategies were employed in this environment with
a predominance of group activities, which allow the students to gain a
greater socioemotional security and develop their social skills more quickly.

Recorded social skills which are developed through group work:

. : accepting
. etting to
active resye;tmg ; sym- [T k%qow 2(éach people flict
tolerance |listening _opinions Justnesspathy pa- other and who are contflic
to others [different than thy differen¢|management
s one self
one’s own than us

Developing a socioemotional climate in the primary school class
depends on the quality of the interaction between the teacher and the
student and among the students themselves. The attitude of the teacher
towards the behavior of the student, his or her activities and results is
very important. In the observed instructional practices, the behavior of
the student and the character of their emotional reactions was greatly
determined by the activities, behavior and the emotional expression of
the teacher. Evoking pleasant emotions in the students created
preconditions for joy in all participants. The good mood of the teacher
has a humanstic educational value and it positively influences the students,
their experiences, reactions, activities, the spirit of the group and the class
and the type and volume of the interpersonal interactions.

2.In the process of socialization, the students are educated in
acceptable and constructive ways of behavior through dailydevelopmental
activities that are achievable. The establishment of interaction among the
student and his or her peers was based on the processes of imitation and
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support. Accordingly, different strategies were used in the work with the
students, such as: reading applicable texts, role-play, drama and simulation,
different types of games, etc.

Game is generally the most adequate strategy for developing the
social and emotional competencies of the students. The use of game was
a learning model which strengthened the children’s self-confidence, critical
thinking, respect for others, collaboration with the peers and adults,
participation in problem resolving, all in accordance with the children’s
nature and the laws of their psychophysical development. Through playing
games, the students form their self, they emphasize the need to be active
participants in the life situations without the limitations imposed by the
adults. Through the mediation of games, the social experience accumulated
through the historical development transfers into the personal experience
of'the student. In this process, the students have an opportunity to develop
the social and emotional competencies through their personal life practices.

The symbolic games were especially important for the
understanding ofthe socioemotional relationships. They contained material
and topics from the everyday family life, topics related to different
professions and the cultural and social life. Depending on the personal
psychological capabilities, the students use these games to learn about
life in order to adapt to life as much as they can. Games with rules on the
other hand contributed to the development of the socioemotional feelings:
sympathy, thoughtfulness, sacrifice, solidarity, etc. By playing the game,
the students created rules to regulate the relationships in the class, which
placed the foundations on the future social relationships.

3. We were able to see that when conflicts had the tendency to
undermine the relationships among the students, the teachers carried out
a variety of activities to resolve them. Conflict resolution begins with
releasing the energy from the negative emotions which appear in a conflict
situation. The emotions were recognized, accepted and understood which
opened the possibility for their resolution. The further activities involved
choosing adequate strategies for resolving conflicts, mostly negotiation,
mediation or group conflict resolution. Making a decision for active
participation of the opposed sides was very important in the process of
conflict resolution.

Recommendations and suggestions
- Regarding theinitiation of interaction
The instructional practices should mostly contain symmetric
partner relationships based on uniqueness, trust, mutual respect. The
development of human interpersonal relationships between the student
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and the teacher creates conditions for interiorizing the social values of
behavior. The primary task of the teacher is to get to know the students,
their age and individual characteristics, interests and needs, abilities and
character traits. This is the most important precondition in order to find
the most effective and human approaches to the soul of the child.

The style of the teacher regarding the work with the class is very
important. Without any doubt the democratic style of the teacher
encourages development and active learning. The democratic emotional
climate allows establishing a dialogue and changing of the roles in the
relationship, true partner collaboration and stimulating initiative and
independence. The effectiveness of the socialization of the student depends
on the character and the content of the communication in the educational
process. Communication is the most important determinant of the
emotional condition of the personality. In the process of pedagogical
communication the students not only convey information but also an
emotional context (an entire range of emotions). The emotional expressive
means in the process of pedagogical communication are paramount for
the students of early school age.

For this purpose, the pedagogical tact is an important prerequisite
for human communication which should be based on the following
principles:

1. Tolerance
In modern instruction, the emphasis is placed on tolerance in the
relationships. This practice offers more possibilities for respecting the
individuality of the students and it encourages their potentials.
2. Trust
The demonstration of trust is an important principle in the human
interpersonal relationships. The teacher will be able to stimulate future
success and positive actions only by demonstrating trust in the abilities of
the student.
3. Justness
Justness 1s one of the most valuable human qualities in the
interpersonal interactions. The students are especially sensitive to breaking
the norms and rules of human behavior in the interpersonal relations. The
teacher must bear this in mind and must not underestimate the sensitivity
of the children.
4. Mutual understanding
A basic characteristic of the mutual understanding is adequacy. It
depends on several factors such as the nature of the relations, the quality
of the relations (sympathy, antipathy, and indifference), the attitude, some
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personality traits, etc. Understanding others is a rational basis ofthe human
pedagogical interaction in the instructional process and it improves the
quality of life.
5. Respecting the right to freedom

This principle requires the respect and encouragement of the
children’s independence and activity, creating necessary conditions for
freedom in the expression of their creative potentials, the development of
their abilities, i.e. in the expression of the individuality of each student.

6. Respecting diversities

Respecting diversities implies the understanding, accepting and
respecting the ones different from us and developing cultural and inclusive
sensibility. The need for this is even greater due to the fact that the Republic
of Macedonia is a social community of many cultures, languages, religions,
traditions, customs, etc. The stereotypes as relatively crude understandings
of the characteristics of the members of certain social groups, can be
problematic in the everyday communication of the student with the peers
and adults. First of all, the students should get to know each other under
the guidance of the teacher. The development of an instructional practice
which abides by this principle allows strengthening of the interethnic and
cultural collaboration, nurturing of the cultural diversities, strengthening
the mutual understanding, ensuring educational equality, social inclusion,
individuality and cultural identity.

- About the development of empathy
The ability of empathy or compassion takes the central
role in the socioemotional development of the child. Empathy is a basic
precondition for mutual understanding and acceptance. It is an ability for
affective communication with the others, identifying with the others and
understanding their feelings. Empathy helps to overcome fear and to
develop and strengthen self-confidence. Empathy by itself is not enough,
it is necessary to express it directly or indirectly. The teachers will be
compassionate with the students, empathic, only if they are able to put
themselves in their place, to feel their experiences, feelings and position.
Empathy is an emotional ability to put oneself in the shoes of
another person and see the world through his/her eyes. Empathy is a
complex ability which includes two personality components: intellectual
(cognitive) and affective (emotional). The intellectual component of
empathy includes:
- observing the other person from their point of view;
- taking the role of another person in a certain social situation.
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The affective-emotional component is reflected through:

- sensitivity to the feelings of others;

- ability to be compassionate.

These abilities include sensibility for the other people. To be sensitive
to the feelings of the others does not mean to fall under the influence of
other people’s feelings, but to relive those feelings personally. Sensibility
is an ability to interpret the other person’s feelings based on the external
symptoms (to discover what these symptoms mean for the other person,
not for us). In order to develop sensibility for the feelings of other people,
one should be open to others, have a developed positive emotional attitude
for people and life in general, and be free from all negative emotions.

The teachers with a developed empathy will accept students as
they are and will use adequate methods and procedures to promote further
development of the students’ potentials. The developed empathic ability
especially comes to light in the teacher-student communication. An
empathic communication means to be compassionate with the students,
to adapt the communication to their understanding. Empathic
communication is a higher level of active-reactive communication. This
means that apart from transferring information, the communication also
mcludes mutual influence, i.e. educational influence. This communication
goes deeper in the psyche of the students. It encourages their satisfaction,
encourages activity and it influences their values and attitudes. The
empathic communication also implies reciprocal change in the
communication roles, compassion with the person with which one
communicates. This interactive relation in communication is the basis of
the ideal human communication — the dialogue.

- About developing positive socioemotional attitudes

The question about having an opinion in the mutual relations is
especially important for the teacher, since the quality of the attitude of the
student depends on the quality of the attitude of the teacher. The attitude
is a complex psychological phenomenon which influences numerous areas
of the personality: the cognitive area, the emotional area and the
motivational area. Nevertheless, the most important component is the
emotional one, since it determines the strength, value and quality of the
attitude. The emotions in the attitude are polarized, i.e. they are either
positive or negative (sympathy, antipathy).

Teachers should support perseverance in the process through
actions which include utmost respect of the personality of the students.
This is the only way to express the emotions freely and to strengthen the
students’ personalities and manage the personal feelings and challenges.
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The teachers must know that human relationship is based exclusively onto
positive emotional attitude. Otherwise, a successful communications with
the students and productive interaction are impossible. In this context,
only true, noble feelings can be the basis of a positive emotional attitude
as an important component in the educational work and the preparation
for a quality life.

- About the positive development of the self-concept

Creating conditions for recognizing one’s own identity is equally
important for the development of this subdomain. The self-concept or the
Self-image is the basis for exposing the child’s individuality and identity.

Taking into consideration the importance that the self-image has
on the overall behavior of the students, their motivation and adaptation in
the environment, it is understandable that the school is getting
multidimensional tasks. The most important one is to help the students
learn their self-image and correct it. The early school age students are still
not able to independently and accurately assess their capabilities. Their
self-image is created on the grounds of their observations, above all the
assessments and judgments of the adults, especially the teachers. This is
why, the teachers should be especially careful in their assessments and
opinions in order to promote confidence and optimism in all students, to
stimulate them for further success and positive actions.

In the context of the previously mentioned, the instructional
practices must implement programs and strategies focused on the student,
as the main foundation in the educational work. It is a process in which
the students will develop as individuals capable of taking care of
themselves and other people, become aware of their own needs and the
needs of others, and who will take responsibility for their actions.
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YYEBHOTO CBABPKAHMUE 11O TEXHOJIOTUHN U
HNPEANNTPUEMAYECTBO - CPEACTBO 3A Bb3IIUTABAHE
HA COMATTHO-IMYHOCTHU KAYECTBA Y YYEHULIMTE
OT HAYAJIHA YUUJIMIIIHA BB3PACT

Anreauna Kanunosa, I'eopru UBanos

EDUCATIONAL CONTENT OF TECHNOLOGY AND
ENTREPRENEURSHIP - A MEANS FOR DEVELOPING
SOCIAL AND PERSONAL QUALITIES IN PRIMARY SCHOOL
STUDENTS

Angelina Kalinova, Georgi Ivanov

ABSTRACT:

The paper examines the issues related to the possibilities of subject
content of technology and entrepreneurship to be used as a tool for
developing social and personal qualities of primary school pupils.

The object of our study is the development of social and personal
qualities of first and second graders in technology and entrepreneurship
education, and the subject - the educational content as one of the factors
for developing social and personal qualities of learners.

The research is based on the understanding that the educational
content is only a means for creating conditions for interaction in technology
education. The organization of learning with this educational content is
the factor for the development of social and personal qualities.

Keywords: socially significant qualities, training in technology and
entrepreneurship, education, educational content

CnoBOCHUYETAHUETO COLMATTHO-TMYHOCTHU KayeCTBa HA yUEHHUKA
Mpearnosara mupoTa B pazdupaHeTo my. B Hero Hue Biarame ciaemIHoOTO
pazOupaHe — KauecTBa, KOUTO CE BH3IUTABAT Y YICHHKA KaTO CIEACTBUE
OT B3aUMOJICUCTBUATA MYy B Y4€OHO-TPyI0BHUsI ITporiec. Te3u kauecTBa ca
JUYHOCTHH, HO Ca C pelaBamio 3Ha4YeHUE 3a COIMATHOTO MTOBECHUE Ha
yueHHUKa U B 00y4eHHUETO, U U3BBH Hero. ToBa € 0CHOBaHUE /1a OTHECEM
TE3U JIMYHOCTHU Ka4CCTBa KbM IpylaTra Ha COUATHO-JIUYHOCTHHUTC
Ka4eCTBa.

dakTopuTe, KOUTO 00YCIaBsAT BBH3MUTABAHETO HA COIHMATHO-
JIMYHOCTHUTC Ka4€CTBa Ca U3BCCTHU HAa HAYKaTa U BCUYKU TC Ca CBbP3aHU
C XapakTepa Ha B3aMMOJICHCTBUATA HA yUYCHHUKA.

OOeKT Ha M3CIEIBAHETO HHU € BB3MUTABAHETO HA COI[MATHO-
JJUYHOCTHHUTEC Ka4€CTBA Yy NBbPBOKIACHUIMUTC U BTOPOKIIACHHULIUTC B
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00y4eHHUETO 10 TEXHOJIOTUU U IPEAIPUEMAYECTBO, a IPEIMET - Y4eOHOTO
ChJIbp)KaHUE KaTO €IuH OT (haKTOpUTE 3a BH3IUTABaHE HA COLIMATHO-
JMYHOCTHU KaueCTBa y YUECHULUTE.

Kak yueOHOTO chbABpX’aHHUE BiIHsA€ BbPXYy XapakTepa Ha
B3aUMOJICHCTBUATA, KOUTO YYEHHUIIUTE OCHILIECTBABAT B OOyUYEHUETO U
00ycI1aBs Bb3[IUTABAHETO HA COL[UAIIHO-JIMYHOCTUTE UM KadecTBa — TOBA
€ OCHOBHMUST BBIIPOC B HACTOSIIaTa pa3padoTKa.

N3BecTHO €, ye yueOHOTO ChABbpP)KAHHUE B KOWUTO U Ja € OT
onoopenute or MOH yueOHHMIIM IO TEXHOJIOTHH U IPEANpUEMadyecTBO
OTroBaps Ha M3UCKBAaHUATA HA yuyeOHaTa nmporpama. Tosa e hopmaiHaTa
CTpaHa Ha TOBa y4eOHO chabpkaHue. PopmaliHa e, 3a10TO TS He OTpa3siBa
TUNA J€MHOCT, aHaJlW3MpaHa MO OTHOLIEHHWE HA TOBa Jajiu €
WHJMBUlyaJlHa, TPYNOBa, ChbBMECTHA WJIM €KHIHA. Taka Hampumep
yuyeOHara mporpama He 3aJbJKaBa aBTOPUTE Ha Y4eOHMIUTE /A ce
ChOOpA3AT € TUIA AEHHOCT, KOSATO YYEHUIIUTE Ill€ OCHIIECTBIABAT B
o0ydeHneTo. 3aAbKUTEIHHI ca caMoO JEHHOCTUTE, KOUTO Ca CBBP3aHU C
YCBOSIBAHETO Ha OTpeJIeieH 00eM OT 3HaHUS U (POPMUPAHETO HA YMEHUS
3a U3ITbJIHEHUE Ha [TPEBUICHUTE 32 BCEKU KJIac TEXHOJIOTHYHH OTIePaLIUU.
Te3u aeltHOCTH ca onMcaHU B yueOHATa MporpaMma KaTo O4aKkBaH pe3yirar.
o ce oTHacda 10 BB3MUTaBaHE Ha KadyecTBaTa podonawbdue,
eMRAMUIHOC, MOJEPAHIMHOCH, KOPEKMHOCH, 8b30bPHCAHOCH,
cboOpazumennocm, npedsudaueocm M Jip. B yueOHara rmporpama He €
BU3UpaHo HUIO. Criopen HaC Te3U COLUAIHO-IMYHOCTHU KayecTBa ca
Ba)KHM 3a )KUBOTA HA YICHUKA B UMJIMILE U U3BBH Hero. ToBa € 0CHOBaHUE
B pa3pabOTBAHOTO OT HAC y4eOHO CHABPKAHUE 32 YUCOHULIHTE IO
TEXHOJIOTMH U MPEANPUEMAYECTBO J1a BKJIIOYMM TaKuBa AEHHOCTH, Ype3
KOUTO YYEHHIIUTE J1a CU B3aUMOJICHCTBAT U J1a Bb3IUTABAT [IOCOYCHUTE
[0-TOpe COLMATHO-JIUYHOCTHU KauecTBa. 3a BB3MUTABAHETO Ha TE3U
KayecTBa ca HEOOXOOUMMH M ChOTBETHUTE (OPMHU 3a OpraHU3UpaHe
NeHHOCTTa Ha YYCHUIIUTE — WHIWBHUIYATHH, IPYIIOBH, CHBMECTHU H
exurnHu. He e Bb3MOXHO /1a ce Bb3MIUTaBa TOJEPAHTHOCT, 0€3 YUEHUKBT
Jla CM B3aUMOJIEICTBA C OCTaHAIUTE y4acTHUIU B 00ydeHueto. [1o chums
HAUUH CTOSIT HEllaTa C Bh3IMTABAHETO HA KayecTBaTa MHUIMATUBHOCT,
MpeNNpUeMYHNBOCT U OTTOBOPHOCT. YueOHaTa cpella U Xapakrepa Ha
B3aMMO/IEUCTBUATA B 00y4eHNETO, 00YCIOBEHH OT y4€OHOTO ChAbPIKaHUE
ca IaBHUTE (PaKTOpH 3a BH3MUTABAHE HA COLIMATTHO-3HAYMMUTE KauyecTBa
Y MQJIKUTE YICHUIIH.

EnHO 0T BaykHHMTE COLIMATHO-IMYHO CTHU KAaYECTBA € POO0/I100Uemo.
To Moxe J1a ObJie BB3IUTAHO OT ICHHOCTUTE 110 BCUUKU YU€OHU ITPEMETH.
AHanu3upaHo B PETPOCHEKTUBEH IUIAH, JIOCETallHOTO TE€XHOJIOTMYHO
oOyuenue (1o ppYeH TPy, TPY U TBOPUYECTBO, JOMAIIIECH OUT M TEXHUKA)

194



YEARBOOK of the FACULTY of EDUCATION - Volume XIV, 2017

HE BKJIIOUBA JICHHOCTH, OJIArONPUATCTBAIIN BH3IIUTABAHE HA POJIOTIO0HE.
Cera B HOBUTE y4E€OHHUIIM MO TEXHOJOTHU M MPEANPUEMAUYECTBO
BKJIIOUYBAME yU4e€OHO ChIbPIKaHHE, C KOETO OT €Ha CTpaHa YICHUIIUTE Ce
3aMo3HaBaT ¢ W3THKHATH OBJITapu, JOMPHUHECTH 3a MPOCIIEPUTETA U
cllaBaTa Ha cTpaHaTa HH, a OT JApyra — ch3JaBaMe yCJIOBHUS 3a
B3aMMOJICHCTBHUS, BOJICIIU Ja MpOosiBa Ha poaoitodue. Taka Hampumep,
Olll¢ B MBbPBH KJIAC YUYCHHUIIMTE CE€ BKIIOYBAT B JOCTBHIIHU 3a TAX
TEXHOJIOTUYHU JCWHOCTH 3a M3pabOTBaHE Ha W3CIHS, CBbP3aHU ChC
3HAYMMHU HAIIMOHATHH chOuTHs Hamp. OcBOOOXKIeHNEeTO HA bbarapus ot
TypCKO poOCTBO M YECTBAaHE HA HAIMOHAIHUSA HU MPa3HUK TpeTH MapT.
®urypa 1.

BbB BTOpU KiIac TEXHOTOTHYHUTE JACHMHOCTH Ca HACOYEHU KBM
n3paboTBaHE HA U3JICIIHE, C KOETO Ce OTOEsI3Ba ITOABUTA M CaMOKepTBaTa
Ha Anocrosia Ha cBoOoaTa. durypa 2.

KauectBara emnamuiinocm, monepanmunocm, , Kopekmuocm,
61b30BPHCAHOCH, NPEOGUOIUBOCHL, CHOOPAZUMETHOCHL CA CIIEICTBUE OT
00y4EeHHUETO IO PA3JIMYHU Y4EeOHU MPEAMETH, HO ChIbPKAHUETO Ha
TEXHOJIOTUYHOTO OOydeHHe Jocera uMa Majko OTHOIIEHHE KbM THX.
CuuTtame, 4€ TOYHO TEXHOJOTHYHOTO OOy4eHHE, YMUTO Pe3ylITaTh ca
BHJIMMH -UMAT 0OCKTHUBU3UPAH BUJI, Hali-MHOTO OU MOTJIO JIa ChICHCTBA
3a BB3IIMTAaBaHE HAa TOBA KauecTBO. [IposiBaTa Ha pa3bupaHe, CTPEMEKBT
KBbM B3aMMOIIOMOIIl BOJST A0 0003pHM 3a YYCHHUIIHTE PE3YyJITaT U
yOeIeHOCTTa OT ToJ3aTa UM 3a WHIAMBUIyaTHUS U 3a OOIIUs yCIeX ce
noctura jecHo. ToBa e nmpuurHaTa B yueOHOTO ChIbp KaHHE J1a BKJIIOYUM
NEHHOCTH, CBBP3aHU C O1aroTBopuTeHoCTTa. Pazoupanero Ha OOIKUTE
Y HEeIIacTHUATa Ha JPYTUTe, OCh3HABAHETO, Y€ CHIIIOTO MOXKE JIa CE€ CIIyIHr
¥ Ha Hac, 4e 0e3 mojakpemnara Ha APYrHTe HHUE OMXME Ce€ YyBCTBAIU
0€3MMOMOIITHY, OIpeNessi HACOYCHOCTTa Ha JCHHOCTUTE B OOYYCHHUETO.
Taka Hampumep ome B MbPBU Kjac B OOy4eHHETO MO TemMara
,,DIIArOTBOPUTEIHA aKLMS ", YICHUIIUTE C€ BKIIFOYBAT B MOAXOJAIIN 32
BB3pacTTa UM JIEHHOCTH — U3pabOTBaHE Ha KyTHs 3a OI1aroTBOPUTETHOCT.
®urypa 3. BB BTOpU KJ1ac yuyeHUIIUTE U3pabOTBaT U3/AEIHs, KOUTO ca
MpEeIHA3HAYCHH 33 OJArOTBOPUTEITHOCT M OPTaHU3UPAT MPEACTABICHHE
c Takasa 1ei1. durypa 4.

He camo OGmaroTBopuTenHOCTTa, a XapakTepa Ha €KCIHEBHHUTE
OTHOIIICHHS B OOYYEHHETO Ca BXKHH 33 M3TPAXKIAHETO HA KaYeCTBOTO
emnaruiftHocT. ToBa € 0CHOBaHUE B Y4€OHOTO ChIbpPKAHUE J1a BKIIOUUM
NEWHOCTHU, YpPe3 KOUTO YYCHHUIIUTE CaMOPETyJIupaT CBOUTE
B3aMMOOTHOIIECHUS U TPOSIBIBAT MOJIEPAHMHOCH, KOPEKMHOCHL,
61b30BPAHCAHOCH, CLOOPAZUMETHOCHL, NPEOBUONUBOCH, 801C60CH 3a
3aévpuieane Ha 3anoynama padoma. Hapumep no temara ,, I paguHa
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Ha J100pOTO*, Upe3 KOHKPETHO-TPYyIOBaTa JIEHHOCT BTOPOKIACHUIIUTE
OCbH3HABAT 3HAYEHUETO Ha 10OpUTE MOCTHIIKU, U3TPaXKIaT MPE/ICTaBa 3a
no00poTO, 3a TOBA, KOoe TpsAOBa fa neanm. durypa 5.

[To Temara ,,CeTodap 3a pemraBane Ha Crop‘‘ — BTOPOKIACHUITUTE
CbBMECTHO M3pabOTBAT M3JENIMe, KOETO UM IoMara 3a HamaJIgBaHE Ha
arpecMBHOTO NoBeAcHue. durypa 6.

[To temara ,JMickam, Mora, ycrnsiBaM* yYEHUILIUTE Ca BKJIKOYECHHU B
NEMHOCT, Upe3 KOSITO MPOSBSIBAT CAaMOCTOSITENIEH N300p Ha aKTUBHOCT U
CTPEMEXK 3a 3aBbpIlIBaHE Ha 3amoyHara pabota. ToBa ce moctura upes
HaJINYUETO Ha aJTEepPHATHUBU B y4eOHOTO ChIbp)KaHUE — Pa3IUYHU
NeMHOCTH, BOJCILHU JI0 U3/IeNIue ¢ eHaKBa (PYHKIIMOHAIHOCT — JEJIUTEN
3a kHuru. durypa 7.

Pa30uparencTBoTo B yueOHO-TpyAOBaTa IEHHOCT IPEMUHABA [IPE3
pa3IMyYHU €Talu, HO 3a BCHUYKH TSAX € XapaKTepEeH CTPEMEXbT 3a
PaBHOIIOCTABEHO OOIyBaHE, OCTUTAaHE Ha ChIVIaCHE, JOTOBOPEHOCT.
TaxbB € XapakTepbT Ha Y4€OHOTO ChIbpKAHUE 10 TOJIIMA YacT OT TEMUTE,
cpen kouto ca ,,Pabotum u ce Becenum 3aenHo durypa 8. u ,,/la
MOCTUTHEM chIilacue” durypa 9.

[TocTuranero Ha pa3douparencTBo, CbTPYIHUYECTBO, B3AUMOIIOMOII]
IpeArosiara He caMo MHAMBUyaIHAa OpraHu3alys Ha IeHHOCTTa, HO ChILO
Taka rpynoBa, cbBMecTHa U ekunHa. C TakaBa HACOUEHOCT € y4eOHOTO
ChIbpKaHUE MO TeMara ,,Menanu 3a noctukeHus . Upe3 neiHocTure
10 Hesl YYEHULIUTE C€ CTPEMST J1a BUXKAAT MOJIOKUTEITHUTE KayecTBa Ha
BCEKH, J1a TM OTUYMTAT U Ja I'M U3I10JI3BAT KaTO OCHOBA 32 ChbTPYTHUYECTBO,
3a B3aumogeicteue. @urypa 10.

[IpencraBuxmMe Manka yacT OT y4eOHOTO ChAbpP)KaHUE, KOETO
o0yciaBsi Bb3MUTABAHETO HA COLMAJIHO-JIMYHOCTHHU KadyecTBa y
II'bPBOKJIACHULIUTE U BTOpOKJIacHuIuTe. Kato ce ppbkoBOANUM OT ChIIUTE
pazoupanus, paspaboTBame U y4eOHOTO CHABPIKAHHUE 32 TPETHU U 3a
4eTBBPTHU Kiac. MHTepec Ou mpenacTaBisiBaio LSAI0TO yueOHO
ChJIbP’KaHUE, HO CPeJl HETO CHJIHO BIIeYaTJIeHHEe OMXa HalpaBUiIu TEMUTE
»JIPUUTE Ha MpUATENCTBOTO U , JIbpBOTO Ha ycmexa®. Upes Tax
TPETOKIACHUIUTE MO-JIECHO OMXa OCH3HAIU ChTPYIHUYECTBOTO KATO
(dakTop Ha MHIMBUAYATHHUS W OOIIMS ycneX. 3aelHO ¢ ToBa Te Ouxa
U3rpaJuid MO-IbJHA MpeJacTaBa 3a B3auMOIOMOLITa U 3a
ChTPYAHUYECTBOTO, KAaTO MOJTy4aBaT cOOCTBeHa MHGOpMaLIUs OT pa3IndHU
n3roununy. [lo Ta3u Tema ca npeaBUACHU ACHHOCTH, aHAJIOTUYHU HA
TE€3U Ha )KYPHAIMCTUTE — IPOBEKAAHE Ha UHTEPBIO C YUUTENH, POJIUTENH,
OnMu3KK. 3amucaHUTE C Pa3JIMYHU CPEACTBAa MHTEPBIOTA Ca OCHOBA 3a
pa3paboTBaHe Ha MPOEKTH, B KOUTO B NMPAKTUKO-AECHCTBEH IUIaH ce
Ipuiiara Bb3MprUeTOTO U OCMUCIIEHO ChAbPKaHNE Ha 00y4EeHHUETO.
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3akirouenue:

B 3aknroueHune MoXeM Ja MOCOYHUM, ye cneunudukara Ha
TEXHOJIOTMYHOTO 00ydeHue, 00yCIOBEHA OT IIaBHATA 11eJ1 — OBJIaJIBAaHE
Ha TEXHOJIOTMYHA T'PAMOTHOCT M KOMIIETEHTHOCT HE € Ipedka 3a
BB3IUTABAHE HA COIMAIHO-JINYHOCTHHU KayecTBa, a ThKMO OOpPaTHOTO.
Pesynrarute ot nefiHocTTa ca 0003pUMHU U TOBA BIIMSIE BbPXY MO-JIECHOTO
OCh3HABaHE HAa NPUUYMHHO-CJIEICTBEHUTE 3aBUCUMOCTH OT COLMAIHUTE
B3aUMOJICHCTBUS, MIO-JIECHOTO COLMATN3UpPaHe HA MAJIKUTE YUCHUIIH.
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N3KYCTBO, MY3UKA, CIIOPT 1 ObPA3BOBAHUE

ART, MUSIC, SPORT AND EDUCATION
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VISUAL ART EDUCATION AND CONTEMPORARY
LEARNING STRATEGIES

M aya Raunik Kirkov

ABSTRACT:

Contemporary understandings of the world we are living in are that
its main characteristics are complexity, digitalization and multitasking.
Educational systems all over the world are struggling with the aim to
enable children to participate in life actively, with confidence and deep
understanding. Is it possible in such a messy world, where a dominance
of visual images in children‘s life’s is evident? The aim of the work is to
examine actual theoretical analyses for development of modern learning
strategies in visual art education.

The actuality of visual images and demand for new abilities has
transformed educational workplace (NAEA, 2016; Wilson McCay, 2006).
The purpose of educational systems are to provide adequate strategies for
reaching knowledge and abilities to understand and to communicate with
this proliferation of images transmitted through traditional and digital
media.Interdisciplinary knowledge is necessary to understand values,
principles of living, achievements’ in our world. The work presented
analyzes of the latest scientific publications in the field. The results present
conclusion that knowledge and understanding can be achieved through
the process of critical engagement based on gained knowledge. Aesthetic
and creativity are just as important as technical knowledge in the new
world of science, economy and philosophy (Inhulzen & Reeve, 2014;
Apkon, 2013), which situated visual art education in much higher place
than it was in the past.

Knowledge in visual art education can be achieved not only for
memorizing facts, but can stimulate sophisticated cognition and
understanding with creation (Eisner, 2008; Marshal, 2014; Sandel, 2006).

Key words: visual art education, learning strategies, visual images,
interdisciplinary knowledge.

1. Introduction

Contemporary learning processes are influenced with ever changing
reality. Computers, digital media, and video games with their increased
presence have revolutionized the way young people today communicate
and make meaning of the world (Becker, 2000).

Dominance of visual images transmitted trough digital technologies
transformed the meaning of knowledge established centuries ago. The
need for development of a new set of skills and abilities arise and became
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a base for development of various theories by the numerous researches,
where demand for a new approach in education is crutial.

Proliferation of an enormous number of visual images, place a
premium on the types of abilities which can be developed by visual arts
educators: visual-spatial abilities, reflection, experimentation, practical
realization of ideas. They created a base for reaching and development of
visual literacy, needed to enable students to be engaged in everyday life
successfully.

NAEA (2016) reports that daily,” American young people spend more
than 4 hours watching television, DVDs, or videos; 1 hour using a
computer; and 49 minutes playing video games. In many cases, youths
are engaged in two or more of these activities at the same time. Little
wonder this era has become known as the “digital age,” and Americans
born after 1980 have become known as “digital natives”. Based on the
researches of Roberts, Foehr, and Rideout (2005, p. 36 ) more than eight
in ten (83%) young people have a video game console at home, and a
majority (56%) have two or more. About half (49%) have one in their
bedroom, and just over half (55%) have a handheld video game player.

Importance of visual art education and its contribution for aesthetic
development from preschool till university level is emphasized by Baker
(2013) in his research report — “Art integration which involves learning
core content subjects (math, reading, language, science, social studies)
through the arts (drama, dance, music, visual arts) provides dynamic
educational platform and enriches curriculum with concepts to promote
cognitive development”. The aim of this work is to examine actual
theoretical analyses dedicated to development of modern learning strategies
in visual art education.

2. Contemporary aims of visual art education

The period of the dominance of World Wide Web and social media
brings at the surface the importance of the role of art education in society
with the urgent need for visual literacy. (The ability to understand and to
communicate with visual means). Eisner (2002) underlined that art
education helps students to stimulate and developed their active
perception, sensitivity, imagination, and integration skills.

Contemporary art educational process has to overcome strong
connection with traditional implementation of art instruction for creation
of paintings, sculptures, prints, design. The students of 21 century have to
be able to implement critical thinking; to understand new ideas and
different ways of their realization in numbers of visual disciplines. Students
have to become familiar with the criteria for evaluation of artistic work
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and be able to implement them in real life situation according with their
age. Contribution of visual art education for development of a special set
of skills and abilities as:

¢ Creativie thinking and expression: See & Kokotsaki (2015)
pointd out that “a high quality art and design education should engage,
inspire and challenge pupils, equipping them with the knowledge and
skills to experiment, invent and create their own works of art, craft and
design”. Olson (1990) explains that “everyone is free to create” and to”
experienced events can be cast in the attempt to make them
comprehensible, memorable, and shareable”, but the ability to do so lies
in the quality and persistence in visual art creation.

e Imagination is ability which can be stimulated trough visual
arts by bringing into existence an alternative “reality,” as Maxine Greene
(2007) noted. She further explains that art education opens the possibility
for creating a completely different, new world, with contemporary solutions
and options.

¢ Individualization as “one of the main goals and one of the most
important and effective pedagogical principles of visual art educaton”
(Podobnik, 2007), because it enables students to “express their own
specific perception, subjective experiences and individual art abilities,
presenting personal view and solution on visual art problem” (Ibid, 2007).

e Self representational role of the art creation has en excellent
explanation in Geertz‘s work (1983, p. 120) where he pointed that “the
interplay of story, art and identity is like the fingering of clay, casting our
mindsets into forms where the senses, and through the senses the emotions,
can reflectively address them”.

3. Visual art education, cognition and learning

The potential and value of art education to provide students with
sophisticated cognition was recognized by Eisner (2008). His famous
statement “With the arts, children learn to see,” further explains another
domain of cognitive development, active perception - seeing and
understanding.Focusing on the educational processes in visual art, term
“body geometry” was coined by Papert (1993), with focus on cognitive —
spatial aspect of learning. It means that children do not to learn the formal
rules, but instead develop insights through the way they interact with space.
It is a process of constructivist learning in which a person translates a
personal experience to construct his own knowledge (Braden, 1996).

The term constructivist learning refers to the idea that learners
construct knowledge for themselves-each learner individually constructs
meaning. Constructing meaning is learning (Hein,1991). Learning is not

210



YEARBOOK of the FACULTY of EDUCATION - Volume XIV, 2017

understanding the “true” nature of things, nor is it (as Plato suggested)
remembering dimly perceived perfect ideas, but rather a personal and social
construction of meaning (Hein,1991).According to Papert’s Mindstorms
(1993), students’ learning have to became self-motivated and self-directed.
He stated that active learning process appears when one's attention is
attracted and when is involved in the process. Further he explains that
students are no longer the information consumers; they construct their
own knowledge and solve problems during the active learning process.
With this individual selection and response to the information provided
by the use of digital media, constructivist learning appears when the role
of teachers is to guide, help, and encourage students to think, find the
problem and solve it.

With the acceptance of the constructivist position teachers are
inevitably required to follow a pedagogy which provides learners with
the opportunity to:

a) interact with sensory data, and

b) construct their own knowledge system.

Both options are essential to art education, and in thus, visual art
expression as unique domain of human activities, have to be consistent
part of each serious curriculum.

Contemporary Learning Strategies in Visual Art Education

Parks (2008) stated that “over the past decade, scholars in the field
have been calling for a re-envisioning of visual art education with the
aim to transform it form disciplined, comprehensive approaches in classical
visual art media, to a range of approaches that recognize the role of
technology in reshaping teaching and learning in the 21st century”.

Maxine Greene (2001) pointed out that the aesthetic frame in
education begins with
perception, since we “look for resemblances, seek out connections, identify
possibilities, go in quest of meanings”. Anderson (1997, p.72, 73)
suggested that art educators have to explain that artworks as a constitutional
element of culture are embedded in a cultural web, with definition,
meaning, and value of expression adequate for the cultures in which they
exist.

Ching (2015) spotlight that teachers must first understand art, and
more specifically - contemporary art and its significance. With that base
they will enable student‘s understanding of the context of the work, the
reasons for creation, and significance and deep reflection.

Menzer (2015) presents findings that arts participation shows strong
evidence of considerable positive effects to early social-emotional
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development.She further suggests that art activities have to be implemented
in teaching and learning to stimulate development of complex set of skills
within social-emotional development, such as emotion regulation (Brown
& Sax, 2013); sharing, helping, and cooperative problemsolving behaviors
(Kirschner & Tomasello, 2010); general social and emotional skills (Muniz
et al., 2014).

Patton& Buffington ( 2016) underlined that a new set of digital
standards were developed as media arts, separate from the visual arts.
Visual art educators are the best equipped to address the new digital media
arts standards, so they suggested that university art teacher preparation
programs have to design courses to relate qualitatively to contemporary
art practices with educational uses of technology.

To enhances and support student‘s motivation, understanding, and
active involvement in learning, persistent teachers are already familiar
with the implementation of brainstorming as a thinking strategy to
stimulate analyses of various aspect of studied topic; discussion as a
cooperative strategy to learn in cooperation with others, to see the problem
from different points; oral explanation to clarify thinking, to justify
reasoning, and to communicate their understanding; experiment as one
of the most important methodical tool in art expression which enriches
student‘s experiences with understanding the connection between abstract
concept and practical findings; graphic (visual) organizers to make the
topic more comprehensible with systematic way for to present key
segments and their conectonins (examples: timeline, cycle diagram, T-
chart ( visual representation of comparison and contrast), Venn diagram,
story map, flow chart.

An essence of methodological approaches in visual art education is
the use of focused exploration followed by and free exploration which
are used when specific visual art technique has to be understood and
implemented. Individual studio art projects is the basic method for
learning and exploring the ideas and ways of finding the solutions in art
creation. This is a key instructional activity initiated by students, using
the materials available in the classroom in ways of their choosing.

This method is complemented with collaborative studio art
projects or work in pairs (or in small group of students). These approaches
are especially effective for collaboration, social interaction and sharing
the gained knowledge or skills, as well as reaching and mastering new
ones. With implementation of cooperative-learning techniques teacher
allows students to work as a team to accomplish a common learning goal/
goals.
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To stimulate fluent and flexible thinking contemporary methods can
be implemented in teaching/learning process in visual art education:

¢ Conference where during a student—teacher conference, students
can report on their progress, consider problems and solutions, and note
strengths and areas for improvement. Conferences therefore require an
inviting and supportive atmosphere to encourage open discussion, and is
a methodological tool that provide teachers with an opportunity to guide
and support learners.

¢ Lateral Thinking is a method of a thinking process first described
by (Edward di Bono, 1967 ) who recognized that the mind can perceive
issues from many angles, can reviewed a problem from multiple
perspectives, to think critically and to recompose the elements and
recombining them in different ways.

e Simulation is useful when students are learning about complex
processes, events, ideas, or when they are trying to understand the emotions
and feelings of others. This is a method where students can participate in
a replication of real or hypothetical conditions, to understand, respond
and act as though the situation were real.

e Visualization is a process of making an object, an event, or a
situation visible in one’s imagination by mentally constructing or recalling
an image with the use of a variety of visual stimuli (e.g., illustrations,
photographs, reproductions, videos, real objects, graphics) to assist
students in generating ideas, as an exercise in image creation prior to
creating an art work.

e Art Criticism activities are particularly suitable for whole class
instruction with the components like: describing, analyzing, interpreting
and judging. Visual Thinking Strategies focuses on the step of
interpretation that improves critical thinking and language skills through
discussions of visual images.

Visual art education and a concept of play

When contemporary online components integrate into the traditional
academic course, the instructional approaches can be more diverse,
fascinating, and practical (Abrahmov & Ronen, 2008). Hicks (2004) used
the concepts of play and finite and infinite games as tools for re-envisioning
art education.

Kirkley & Kirkley (2005) presents an evidence that suggest that
educators and instructional designers can create highly interactive and
learner-centered learning environment for students when combining
computer games and Web-based learning.
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Games and simulations encourage learning because students absorb
the information and patterns during the game playing, and games also
produce fun, which Koster (2004) defined as “the feedback the brain gives
us when we are absorbing patterns for learning purposes” (p.96). Students
can be motivated and entertained when they are involved in these types of
game-based constructivist environments. Games supply competition,
immediate feedback, and playing rules, so players are motivated to engage
in the virtual environment. Along those lines, Pierfy (1997) concluded
that instructional games provide a permanent interactive setting, apparent
and consistent objectives, and high-level inspiration. Bonanno and
Kommers (2008) stated that, “computer games are a neglected but very
important area of computer supported learning, which can promote critical
thinking, strategic and logical skills, as well as cooperative and negotiation
capabilities. Game learners discover, contest, collaborate, and value the
victory in games when they confront difficulty and mistakes during game
play, and even young learners are able to manage this complication (Becker,
2007). While integrating games into the instruction, students can have
fun, effective, and powerful learning (Kirkley & Kirkley, 2005).

Conclusions

Contemporary methodological strategies with introduction of
creative processes in students life, equipped art educators with strong base
to enable students to reach conceptual and technical skills, to execute
ideas in different visual art media. In the same time, they also challenge
students to think in ways that promote discovery and exploration, to
understand that possible failure is a part of moving ahead, and that element
of creativity stimulates new qualitative solutions.

Contemporary approaches to teaching and learning suggested
that educators have to be able to :

1. Give students options: introduce multiple artists and media
sources.

2. Push beyond a media-driven curriculum.

3. Emphasize process over product.

4. Use themes and big ideas driven by essential questions to frame
your investigation.

Hetland & Winner (2007) discovered that while students in art
classes learn techniques specific to art, such as how to draw, how to mix
paint, or how to center a pot, they’re also taught a remarkable array of
mental habits not emphasized elsewhere in schools.”
These habits include observing, envisioning, innovating,and reflecting as
well as visual- spatial abilities, self-reflection, and experimentation.David
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Perkins (1994) states that these abilities develop children’s intelligence,
with the help to learn to observe and to form mental images and use them
to solve problems.

With findings presented it’s undoubtedl, that integrating arts in the
school curriculum introduces fun into lessons, which consequently leads
those students experiencing greater enjoyment and better motivation for
learning.
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KOHIENINA 3A YYEBHA ITPOTPAMA 1O CITIOPTHA
AHUMAINS 3A BBAEIN NEJATO3U

Jonka 7Kesiepa-Tep3ueBa

CONCEPT FOR A SPORTING ANIMATION SCHEDULE
FOR FUTURE PEDAGOGUES

Donka Zheleva-Terzieva

ABSTRACT:

The specific of our time The technological advances, the progress
of society and the gigantic scale of urbanization are legal processes that
unfortunately cause very negative consequences for human health. The
decrease in the motor activity of people is a ubiquitous phenomenon,
leading to a number of adverse health effects, especially for the young
generation. There is a problem of prevention and the effective fight against
the hypodynamia among teenagers.

This article presents a concept of a new optional discipline “Sports
animation” in the Bachelor’s programmes of all pedagogical specialties
at the Faculty of Pedagogy, Thracian University. The expected learning
outcomes of future pedagogues are related to learning and acquiring skills
for competent work with respect to the personal psycho-physical
development of adolescents, to environmentally friendly and healthy
lifestyle and increased physical activity.

Key words: reduced motor activity, sports animation, students of
pedagogical specialties, professional pedagogical competence.

BBBEJAEHUE

TeXHUYeCKHUAT MPOTpec HAPaBH )KUBOTA IT0-Xy0aB H ITO-JICCCH, HO
ChBPEMCHHUTE MEXaHU3UPAHU M aBTOMATH3WUPAHU CHCTEMH TOYTH
HaIBJIHO 0CBOOOJMXA XOpara OT M3BBLPIIBAHE HA (U3WYCCKH YCHUIIHS,
KOETO CBhYETAHO C HE3APaBOCIOBHUTE YCIOBUS Ha XHBOT,
MIPOABIDKUTEITHHAS TIPECTOU MPE]] KOMITIOTHPHUS U TCIICBU3UOHHUS SKpaH,
CHCTEMHOTO H3IMOJI3BaHEC HAa TPAHCIOPTHHU CpEJCTBA, peauIlara
TEXHUYECKHU yJIEeCHEHHs U ynoOcTBa B OuTa, OiarompusiTcTBa 3a
OTpaHWYCHATa JIBUTATEIHA aKTHBHOCT B CHBPEMEHHOTO OOIIECTRBO.
XUIMOIMHAMUATA B JHEITHO BpPeMeE € €Ha OT OCHOBHUTE NMPUYUHU 32
MHOTOTO COLMAJHO3HAYMMU 3a001aBaHus. be3 ma Moxke aa ce 0000mu
BCHYKO, KOCTO € HAaTPYIaHO B CHINECTByBamlaTa MEIUKO-OHOIOTUIHA
JTUTEpaTypa, MOXKE Jia ce ToadepTae, 4ye HiIMa CTPYKTypa U (QyHKIHS B
YOBEIIKUS OPTaHU3bM, KOSTO JIa HE € 3aCerHaTa OT XUIOANHAMHuATa. ToBa
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COoIlMaJIHO 6CI[CTBI/IG HaHaCgd MHOTO TCXKXKHU W HEBB3BPATHMH IO CICAUIN
BBPXY QpU3NYECKUTE U (PYHKIIMOHATTHUTE CIIOCOOHOCTH HAa OpraHUu3Ma.
HaManeHa, HCOOCTaTb4Ha, ITOHMUIKCHA, OIPaHUYCHA JIBUI'aTCIIHA
aKTUBHOCT MJIM 0000IEHO Ka3aHO — XUIOAMHAMMSATA, ITIOCTEIIEHHO Ce
IpeBpbLIA B OIPOMEH MPoOIIeM 3a cbBpeMeHHOTO 00mectBo. C npaBo
JHEC CIEeNUAJUCTUTE i HapuyaT ,,00JeCT Ha IUBHUIU3ANUITA”.
3a0osiABaHUsl, XapaKTePHU B MUHAJIOTO IPEAUMHO 32 Bb3PACTHUTE X0Pa,
B HAIlld JTHH BCE IMO-YECTO CE€ CpeIIaT B 3psula, JOPH B MIIAJICKKA U B
ACTCKa BB3pacT. Bre3aukaanuar I[e(i)I/IHI/IT OT ABHUTIATCJIHA aKTHUBHOCT
HapymiaBa OajnaHca OT OMOJOTMYHM MOTPEOHOCTH HA MOAPACTBALIUS
opranu3bM. Jleniara Bce mo-psiJIko U3JIM3aT OT JIoMa 32 HTpa, BCE TO-PSAIAKO
HUrpaiatT Cpca nnprupoJaara mopagu pea npuinHu, KOUTO Ca TBbpAC MHOTO U
pa3zHooOpa3Hu. Pemuiia aBTOpu CBBP3BAT INIEAAHETO HA TEICBU3HS U
M3I0JI3BAHETO Ha KOMITIOTHPA C pa3pacTBallara ce arpecHsi Cpejl yUaluTe.
B pe3yiaTaT Ha XUIIOAWHAMHATA CC HapyllaBaT HAKOW JIMYHOCTHH
IICUXOCOIMOJOTHYHHU XapaAKTCPUCTUKH, KOUTO BIUAAT HCTATUBHO BHPXY
BBTPEIIHUTE PECYPCH 32 KOHTPOJI U CAMOKOHTPOJI Ha TIOBeIeHneTo. ToBa
CBCTOSIHUE CE M3Pa3siBa C BUCOKA TPEBOKHOCT, HETaTHBHHA €MOITUOHATTHH
IMpCKUBABAHUA, HUCKA CBIIPOTUBIIIEMOCT IIPpHU CTPECOBU CUTyallUH,
3aTPYAHCHHU COLHMAJIHM KOHTAKTH U APYTHW IMPOSABU HaA IICHUXOCOLUAICH
rcOanane, KOETo TH H30JIMPa U TIIAacKa KbM OIIle TIO-TOJIsIMO Oe3/eliCTBHE,
4 OTTYK U KbM BPCIHU HABUIU U IPUBHUYKHU. Y‘ICHI/IHI/ITC, YUATO aKTUBHA
IBHUTATEIIHA ACHHOCT C€ M3pa3sBa CaMO C YpPOIUTE MO (PU3HIECKO
BB3MUTAHUE U CIIOPT, OPOPMST TOJIsIMa PHCKOBA Tpyla ¢ JaHHH 3a
u3pasena xunoauHamus (I[Tonusanosa, 2005: 41-42). Eto 3amio Bece 1o-
aKTyaJIeH CTaBa BBIIPOCHT 3a 3[PaBETO Ha MOJPACTBAIIOTO MOKOJICHUE,
3a Heropara (pu3MyYecKa JeecrnocoOHOCT U ABUTATEIHA aKTUBHOCT.
Hay4no e nmoka3aHo, 4e JBMKEHHETO € B OCHOBATa HAa Pa3BUTHETO
Ha )xuBara marepus. To cTumynupa 1 peryaupa IeHHOCTTa Ha OPraHuTe
U CUCTECMHUTC, KAKTO MU BCHUYKH XH3HCHHU IPOLCCHU B OpraHuU3mMa.
DuU3IIEeCKOTO BB3IMUTAHUC, CIOPTHT U 3APABOCIIOBHUAT HAYWH HA )KUBOT
ca (akTopu, KOUTO TOJIIOMAraT MoAPacTBANINTE IPU aJAITHPAHETO UM
KbM YCIIOBHUSITA HA JKMBOT B €/IHa HENPEKHCHATO YCIOXKHSBAIIATa CE
3IpaBOCIIOBHA U €KOJIOTHYHA 00CTaHOBKA. J[HEeC moBeye OT BCsikora TpsioBa
Aa CC IIpaBAT OIIUTH 3a HOI[06p$IBaH€ Ha ABUTaTCIIHUA PCKUM HaA JAcara.
3a mpeo1oysiBaHEe HAa HEOIATONPUATHUTE TIOCIICIUIINA OT XUTTOANHAMUATA
MOrar Jia c€ M3IO0JI3BaT pa3IMdYHU WHOBAaTHUBHU (OPMH U CpeICTBa 3a
ABUTIaTCJIHA aKTUBHOCT - UT'PH, CIIOPT U TyPpU3IBM. EI[I/IH OT HAYMHUTEC 3a
opraHusanuvs Ha pa3jrMiYHU BHUIAOBC CIIOPTHHU )ICI\/’IHOCTI/I € CIIopTHAaTa
aHUManus. ATpakIuUTe, U3HEHaJaTa OT HEMO3HaTaTa WM MO3HaTara
urpa, KakKTo ¥ camara Jyma Wrpa, ca TapaHT 3a MOBHIIEH HHTEPEC OT
CTpaHa Ha Jierara, KOUTo TpsOBa ja ObJaT CTUMYIUpPAHU J1a CE JBIDKAT.
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He cnyuaitno B Hapen6a 5 3a 06moo06pa3oBaTeiiHaTa moAroroBka B
Penybnuka bearapus (2015: 133) kM nmybnukyBanute npes3 2006 1. B
JOKyMEHT Ha EBponeiickus mapiaMeHT 0CeM KIIFOYOBH KOMITETEHIINH, €
nobaBeHa ollle eHa JIeBeTa, a UMEHHO: YMEHHUS 3a MOJAKperna Ha
YCTOWYHMBO Pa3BUTHE U 32 3[PABOCIOBEH HAYMH HA KUBOT H CIIOPT.

EnHa 0T OCHOBHHUTE COIMAIHYU BU3UHU HA (PU3MUECKOTO BH3ITUTAHHE
U CIOpTa B CHBPEMEHHOTO OOIIECTBO € TAXHATa OMoamanTanuoHHA U
TICUXOPETYIIaTUBHA POJIS, KOSITO OCHT'YpsIBa Ha IMYHOCTTA HeoOXoauMaTa
i CTETIeH Ha JIBUTATEIIHA aKTUBHOCT 32 IThJIHOIICHHA M351Ba BHB BCUUKH
chepu Ha )KMBOTA. 3aHUMaAHUATA C (PU3MYECKH YIPAKHEHUS, CIOPT U
TYypU3bM B CBOOOJHOTO BpeMe ca MPUOPUTETHO HAINpaBiICHUE HaA
Ibp)KaBHATa MOJUTHKA 32 MOBUIIaBaHE HA (M3MUYECKaTa TOAHOCT Ha
XopaTa, CHEMaHe Ha IICHXMYECKOTO HalpeXeHHE W YTBBPKIaBaHE Ha
3[paBOCIIOBEH HAYHMH Ha )XKMBOT. HammoHaHaTa cTparerus 3a pa3BuTue
Ha (U3NYECKOTO Bb3MUTaHUE U cropTa B Penybnuka bwarapus 2012 —
2022 r. (mpres.government.bg/Documents/Documents/Strategii/
Strategia 2012-2022.pdf) onpenens karo Hail-O1aronpusTHa Bb3pacT 3a
(dbopMupaIoTo Bb3eHCTBHE HA CIIOPTA MPEAYIHIIUIHATA U YIHIIUIIIHATA
BB3pACT U U3BEXK/Ia Ha TPE/ICH TUIaH HAKOW MPHOPUTETHH 3a/1a9U:

® ONITUMU3HMPAHE Ha JBUTATEIHUS PEKUM B MPEIYIMIIHIIHATE
JIETCKM 3aBEICHUS KaTO HepaslellHa YacT OT MHTEIEKTYaJIHOTO H
€MOLIMOHAITHOTO Pa3BUTHE W BB3MHUTAHUE HA JellaTa ChC CPEICTBaTa U
¢dbopMmuTe Ha 6orara ¥ eMOLIMOHATIHO HACUTEHA IpOrpaMa oT (PU3HUECKU
VIIPOKHEHHSI U UTPH;

® BHACSIHE HA MPOMEHM B OpPraHU3alHATa U CHIBPKAHUETO Ha
M3BBHKJIACHATA U M3BBHYYMJIMIIIHATA CIIOPTHA JIEHHOCT 3 ITBIHOLIEHHO
M3II0JI3BaHE Ha CBOOOJHOTO BpeMe M KaTo €(PEeKTUBHO CPEACTBO CPEILY
HapKOMaHUsTA, JETCKaTa MPECThITHOCT, HACHIUETO M JPYrH COIHATHH
nedopmaruu;

® OpraHU3WpaHe Ha CIOPTHH INPOSBH IO BpeME Ha YYHUIIHIIHUTE
BaKaHITUH.

Crnopen T. Anrenosa (2006: 46-47) cbBpeMHETO HU M3UCKBA BbB
BCHYKH 00J1aCTH — M B 00pa30BaTeIHATA, U B CIIOPTHOTIEAArOTHYECKaTa,
U B TypUCTHYECKaTa, U B pa3BIIEKaTeIHATa, Ja Ce MpujaraT HOBH
crparerun. [IpakTukara yoexaaBa, 4e 3a YCIIEIIHOTO OCHIIECTBIBAHE HA
CTIOPTHO-Pa3BIIEKATEITHUTE JCHHOCTH OT aHUMATOPUTE C€ U3UCKBA A00pa
0a3ucHa MOATOTOBKA, BUCOKA MpOQEecuoHalHa KOMIIETEHTHOCT U
peam3amus C TBOPUYECTBO, OTTOBOPHOCT, ChC CTPEMEXK KbM HEIPEKbCHATO
CaMOYChBBPIICHCTBAHE. AKTyallHU OCTaBaT HEOMOJI30TBOPEHUTE
BB3MOKHOCTH 3a IE€JICHACOYCHA MOJrOTOBKA W 3a pa3IIMpsBaHE HA
npodecuoHaNHaTa peann3anus Ha CTYICHTHUTE OT IeIaroTHYeCKHUTe
CTIEIMAITHOCTH KaTO aHMMAaTOPH.
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JlefiHOCTTa Ha Y4YMTENsl KaTO aHUMAarop € CBbP3aHa C TBOPYECKO
MPETBOPSBaHE HA UICU U NTOOPH MPAKTUKH B €(DEKTUBHU M aTPAaKTHBHU
dbopmu Ha oOyuenue (Kamuesa, 2015: 698). TBopuecTBOTO Ha yUUTEINS €
KOMIUIEKCEH M3pa3 Ha HErOBOTO aKTUBHO OTHOILIEHHE KbM Yy4eOHO-
BB3NMTaTENHaTa pabora. He3aBucuMo OT BHAA aHMMAaIMs OCHOBHATa
¢urypa, KosiTo cioco0CTBa 3a HEMHOTO pa3rpblllaHe U OCHIIECTBSIBAHE, €
aHUMAaTOPbT. JlOCITOBHHAT MPEBOJ HA TyMaTa ,,animator’ (J1at.) o3Ha4aBa
,,J1aBaIll )KUBOT, ,,BB3MUTABAII XapaKkTep”, a ,,animateur” oT GPEeHCKH ce
MpeBeXaa Karo ,,BAbXHOBHUTEN , ,,pbKOBOJMUTEN , ,,0pTaHU3aTOpP HaA
cBOOOJHOTO BpeMe”. AHUMATOpbT € JIMIETO, KOETO OpraHu3upa u
MIPOBEXk/1a Pa3HOOOPa3HU MTPOSBHU 3a IOTPEOUTEIINUTE C 1€ HAChPYAaBAHETO
UM KbM aKTUBEH U 11eJIeCh00pa3eH HauKH 3a peKkapBaHe Ha CBOOOJHOTO
Bpeme. [Ipu cnopTHaTa aHuMaIys o CbIbpKaTeIeH 00XBAT TE3U MIPOSBU
ca B oOnacTTa Ha GU3NYECKOTO Bh3MUTAHUE U crlopTa. B 3aBucuMocCT OT
TOBa CHOPTHUST aHUMATOP MOKe Ja ObJe OpraHu3aTrop, Chbaus, BOJEL],
CLICHApUCT, PEXKUCHOP U IOPU YUYACTHHUK B IIPOSIBUTE.

Bwrpocure, cBbp3aHu ¢ aHUMaLUATA, ca B 00cera Ha BHUMaHUETO
Ha CIIELMAJIUCTUTE Hail-Beue B oOnacTTa Ha TypusMa. 3. Jlumurposa (2011:
322) TBBpM, Y€ UMEHHO TOBA € IIPUYMHATA KOMIIETEHTHOCTTA Ha YUUTEIISI
KaTO aHUMAaTOp Ja HE € MHTEerpaTuBHA 4acT OT HNOJATrOTOBKara U
kBamdukanuara Ha opaemmure nemaaro3u. Cnopen H. KanosinoBa (mo
Humutposa, 2011: 322) noacuiieHUTE U B YETUPUTE CTPATETHICCKH 1IETH
Ha ,,EBpoma 2020” acmekTu Ha 00Opa30BaHUETO KaTO MOOHIHO,
KaueCTBEHO, OCHOBAHO Ha PaBHOIIOCTaBEHOCT, COLMAIHO cONMMKaBaHe,
aKTHBHO T'Pa)XJIaHCKO yJacTHe, TBOPYECTBO U WHOBAIIMY WHAWKUPAT, e
EBponeiickute 0OIMIHOCTU TPYJHO CE€ CHPABAT C MpeIU3BUKATEICTBATa
Ha miobanu3upamoTo ce obpazosanue. [legarosure TpyaHoO mpuemar
MpPEeIU3BUKATEIICTBATA J1a U3MBJHABAT NPO(PECUOHATHUTE POJIH, KOUTO
M3HCKBA OT TAX ChbBpEMEHHaTa 00pa3oBaTesiHa cuTyauus. Te He ycnsiBaT
1a ,, aKTyaTu3upaT CTaTyCHO-POJIEBUTE CH CLIEHAPUH, KOMITIETEHTHO CTHO-
pOJIEBUTE UM MOJENHU Ca HECTAaOWJIHU U MPEeIU3BUKBAT podecuoHaieH
CTpEC, KaKTO M Ce€ OTpa3siBaT Ha €(PEeKTHBHOCTTA HA NENAaroru4eckoTo
B3auMojieiicTBue. ABTOpKaTa 3alluTaBa Te3aTa, Y€ B TPUEIUHCTBOTO
CTaTyc-poiau-QyHKIUH, POJISATA € KOMIIOHEHTHT, KOUTO B3aUMOJIEHCTBA C
npogecuoHalHUTe KOMIIETEHTHOCTU. ToBa 0O3Ha4aBa, 4ye 3a jJa Obaar
e(eKTUBHU B pOJIAITa HA aHUMAaTOpH, YYUTENIUTE TpsiOBa a ¢popMupar
1L[€JIeHaCOYEHH PO(EeCHOHATHH KOMIIETEHTHOCTH. KoMnereHTHOCTTa Ha
YUUTEIIS KaTo CHOPTEH aHUMAaTOp TPsIOBa /1a ce mpruema Karo Heooxoauma
npodecroHagIHa KOMIIETEHTHOCT, KOSITO CJIEJBa Jja C€ JEMOHCTpPUpPA OT
BcekH yuuren. Ts Moxe na ce neuHupa Karo ,,CbBKYIMHOCT OT 3HAHMS,
YMEHUS U Harllacu, HeOOXOAUMHU 32 OPraHU3UpPaHe Ha CBOOOJHOTO BpemMe
Ha Jie1iaTa 3a o-aTpakTUBHO IIPOBEXAAHE HA PA3JIMYHU BUIO0BE CIIOPTHU
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JIEWHOCTH, 32 TIOBHIIIABAaHE MOTHBAIUATA U HHTEPECa UM KbM CHCTEMHH
3aHUMAaHUS ¢ (PU3UUECKU YIIPAXKHEHUS U CIIOPT (MaK TaMm).

Pa3BuTHeTo Ha HanuATa € CHIIHO 3aBHCHMO OT KauyeCTBOTO Ha
YOBEIIKHTE pecypcH. ToBa 03Ha4YaBa, Ue aKo JIbpKaBaTa HCKa J1a TIOCTUTHE
HammpeabK B Pa3BUTHETO CH, €AMH OT OCHOBHHTE MPHOPUTETH €
Ch34AaBAaHETO Ha KaueCTBEHHW YOBEeHKH pecypcu. Ilemarosure ca
po(heCUOHATNCTH, KOUTO OTTOBAPST 32 IUIAHUPAHETO U IPHIIaraHeTo Ha
y4eOHUS TPOIIEeC, OLEHIBAT U aHAIM3UPAT PE3YATATUTE OT OOYIEHHUETO.
OT T4X ce oyakBa HE caMo Jia MOAOOPAT Mpoleca Ha yIeHe B KIacHaTa
CTas, HO W Ka4eCTBOTO HA YYCHUIIUTE B M U3BBHH y4eOHHS TpoIeC.
[TporiechT HE MOXKE @ ObJIE OTIIENIEH OT POJIATA U KOMIIETEHTHOCTTA Ha
npenoaaBarenckus cheraB. L. Spencer & S. Spencer (mo Hakim, 2015:
9) ompenensAT KOMIETEHTHOCTTA KaTo ,,0CHOBHA XapaKTEPUCTHKA Ha
IaleHo JuIle, CBbp3aHa ¢ €(pEeKTHBHOCTTA HA WHAMBUIYAJTHOTO
u3nbiIHeHue Ha pabotara”. Crnopen Mulyasa (mo Hakim, 2015: 12)
po(heCHOHATHO-TIEAarornaeckara KOMIIETEHTHOCT BUHATH € CBbp3aHa C
npodecruoHaIHUTEe CIOCOOHOCTH Ha IeJarora, ¢ HUBOTO Ha pa3OupaHe
Ha o0yyaeMurTe, ¢ yueOHHsI IPOILIEC, ChbC CAMOKOHTPOJIA, ChC CIIOCOOHOCTTA
Jla ce yIpapisiBa yIeHETO, C MPOEKTUpPaHe, ¢ BHEAPSBAHE, C OICHKA Ha
pesynrarure oT 0O0y4yeHHETO M C pa3BUTHE Ha oOydyaBamuTe ce Ja
akTyanusupar cos norenuuan. A. L. Mirzagitova & L. G. Akhmetov
(2015:9022) onpenenar npodecruoHamHaTa KOMIETEHTHOCT Ha ObICIITUTE
MIe/Iaro31 KaTo Ch3HATEIIHA IEHHOCT Ha CTYACHTHUTE OT IEAarOTHIeCKUTE
CTICIMAITHOCTH, HACOYEeHA KbM YCBOSIBaHE Ha COOCTBEHA IICHUXOJIOTHUS U
MeIarorHIecKo 3HaHue, Mo100psiBaHe Ha MearoTHIeCKUTE CII0 COOHOCTH
1 TpOQeCHOHATHO3HAYNMHTE Ka4eCTBa.

Pyckara uscnenosarenka B. C. IlmoTrHukoBa o6o6miaBa
JTOCTIDKEHHATA Ha pelHila aBTOPH M IMPEICTaBs CICIHHUTE KpalHU
pe3ynTaTy OT CIIOPTHOAHUMAIIMOHHATA AEHHOCT:

® IOJAbpPKaHE HAa XapMOHUYHO (PU3HYECKO U (YHKIIMOHAIHO
pa3BHUTHE, pa3BUTHE Ha JABUTATEIHUTE YMEHHUS W KayecTBa, Ha
¢du3nveckaTa 1eecrocoOHOCT;

® pa3BHUTHE U YKPEIIBAaHE HAa YOBEIIKUTE PECYPCH IIPe3 CBOOOTHOTO
BpeMe, HaMaJIsiBaHEe Ha yMOpaTa U Bh3CTAaHOBSBAHE HA CHIIUTE;

* YKpeTiBaHe U pa3IIMpsIBaHE HA 3HAHUATA 0 (HU3MYECcKa KyITypa
U CTIOPT B IPEBEHIIMATA HAa OOJIIECTH U IPOMOIIHS Ha OOIIIECTBEHOTO 3/IpaBe
Yype3 3acWiBaHE Ha MPOTATraHIHU KaMIIaHWW W TPOTHUBOJACHCTBHE Ha
aCOITMAITHOTO TTOBE/ICHUE,

® pa3BUTHE HA IOJIOKUTEIHO OTHOIICHHWE KBbM (U3UUECKOTO
BB3MUTAHUE Ype3 YKpPErBaHE Ha YMEHHETO 3a CHCTEMHA JBHTaTEIHA
aKTUBHOCT, TaKa ue T4 Ja C€ TIPEBbPHE B HEPA3/ICTHA YaCT OT €KEITHEBHUETO;
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® I3TI0JI3BaHETO Ha (hu3Mueckara KyiaTypa U CIIOpTa KaTo BaXKeH
KOMITOHEHT Ha MOPAJIHOTO W MHTEJIEKTYaIHOTO Pa3BUTHE 32 HATPYIIBaHE
1 CbXPaHCHHEC HAa HOBY 3HAHHWA, HOPMHU, ICHHOCTH, HAIJIaCH,

® I3MI0JI3BaHETO Ha (hpru3muecKkara KylITypa U CIIOpTa 3a pa3BUBaHE
Ha XUTUCHHU HABUIIM 1 MOTHUBALM 3a 3ApaBOCJIOBCH HAYMH Ha )KUBOT.

Y4ye6nara nporpama no ,,CnoptHa aHuMalus’ € CBbp3aHa C
YCBOABAHCTO Ha CIICHIUAIM3UPAHN 3HAHWA U YMCHUA 3a OpraHu3anusiara,
CTPYKTypaTa ¥ ChIBbPKAHUETO Ha CIIOPTHATA aHUMAITHSI, 32 0COOCHOCTHUTE
NPY IPUJIAraHeTo Ha CPEeNICTBATa, METOIUTE M TEXHOJIOTHATA i 1pH padoTa
c nena. Ponsita Ha yaeOHMSI Tpo1iec € HacoOueHa KbM IPOMSHA B Hariacara
3a (opMupaHe Ha TpaeH UHTEPEC M MOTPEOHOCT 3a CIIOPT U JBUKEHUE,
CbOOPa3HO BH3PAaCTOBUTE OCOOCHOCTU Ha JelaTa OT Ipeay4YUsIUIIHA U
YUYHJIMIIHA Bb3PacT.

[lenTa Ha oOy4yeHHneTo Mo m3bupaemara ydyeOHaA AMCIUILIMHA
,CIIOpTHA aHUMaLUA™ € CTYICHTUTE Ja NPUAOOUSIT TEOPETUUYHHU U
MCTOOAUKO-IIPAKTHUYCCKHU 3HAHHUA W YMCHHA NPU H3IOJI3BAHC Ha
(1)I/I3I/IT-ICCKI/ITC YIpaXHCHUS, IOABUKHHUTC, CIIOPTHO-IIOATOTBUTCIIHUTE U
CIIOPTHHUTE UI'PU B CHOPTHOAHMMALMOHHMU Nporpamu. M3mon3Baiiku
UTPOBUS M ChCTE3ATEITHHSI METOJT M PA3HOOOPA3HETO OT UTPOBU CPEICTBA
Ha OTKPUTO M Ha 3aKpUTO, BbB BOJHA Cpcla U IpU 3UMHHU YCIOBHUA,
OBICIINTE TIEIar03H I1I€ UMaT B3MOXKHOCTTA JIa OCUTYPSIT pa3HO00pa3HH
1 3aHUMATCIIHU CIIOPTHU MEPOIIPUATHA.

OuakBaHHTE pE3yJATaTH ca CBbP3aHU C (OpMUpaHE Ha 3HAHHS,
YMEHHS M KOMIIETEHTHOCTH 32 pealn3upaHe Ha CIIOPTHOAHWMAIIMOHHA
JAEWHOCT 3a Jielia OT MpeayqrINIHA ¥ YIWIHIHA BB3PacT 10 BpeMe Ha
HU3BBHKIACHUTC W M3BBHYYUIIUMIIHUTE 3aHUMAHUA U YUUJIUIIHUTC
BaKaHIINU.

AxaJneMHUYHHTE CTaHAApTH Ha ydeOHaTa mporpama ,,CropTHa
aHI/IMaIII/Iﬂ” OCUTYPABAT TCOPECTUKO-MCTOAUYCCKA U ITPAKTUKO-ITPHUIIOKHA
MOJITOTOBKA, TIO3BOJISBAILA HA CTYICHTUTE J1a TUIAHUPAT, OPraHU3UupaT 1
peanu3upar CHOPTHOAHUMAIIMOHHA ISHHOCT C JeTia OT MPeIyIHIHIHA 1
YUYHJIMIIHA Bb3PacT.

[Iporpamara BKJIFOYBA CEMUHAPHHU U MPAKTUYECKH YIPAKHEHMS,
MpeaHa3HaYeH! 32 MPUA00NBaHE Ha:

® 3HAHMS 3a: 1IeNITa, 3HAUCHNETO, QYHKIIUUTE U Bh3MOKHOCTHTE 32
peanm3upaHe Ha CIOPTHOAHMMAIMOHHA JACHHOCT B Npo¢eCHOHaIHATa
IEHHOCT Ha TIejarora; mpaBWiaTa Ha Pa3JIMYHUTE BHIOBE CIIOPT;
TEXHOJIOTHUSTA 33 TIPOBEXK/IAaHE Ha CIIOPTHA aHUMAIIHS B pa3jinyHa Cpesa;
CpeicTBaTa MU METOJWTE Ha CIOpPTHATAa aHMMAIUs Ipu pabora ¢ Jerna;
OpraHHu3UpaHe U MPOBCKIAAHEC HA CIIOPTHU 3aHUMAaHHA, CbCTC3aHUA, UTPHU
U CIIOPTHU TPa3HHIIN; W3TOJ3BaHE HA CICIHAIU3UPAHHN CPEICTBA H
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ChOPBKEHUS ITPH paboTa ¢ Je1a; OpraHu3aius U KOHTPOJI IPH CIIa3BaHETO
Ha TIpaBHJIaTa 3a 0€30MacCHO MPOBEXK/IAaHE HA CIIOPTHOAHUMAIMOHHUTE
MEpOINPUATHS; OKa3BaHe Ha JOJICKapCKa IMOMOII B Clydyaid Ha
HEOOXOTUMOCT;, BAPHATUBHOCT NMPHU HYXJa, B 3aBUCUMOCT OT
METEOPOJIOTHYHUTE YCIOBUS U CpeaTa.

® IpAKTUYCCKH YMEHHUS 3a: IUIaHUpPAHE, OpraHU3WpaHe H
MPOBEXKaHE HA CIIOPTHHU 3aHWUMaHUs, ChCTC3aHUS, HTPH, CIIOPTHU
MIPa3HUIM 110 BPEME Ha M3BBHKJIACHATA W M3BHHYUIIMIIHATA CIIOPTHA
JNCHHOCT; OpraHU3UpaHe Ha CIIOPTHU MPOSBU 110 BPEME Ha YIMITUITHUTE
BaKaHI[MHU; pa3pabOTBaHE Ha CIMOPTHOAHWUMAIIMOHHH MPOTPAMH;
IUTAHUPAHE, OpraHu3upaHe U KOOPAMHHUPAHE Ha CIIOPTHOAHUMAITHOHHH
NEMHOCTH B MO3HATa U B HEMO3HaTa 0OCTaHOBKA; B3€MaHe Ha Obp3H U
aJICKBaTHU PEIICHUS NMPU HETPEIABUICHN CUTYAIlMH, BUJIOW3MCHSIHE Ha
TUTAHUPAHUTE MEPOTIPUATHS ITPH HEBB3MOKHOCT 3a TAXHATA PeaTH3aIHs;
OpraHu3vpaHe Ha Tpyla U MOTHBHpaHE Ha Jelara; aHaJM3WpaHe Ha
MIPOBENICHUTE MEPOTIPHSTHS M BHACSHE HA KOPEKIIUU ITPH HEOOXOAMMOCT.

YCBOCHHTE 3HAHUS M PUIOOUTHTE MPAKTHYCSCKHA YMEHUS 1T AaaT
€IHa 3aBBbpIIeHAa KOMIICTEHTHOCT Ha MPAKTHKyBAIlUTE W MPOsSBa Ha
npodeCHOHATN3bM B TAXHATa ObJemia JeHHOCT.

VYuebnara nmporpama e mpenHasHadeHa 3a ctyneHTH ot OKC
,,0aKaJIaBbp” 3a CIeHATHOCTUTE ,,[ [peydnniHa 1 HauaaHa yYuIUIIHA
negaroruka’, ,,Hadanna y4yuinuiiHa memaroruka ¢ 4yxJa €3UK’ U
,ComuanHa negaroruka” Ha [legarornyecku gaxynrer npu Tpakuiicku
yauBepcutert, rp. Ctapa 3aropa.

Bb3 ocHOBa Ha HanpaBeHUs 0030p OT JOCTHITHUTE JIUTEPATYPHU U
JTOKyMEHTAJTHH U3TOYHHUIIM MOTAT JIa C€ HAIPABSIT CIICAHUTE 3aKITIOYCHUS:

¢ Pa3paboTBaneTo Ha KOHIENIUA 3a yaeOHa mporpama ,,CropTHa
aHumanus”, ¢opmupama npodecruoHasIHa KOMIETEHTHOCT 3a
pearu3upaHe Ha CIHOPTHOAHMMAIMOHHA JEHHOCT C Jela OT
NpelyuyuJIuilHa W Y4YHUJHUIIHA BB3PacT, € HEOoOXOIMMOCT 3a
CHeHaMCTUTE, padoTeny B 001acTTa HA METO/IMKATa Ha 00y4eHHE 110
(1)I/I3I/IT-IGCKO BB3IMUTAHUEC BbB BUCHINTC YUMUJIMIIA.

e AnipoOGupaHeTo Ha HACTOSIIKS MOJIEJT B aKaIeMUYHATA TOATOTOBKA
Ha ObJICTINTE TIeIar031 € CBHP3aHO C YCBOSIBAHE HA 3HAHUS U PUI00BaHEe
Ha YMCHHU: 34 KOMIICTCHTHA pa60Ta 10 OTHOLMICHUEC HA JIMYHOCTHO IICUXO-
¢u3nYeCKo pa3BUTHE Ha TMOJPACTBANINTE, KbM MPHPOIOCHOOpa3eH U
3APpaBOCIIOBCH HAYWH HA )KXUBOT U IMOBHUIICHA JIBUT'aTCJIHA aKTUBHOCT.

¢ BHepsiBaHETO HAa CHBPEMEHEH ITEAaroTHIeCKH MOJIEI 33 00yueHne
Mo CIIOpTHAa aHUMalOHuA Ha CTYACHTUTC OT HNCAAarorun4cCKUTC
CIEIMAITHOCTHU, pa3liupsBa (OoKyca Ha TsAXHaTa NPOQPEeCHUOHATHO-
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neaarorndycCKa KOMIICTCHTHOCT U 3a TAXHAaTa peain3aluns KaTo CIIOPTHHU
AHUMATOPH € TBOPUCCTBO, OTTOBOPHOCT U CHC CTPEMEK KbM HCIIPEKBCHATO
CaMOYCBBBPIICHCTBAHE U B CHIIOTO BPEMC IIOJAIIOMAara BpbIIAHETO Ha
Acuara 1 YYCHUIUTE KbM aKTUBHA ABUIaTCIIHA HCﬁHOCT.

HoBwute n3nckBanus KkbM 00pa30BaHUETO — Ja ObJIC aJIeKBaTHO Ha
norpeOHOCTUTE Ha OOIIECTBOTO, U3UCKBAT MPOMEHHU B ydyeOHaTa
AOKYMCHTALUMA Ha NEAAaroru4€CKUTE CIICHUAIHOCTU BHBB BHUCHICTO
yuunuiie. [Ipennosxkenara yue6Ha mporpama 1o ,,CriopTHa aHUManus’’
pasKpuBa B TCOPCTUUCH U OUCPTaBa B IIPAKTUYCCKH ILJIaH pC€ain3alusaTa
Ha €JJHa OT OCHOBHUTE I[EJIM Ha OOIIECTBOTO - IIUPOKOTO HABIIM3aHE HA
(bU3UYEeCKUTE yIIpaXKHEHUS U CIOpTa B OMTA HA XOpara, KaT0 OCHOBHU
KOMIIOHCHTHU Ha CbBPEMCHHUA MOJICII 3a 3JpaBOCJIOBCH HAYMH Ha )KUBOT,
B H&ﬁ-lHHpOKHfI CMMUCBJI Ha TOBA ITIOHATHUE, T.€. KATO CbCTOAHHUEC HA ITBJIHO
¢bu3HYecKo, MCUXUYECKO M COIMAIHO OJarornoyiydue Ha JIMYHOCTTA,
rpymnara, 001ecTBOTO. 3IPaBeTO € HEOIIEHUMO OOTaTCTBO 33 BCEKH YOBEK,
OCHOBHO YOBEIIIKO TIPaBO U COJIUIHO YOBEIIKO HHBECTHUPAHE.
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KOHTPOJI U OHEHKA HA U3BBUPAEMA OBJIACT OT
YYEBHOTO CBABPKAHMUE 110 TEHUC HA MACA HA
YYEHUIMU OT 5. KJIAC

Teonopa CumeonoBa

CONTROL AND EVALUATION OF AN ELECTIVE PART
OF THE TABLE TENNIS CURRICULUM FOR FIFTH
GRADERS

Teodora Simeonova

ABSTRACT:

The new curricula in Physical Education and Sports for fifth graders
which have been put forward by the Ministry of Education and applied
since 2016-2017 school year in primary education include new areas of
competences and expected educational results at the end of the school
year. The curriculum presents the knowledge, skills, and the attitude that
students should acquire after they have passed its compulsory and elective
areas. The advisable ratio between compulsory and elective classes
throughout the school year shows that 60% of the total number of classes
are dedicated to compulsory classes, while 40% are dedicated to the
elective ones. In the Specific Methods and Forms for Assessing Student
Achievements section of the new curriculum, a table with a recommended
percentage distribution of the individual grades has been added to the text
describing the evaluation method, but there is no description of the tests
and the evaluation system.

All this has provoked us to suggest and approve a curriculum and
an assessment system for the elective course in Racket Sports. In order to
stimulate the interest and activity of students, to improve their technical
skills during the lessons in table tennis as well as in order to increase
education effectiveness, we have applied six control and evaluation tests
which include motor activities considered typical of sports. On the basis
of the results acquired in the period of research we have developed an
assessment chart for the elective part of the fifth grade curriculum.

Key words: table tennis, control and evaluation tests.

TeHunchT Ha Maca € amIeTH4YeCcKa Urpa ¢ IPOMEHJIMBA UHTEH3UBHOCT,
KOSAITO CIIOMara 3a BCECTPaHHOTO (PM3UYECKO pa3BUTHUE HA TE€3U, KOUTO 5
ynpaxHsBaT. PazBuBa BaXHM (QU3MYECKU KayecTBa Kato Obp3uHa (Ha
peakuusaTa, Ha NPUIBUKBAHETO U Ha 3aMaxa C pbKaTa), JOBKOCT,
U3IPBKIUBOCT, TBBKABOCT U JMHAMUYHA CUJIA.
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CpBpeMeHHHAT OOJIMK HAa CIOPTa € CBbpP3aH C U3BBPIIBAHE Ha
CI0XHU KOMOWHAIIMHM OT JBV)KEHHS, MPUIBHUKBAHUSI BHB BCHYKH
BB3MOXXHH [TOCOKH, HalaJu, BHE3AIHU CTapTOBE, CKOKOBE M CIIUPAHMUSI,
ChUETAHU C PA3JIMYHU HAKJIOHU WM3BUBKHM Ha TAJOTO M U3II'BJIHEHHUE Ha
yaapu 1o TOMKara ¢ pa3jidyHa cujia u BbpTeHe. Te3u Oe3cnopHHU
JOCTOMHCTBA MOCTABAT NpeJ CHOPTHUTE CHELUATUCTU BUCOKHU
M3HMCKBaHUS 32 HEIIPEKbCHATO Pa3BUTUE U YCHBBPILICHCTBAHE HA JETCKO-
FOHOUIECKUS TEHUC Ha Maca KaTo MbPBUYHO 3BEHO U OCHOBA HA BUCOKOTO
CIIOPTHO MaMCTOPCTBO. 3aTOBAa pa3BUTUETO Ha CHOpPTa y HAcC U
MOArOTBSHETO HA TEHUCHCTU HA Maca OT €BpoOIeiicKa BeIMYMHA 3aBUCH
MHOTO OT paHHaTa crielMagu3alus Ha nojapactaamuTe. Taka ce nocrass
Hayallo Ha TEOpeTHYHa, TEeXHUYEeCKa, TaKTHYecKka U (usuyecka
MOJAFOTOBKA CpeJ Jelara, >KejJaelly JAa CTaHaT TEHHCUCTH Ha Maca OT
BHUCOK PaHL.

Meroaukara Ha oOy4yeHHEe NpU YYSHULIUTE TPsOBa J1a € HacO4YeHa
KbM (OpMUpAHE HAa TPalHM JABUTATEIHU HaBUIU. YCHBBPIIEHCTBAHETO
Ha TEXHUKO-TAKTUYECKaTa MOJrOTOBKAa € KpailHO HeoOXOAMMO MOopaau
HENpPEeKbCHATOTO pa3BUTHE Ha urpara. [lpu nemnara ce n3nons3sa roasiMo
pazHoo0pa3ue OT YIpaKHEHHs 1 METOJIU B TIpoiieca Ha 00yueHue. MHoro
MOAXOJSALIM ca OOIIO-MOATOTBUTENHU, CIEUATHO-TIOATOTBUTEIHU U
ChCTE3aTeNIHU yIpakHeHHs. CBETOBHUSI OITUT II0KA3Ba, Ue Hall-pa3BUTHUTE
10 OTHOLIEHUE Ha TEHUC Ha Maca CTpaHU UMaT IporpaMu 3a oOydeHue
cpen 7-12 rogumun gena (M. Jipsnosckn, U. Koen, M. Ilnmkos, 1993).

[Jenma Ha HACTOSIIIOTO M3CIIEBAHE €, Ja YCTAaHOBUM KakKBO €
(U3NYECKOTO CHCTOSIHUE HA YUEHULIUTE OT 5. KJ1ac, 1a OLIEeHUM HavyajHaTa
TEXHUYECKaTa IMOAr0TOBKA, Ja MOBUIIMM (QU3UYecKaTa 1eeCoCOOHOCT
U IBUTaTeJIHaTa aKkTUBHOCT B YPOKa 110 (U3UYECKO BB3NUTAHUE U CIIOPT
1 y4yeOHHUs yac 3a CIIOPTHU JEHHOCTH Ype3 MpuiiaraHe B pakTHUKaTa Ha
crenuain3ipaHa nporpama.

3aoauu:

- IlpoyuBane (10 JIMTEpaTypHU AaHHHU) BBPXY NpoOIEeMUTE Ha
CIIOpTa TEHHUC Ha Maca;

- CpOupane Ha uHpoOpMaLMsl 32 MHEHHETO M OTHOIIEHUETO Ha
YUEHHUIM, KOUTO UIPasT TEHUC HAa Maca M y4yacTBaT B yuyeOHHs 4yac 3a
CHOPTHH JIEHHOCTH 10 TO3H CIIOPT YPE3 aHKETHO IIPOYUBAHE;

- CpOupane Ha uHpopManus 3a Qu3nUecKaTa JeecrnocoOHOCT,
TEXHUYECKa MOJArOTBEHOCT U IICUXUYECKU KaueCcTBa Ha YUEHULIUTE OT 5.
KJ1ac;

- PazpaboTBaHe u nmpuiiaraie Ha IporpaMa oOT yIpakKHEHUS U UTpU
C LIeJ BJIaJIeEHE Ha 3aXBaT Ha pakeTaTa, IpUIBUKBaHE U yJap, Ipujiarate
Ha OCHOBHUTE €JIEMEHTH OT TEXHHKAaTa Ha TEHUCA Ha Maca;
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- B3 ocHOBa Ha aHAIHN3a HA IMOJTYUYCHUTC CKCIICPUMCHTAIHN JaHHA
Aa HallpaBUM H3BOJW U CbOTBCTHU MNPCIOPHKHU 3a MpPAaKTUKATa U
00y4eHHEeTO 110 TEHHUC Ha Maca.

Heob6xonumara undopmamnus cbOpaxme ¢ moMoliTa Ha
negaroru4yecko Haomonenue, oecena u ankera ¢ KOHTHUHI'EHT ot 67
yYEHHKa OT 5. Ki1ac. — 38 Momuuera u 29 momuera — ot CpeHo yurIIuiie
,H. 1. Baniiapos* - rp. I'enepan Tomeo 1 OCHOBHO yuunuiie ,,XpucTo
bores* - rp. Tvprosume npe3 2016/17 yuebHa roguna.

CIHEHU®UYHU METOIU

1. CiopTHO-TI€Iaroru4ecky TECTOBE:

Tect Nel - Tecr 3a 0bp3una - 40M. cnpuHT

[enta Ha TO3M TECT € J1a ce PO CieIiBa Pa3BUTHETO HA YCKOPEHUETO
U CKOpPOCTTAa HAa CHOPTUCTA. TECTHT Ce NMPOBEK/A 10 CIECTHUS HAYUH: C
KOHycuTe ce Mapkupa 40-MeTpoBa OTceuka OT [HUCTA; YYeHUKBT U3I10/13Ba
BHCOK CTapT C BOJELI KpakK 3aJ] cCTapToBaTa JUHUS; Ipu Komanaa “Crapt”
TOM Osira ¢ Bb3MOXKHATa Hal-BHCOKa CKOPOCT 10 (hUHAIHATA JINHUS;
yuuTeNnaT oryuta Bpemero ¢ ToyHocT 0,01 c; mpaBsT ce aBa omura C
MHTEpBaJ 3a IOYUBKA OKOJIO 2-SMUH. MEXIY TSIX.

Tect Ne2 — Cren TecT Tekym3see - TecT 3a 001112 H3APHKIUBOCT

IlenTa Ha TO3M TECT € Aa ce MPOCIEAABa PA3BUTHUETO HA Kapauo-
pecnuparopHaTa CUCTeMa Ha CIIOPTUCTA. 3a U3ITbJIHEHUETO Ha TO3H TECT
ca HeOOXOINMHU: THUMHACTHYECKA [IEHKA WU CTHITANIO ¢ BucourHa 20,3¢cM.;
Kak ce mpoBex/1a TECTBT - U3CIIEABAHUAT CE KauBa U CIIM3a OT CTHIIAIIOTO
MOCJIEI0BATEIHO C JBaTa Kpaka ¢ TeMn 24 mbTH 3a |MHH.; MOXe Jia ce
U3M013Ba METPOHOM ((ukcupad Ha 96 yn/MUH.) WIK YOBEK, KOMTO Aa
JUKTYBa TEMIIA.; TECTHT € C MPOIBJKUTENHOCT 3 MUH.; 30 cek. ciies Kpast
Ha TecTa ce u3MepBa myichT 3a 30cek. Bp3 ocHOBa Ha yecToTara Ha Imy’ica,
n3mepena 3a 30 cek., ce IpaBU OLIEHKA Ha TECTa, KAaTo €€ U3IO0JI3BaT
Ta0JINLH.

Taoauna 1.
Crucvk Ha nokazamenume 3a Qu3uyecKa 0eecnocoOOHOCH! U MexXHUKA

Mepuu Tounocr Ha ITocoka Ha
Ne [Toxazarenu
¢IMHAIM | W3MepBaHe HApaCTBaHE
1. [40m. cpunT s 0,01 -
2. | Cren Tect Texym3ee s/ MHJIEKC 0,10 +
3. |"bbp3u kpaka" s 0,01 -
4. [Yecrora Ha mouykBaHe s 0,10 -
5. | lnaHeH mIochK HamajaTeNneH yaap Opoii 1 +
6. | OOpateH IIOCHK HamajaTelIeH yaap Opoii | +
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Tect Ne 3 “bbp3n kpaka” (JloBkocT)

3a U3IIBJIHEHUETO Ha TO3U TECT Ca HEOOXOIMMU: paBHA MMOBBPXHOCT.;
20 TospKkH ¢ IbJkrHa 60caHTUMETpa UK BhKeHa cThi10a ¢ 20 CTeneHKH.
Kak ce nmpoBexa recThT: nocraBere 20-Te TOSKKU Ha pa3CcToOsIHUE 46CM.
emHa OT Jpyra, Wil OITbHETE BBKEHaTa CThI0Aa Ha TPEBHA IO WA
MUCTa; YICHUKHT 3aCTaBa B HAYAJIOTO HA KOJIOHATa M KOTaTro € TOTOB
3amoyBa Jia 0sra 1Mo IbJDKHHATA III, CTHIIBAWKA BHB BCSAKO MEXKAypEnue,
0e3 Ja HacThIIBA TOSKKUTE (CTEMEHKHUTE Ha CTHI0ATa); Mpe3 BpeMe Ha
OAraHeTO YYEHUKDBT JIBUKU €HEPIUYHO phLETE (IOMIAIIH IBUKEHUS) U
CI'bBa MUHUMAITHO KOJICHETE. XPOHOMETBHPBT CE BKIIIOYBA IPH MIBPBHUS
JOTUP Ha XOJIMIIOTO ChC 3eMATa MEXAY II'bpBaTa U BTOPATa TOSKKA M C€
CTIMpa IPH CTHIIBaHE B IIPOCTPAHCTBOTO TPE/IH IOCIIeAHATa ToshKKa. Crien
MTOYMBKA OMUTHT CE MOBTAPS. 3a9UTa CE MO-TOOPHUAT PE3yiTar.

Tect Ne 4. YecToTa Ha NOYyKBaHe

TecThT € MpegHA3HAYCH 32 H3MEPBAHE CKOPOCTTA HA JBM)KEHUE HA
KpPaHUIIUTE ¥ TI0O HETOBUTE PE3YJITaTH CE OIICHSBA NPOSBICHUETO HA
CKOPOCTHHTE CcrIocOOHOCTH. BBhpXy Maca, YMSITO BUCOYMHA MOXKE JIa Ce
M3MEHSI, Ce MOCTAaBAT CHMETPHYHO JIBa TYMEHH JIHCKa ¢ tuameTsp 20 cm.
PazcrossHuero Mexnay auckosere € 60 cM, a MEXIy TSIX C€ IMOCTaBs
XOPHU30HTAaJIHA OTOpHA ruTomaaka ¢ pazmepu 10 x 20 cm. CpabprkaHUETO
Ha TecTa Ce 3aKJII0yaBa B I0CJIEI0BAaTEIHOTO JOKOCBAHE HA JiBaTa JUCKa
C JUTaHTa Ha ynoOHaTa pbKa (3a JeCHUYAPHUTE — JIACHA, 3a JICBUYAPUTE —
nsBa). M3cieqBaHUsAT YYCHHK 3acTaBa IMpea MacaTa B pa3KpaueH Ha
[IMPOYMHATA HA PAMEHETE CTOEXK, MOCTABSIMKN HEynoOHaTa phKa BBPXY
onopHara mioiajaka. Cnara ynobHara pbka BbpXy HPOTHBOIOIOKHHUS
muck. TpsiOBa na ce mpemecTBa paboTeliara pbka OT JUCK Ha TUCK, Taka
4e Tpu JBM)KEHUETO J]a MIHABA HAJl OTIOpHATa. 3a/1adara ce H3IbIIHIBA C
MaKCHMaJlHa CKOPOCT, 3aIbJDKHTEITHO BCEKH BT JIa C€ TIOKOCBAT JIBaTa
nucka. Pa3pemiaBa ce mpoOeH OMUT, 3a 1a C€ YCTAHOBH C KOsl pbKa IIe ce
M3ITBJIHSABA TeCTa. VI3MepBaHETO ce U3BBPIIBA C XPOHOMETHP, KOUTO Ce
BKJITOYBa ciien komaHna “Buumanume, crapt!” U ce cnupa xorarto
TECTUPAHUAT HanpasBu 25 nukbia uian 50 TOKOCBaHUA Ha JIBATa JMCKa.
Paspemagar ce Ba onuTa u ce B3emMa IpeBuI o-100poTo MO CTHKEHHUE.
Pesynratu ot Tecta. Bpemero ot onuTa ce u3MepBa B CEKyH/IH C TOYHOCT
1o 0,1 cek 3a 25 nuKbIIA.

TexHndeckaTa 4acT Ha TecToBaTa OaTepus BKJIIOYBA JIBA TUIOCKU
HaITaJ]aTeTHU yapa, KOUTO ca 0a30BH 3a HTPpaTa U CTAPTOBH B HAYAITHOTO
oOyuenwue. TecTroBeTe MMar 3a 1eJ 1a e TMarHOCTHIIMPA KAKBO € HUBOTO
Ha CIIOPTHO-TEXHMYECKUTE YMEHHS B TEHHCA HAa Maca Ha YYCHHUIIUTE B
M3ITBIIHEHUETO Ha JJIAHHU U 0OpaTHU YAapH, U3ITBIHEHU B pa3UTpaBaHe
mo muaronain. PesynraTHocTTa Ha TeXHHYECKaTa MOATOTOBKA MO TEHUC
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Ha Maca 3aBUCH HE CaMO OT CUTYPHOCTTA Ha TEXHUYECKHUS €JIEMEHT, HO U
OT HETOBOTO IJIACUPAHE.

Tect Ne 5 Texnuuecku Tect 1: /l1aHeH miocbK HamajaresieH
yAap B pasurpaBase no auarosaJi - 10 ynapa cpeily criapuHr HapTHbOP.

TecTupaHUAT U HETOBUAT MAPTHHOP pa3urpasaT 1Mo QOpPXeH]
JaroHaa, KaTo uMar IpaBo Jia OTUIPaBaT €IUHCTBEHO C JUTAHEH MJI0OCHK
HamajaTelleH yaap. 3a yCHelleH ynap ¢e OTYMTa TO3M, KOWTO Momnaja B
MIPOTUBHUKOBHUS (DOPXEH]I AMArOHaJl, KaTo ce€ OTOpOsSBaT caMoO TE3W Ha
TECTUpaHUsl yuyeHHUK. /laBa ce BB3MOXKHOCT 3a TPU OIMTA, KaTo 3a
(dbopMupaHeTo Ha KpalfHaTa OLIEHKa ce B3eMa Hall-100pus pe3yinTar.

Tect Ne 6 Texuuuecku Tect 2: O0paTeH IIOCHK HANAAaTeleH
yAap B padurpasase no guarosal - 10 ynapa cpeury cnapuHr HapTHbOD.

TecTupaHusT U HEroBUs MApTHHOP paszurpaBaT Mo OEKXEH]
JIaroHaia, KaTo uMar Mpaso Jia OTUTpaBaT €AMHCTBEHO ¢ 00paTeH MI0ChK
HanajaresieH yaap. Karo ycremen ygap ce oT4ura To3HM, KOMTO nonaaa
BbB IIPOTUBHUKOBUS OEKXEH]I TMaroHai, KaTo ce OTOposBaT camo Te3H
Ha TeCTUpaHus yueHUK. [laBa ce Bb3MOXKHOCT Ha TPU OIMUTA, KaTo CE B3eMa
3a (hopMHpaHETO Ha KpailHaTa OlleHKa Hal-100pHsl pe3yTar.

Kopexkmypna npooa

C TO3M NCUXOJOTUYECKU TECT C€ U3CJIEBAT OCHOBHUTE KauecTBa
Ha BHUMAaHHETO — ChCPEIOTOUYEHOCT, YCTOMYUBOCT, UHTEH3UBHOCT U
MPOAYKTUBHOCT. M3cnenBanoTo nuiie mpociensiBa BCUYKU PEloBE U
3ayepTana C €1Ha YepPTUYKA OTKPUTUTE KOPEKTYPUTE C OTBOPH, HACOUECHU
Harope, HaJlo.1y, HaJIIBO U HajsIcHO. LlenTa e KonkoTo Moxke no-0bp30 1a
ce MPEeXBbPIM LENUIT TECT, KOUTO BKiIOYBa 0010 660 3Haka. Otunrar
ce OposIT Ha MPOIYCHATUTE U HETIPABUIIHO 3a4€PTAaHUTE 3HAIU U BPEMETO
3a M3ITBJIHEHNE Ha 3a1adara, ¢ TouHoct 70 0,01s.

Tect Ne 7 - Koegpuyuenm na cocpedoomouenocm na 6HUMAHUEMO
(K¢) - u3uncinsBa ce 1o ¢popmysnara:

100

n+1
KbOemo n € OpOosIT Ha MPOIYCHATH M CTPEIICHU 3HAIIH.
Tect Ne 8- Koeghuyuenm na ycmoiiuueocm na enumanuemo (Ky)
- U3YHCIIABA c€ 110 hopmyraTa:

Kc

Ky = 358,776 —2,807.n
t

Kb0emo: { — BpEMETO 3a U3II'bJIHEHNUE(B CEKYH/IN);
n — Opoii MPOIYCHATH U CTPEIICHU 3HAIH.
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Tabumuna 2
CrucvK Ha noKazamenume 3a NCUXUYECKU Ka4ecmed
ToyHocT Ha ITocoka Ha
Ne IToxazarenu
U3MepBaHe HapacTBaHe
7. | KoedwurmeHT Ha ChCPEOTOYCHOCT Ha BHUMAHHUETO 0,01 +
8. | Koe¢wurmeHt. Ha ycTOHYMBOCT HA BHUMAHHUETO 0,01 +
9. |VHTEeH3MBHOCT Ha BHUMAHHETO 0,01 +
10. | IIpogyKTHBHOCT Ha BHUMAHHETO 0,01 +

Tect Ne 9- Humenzuenocm na enumanuemo- U34UCiiaBa ce 110

¢dbopmyrara: v o— 660
4
KbOemo: t—BPEMETO 3a pelllaBaHe Ha 3aJja4aTa(B CEKyH M );

660 — Opoii 3HAIM B KOPEKTypHATA Mpooda.
Tect Ne 10- IIpooykmuenocm na enumanuemo— Vzuucnssa ce
M3BBPIICHATA NICUXUYECKa paboTa o ¢popmMymnara:

%

n+1
KBAETO: V — KOC(QHUINEHT Ha MHTCH3UBHOCT;
n — Opo¥ MPOITyCHATH U CTPEIICHH 3HALN

HOPMATUBHU TABJULOU U METOAUYECKHU
YKA3AHUSA 3A KOHTPOJ U OUEHKA HA YYEHUIUTE 5.
KJIAC, 3BAHUMABAILIU CE C TEHUC HA MACA

3a HyKIHUTE Ha YYWIHIIHOTO (U3MYECKO BB3MUTAHUE H C e
ONITUMHU3HpPAHE Ha y4eOHAaTa Imporpama 1o TeHHC Ha Maca, Ha 6azaTta Ha
HaIpaBeHUTE M3CIICABAHUS 110 BpeMe Ha MeIarormuecKusi eKCIIEPUMEHT,
ca pa3paboTeH! TaOIUIM U THEBHUIIN, KOUTO MTO3BOJISBAT /1a CE OIICHSBA
¢u3nyeckara AeecrocoOHOCT U TEXHUYECKaTa [TOIr0TOBKA HA YYEHULIUTE.
MN3non3Baiiku CTAaTUCTUYECKUTE JTaHHU OT H3CIEABAHETO W
3aBUCHMOCTHUTE Ha CPEJIHUTE HHUBA, C HEOOXOJAMMAa rapaHIHOHHA
BEPOSATHOCT Ca YETHPH OT MPEUI0KEHUTE TECTOBE. 3a TAX ca pa3pabOTeHH
Tabaunm 3a 5. KJac 3a JBara Iojia, KaTo € M3MOJ3BaH METoAa Ha
curmanHuTe oTkiIoHeHus Ha llledko. B Hero ce m3mon3Bar cpemnara
cToiiHOCT (X ) U cTaHAapTHOTO oTKIoHEeHHe (S). bposT Ha cTenenure,
CIIOBECHATA OIIEHKA M IIPOIICHTHT OT CIIy4auTe, KOUTO MOMAAaT KbM TSIX,
ce ompeneNsaT OT m3ciemoBarens. M3mon3BaHaTra OlEHbYHA CHCTEMa
MO3BOJISIBA J1a C€ CPABHSBAT MOCTIDKEHHSTA MO PA3IMYHO Opa3MepeHH
TECTOBE U MOKa3aTeIr(M3MEpBaHN B CEKYHIU, METPH, ITbTH, HHACKCH U
T.H.). B TabnuiuTte, npu pe3yaTaTuTe OT TECTOBETE KOMTO U3I0JI3BaMeE,
MOJIY9eHHUTE CTOMHOCTHU ce oneHsBar oT Cinab no OTinueH, mogo0HO Ha

A= .100
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cucTeMara 3a OlleHsBaHe B yuwiuie. ToBa ChBMaaa ¢ M3UCKBAHUAITA 32
OlIEHABaHE Ha m30upaema 00JacT OT y4eOHOTO ChIbpKaHue. B
npuioxkenue Ne 4 perucrpupame JaHHUTE OT MMPOBEJACHUTE IIECT TECTA.

MonenuTe 3a o1ieHKa, Kouto nperarame — Taomuru No 22 u Ne23,
MoOTraT Ja CJIy)aT 3a TeKylla OIeHKa mo mpeamera ,,OU3UYECKO
BB3IIUTAHHE U CIIOPT* HA YUYEHUIIH OT 5. KJIac.

HOPMATUBHU TABJUIHU 3A OILEHKA HA
YYEHUIMUTE 5. KJIAC

Tabauna 3

Hopmamueu 3a oyenka na momuema - 5. knac

OOpareH
YecroTa Ha Alnanen niockk MJIOCHK
OLIEHKA "Bbp3u kpaka" HarajaTeJIeH
IIOYYyKBaHC HarmaaaTrcJiCH
yaap
yaap
CJIAB Han 6,19 Han 16,16 1 1
CPEJIEH 6,18 —5,27 16,15 — 15,24 2 2
JOBBP 5,26 —4,53 15,23 — 14,32 3 3
MH. TOBbP 4,52 —3,43 14,31 — 13,40 4 4
OTJIMYEH Ilox 3,42 ITox 13,39 5 5
Tabnuna 4
Hopmamueu 3a oyenxka na momuuema - 5. knac
OOpareH
Yecrora Ha HAnanen niockk IJIOCHK
OLIEHKA "Bbpp3u kpaka" HanaJaaTeJIeH
IIOYyKBaHe 8p HaraaaTeJIeH
Y ynap
CJIAB Han 6,59 Hapn 20,13 0 0
CPAJIEH 6,58 — 5,55 20,12 -16,92 1 1
JOBbBP 5,54 — 4,52 16,91 — 13,71 2 2
MH. 1OEbP 4,51 — 3,49 13,70 - 10,51 3 3
OTJIMYEH Tlon 3,48 ITon 10,50 4 4

MeTtoauyecku yKa3aHus 3a U3M0JI3BaHe HA HOPMAaTHBHATA 6a3a
3a KOHTPOJI U OlleHsiIBaHe HA (U3MUYeCKATAa U TeXHHUYeCKATa
MOJArOTOBKA HA YYEHMIIH OT 5. KJIac Ha H30MpaemMa 00,1acT 0T y4eOHOTO
ChIbprKaHue.

3a Hy>KIU'T€ Ha KOHTPOJIA U OI[EHSBAHETO 10 (PU3NYECKO Bh3NUTAHNE
U CIIOPT € HEOOXOAMMO:

- Jla ce mpoBe:xkIa TecTyBaHe Ha (u3MUYeCKaTa 1eecnocoOHOCT
B HAYAJI0TO HA yuyeOHATA roIMHA U NpeId MPUKJIIOYBaHe HA BTOPUS
CPOK 3a 5. KJ1ac;

- JIaHHMTE OT TeCTOBETE /1A Ce PErHCTPUPAT B U3TOTBEHU KAPTH
U BHACSAT B /IHEBHUK, 32 /Ia Ce U3M0JI3BAT JaHHHUTE 32 MOJIy4aBaHe Ha
TeKyllla OLEeHKA;
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- 3a 1a He ce OTHEMa OT Y4e0OHOTO BpeMe B PeIOBHUTE YaCOBe,
TEeCTOBETE 32 ONleHKA HA TeXHHYeCKaTa MOArOTBEHOCT /a ce
MPOBEKIAT B YUeOHHS Yac 32 CIIOPTHH eHHOCTH;

- TecToBeTe 3a TMArHOCTHIIMPAHE HA YIAPUTeE [1a Ce MPOBEKIAT
B Kpasi Ha 3aHMMaHusATAa. JKeJlaTeTHO € J1a He € HACTBHINJIA YMOPa;

- [IlpenopbuBa ce mpu pe3yJTaTH, NMONAJAIM H3BBH
HOpMaTHBHAaTa TadJauua 3a oumeHsABaHe Ha (uU3MYecKaTa
1eecrnoco0HOCT U TEXHHYECKHUTE CIIOCOOHOCTH, MOJIOKUTETHA OLIEHKA
Ja ce JaBa M MPU HAJUYME HA MPUPACT B HAYAJIOTO H Kpasi.

3a onTUMH3HpaHe Ha TIOATOTOBKATA IT0 TEHHC Ha Maca OT n30upaema
o0nact Ha y4eOHO ChAbPKaHUE HA IpeaMeTa PU3NYECKO Bb3MUTAHHUE U
CHOPT € HEOOXOTUMO':

- OueHsiBaHEeTO C TeCcTOBA 0aTepus, B KOATO Ca BKJIYCHU
ejJeMeHTH OJM3KH 10 MI'paTa TEHHC HA Maca, Ja ce mpujara 3a
3acu/IBaHe HHTepPeca HA YYeHHIUTEe KbM CIOPTA U 32 MOBHIIABaHE
Ha e(eKTUBHOCTTA Ha 00y4YeHUeE;

- Ilpu oneHsIBaHETO HA YYEHUIIH, IOKA3BAIIM CJIA0H OLEHKH,
a2 ce OLIEHSIBA PeruCTPUPAHMUS MPUPACT HA pe3yTaTHTe B Kpasi Ha
y4yeOHATa roAMHA.

- Ipennoxenutre mnporpamMm Jga ce mnpujaratr 3a
YCHBBPIIEHCTBAHE HA (PU3HYECKATA U TEXHUYECKATA MOATOTBEHOCT
U B YyYeOHATa MporpaMa B KJIac M 4YacoBeTe 32 CIIOPTHH JeHHOCTH.

HN3Boam

- AHanu3bT U 000OIICHUETO HA JTUTEPATYPHUTE PECYPCH JI0Ka3a,
4€, CIOPTHHUTC IE€Aarosu B HEAOCTAaTb4Ha CTCICH IMO3HABAT HOBHUTC
nporpamu 3a u3dupaeMu o0nactu ot yueOHOTO chabpxkanue. To3u gaxt
OTpaHWYaBa TPHUJIATaHETO HA Pa3HOOOpPAa3HU CPENCTBA W METOAH U
pedrexTrpa BbpXy KpaitHUS pe3yinTar OT 00y4eHUETO.

- PazpaboTenuTe W npUIOKEHH HPOTrpaMH OT YIPaKHEHUS U UTpU
C 1IeJI OBJIA/IIBaHE HA OCHOBHUTE €IIEMEHTH OT TEXHUKATa Ha TEHHC Ha
Maca J]aBaT pe3ynTar ¥ B ypodHaTa ACWHOCT, U B YaCOBETE 3a CIIOPTHHU
JNENHOCTH.

- HOJ’Iy‘{eHI/ITC KOJIMYCCTBCHU U KAUCCTBCHU PE3YJITAaTH B HAYAJIIOTO
M Kpas Ha M3CJIEIBAHETO MO3BOJINXA JIa OLIEHUM CIIOPTHO-TEXHUYECKATa
N IICUXUYCCKA IMTOArOTOBKA HA YUCHHUIIUTC. Nmaiixkn npeaBua AMHaMUKara,
B PaMKHUTE Ha OMTUTHO-HU3CIIEI0BATENICKA paboTa Mpu MOMYeTa K MOMUYETa
C€ OTKpOsBAT 3HAYUTEIHU IIPUPACTH KaTO pe3yITar Ha ONTUMU3UPAHO U
[eJieHaco4YeHo OoOy4YeHHe, MOKa3aHHW C JOCTAaThYHA TrapaHIMOHHA
BEPOSATHOCT TI0 OCEM OT JIECETTE MOKA3aTeIH.

- CrOpanara undopmanus 3a (puzuueckara aeecrnocoOHOCT,
TEXHUYCCKA IMOATOTBECHOCT U IICUXUYCCKU KaUCCTBA HA YUYCHUIIUTEC OT 5.
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KJIaC U aHaJIM3a Ha MOJYYEHUTE JaHHU M CTaTUCTHYECKH 3aBUCUMOCTH
HU MO3BOJHU J1a pa3paboTHUM HOpMaTuBHA 0a3a 3a OLIEHSBaHE Ha
MOCTH)KEHUATA HA YIYEHUIIUTE 110 TEHUC Ha Maca.

IIpenopbku

- [IpenopbuBa ce T€3u YIpaKHEHUS U UTPH, CUCTEMATU3UPaHU B
IIpOrpaMu 3a HayaJlHO 0Oy4eHue 110 TEHUC Ha Maca, J1a C€ U3I0JI3BaT U B
yacoBeTe Mo M3bupaema obiacT oT yueOHOTO ChiIbpkaHue PakeTHu
CHOPTOBE (TEHHUC HA KOPT, OAAIMUHTOH) U B U3BbHKJIACHUTE (DOPMHU KaTO
CEeKLMM U UIKOJM (TEHUC Ha Maca) 3a MoJoOpsiBaHE Ha TEXHHUYEcKara
[OIFOTOBKA HA YYEHUIIUTE.

- Pesyntature OT HacTOAIIOTO M3CIlIEBaHE JaBaT OCHOBAHUE 1A
CMsITaMme, 4e € BbB Bb3MOKHOCTUTE Ha BCEKU YYUTEJ 1a 000raTu ypoIuTe
[0 PaKeTHH CHOPTOBE, U3MOI3BAKHU TOPE MOCOUEHUTE YIPAKHEHUS U

UTPH.
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